DOl https://doi.org/10.30525/978-9934-588-36-5/22

PECULIARITIES OF TRAINING OF FUTURE TEACHERS
OF INCLUSIVE EDUCATION IN HIGHER EDUCATION
INSTITUTIONS OF UKRAINE

Shevtsiv Z. M., Filonenko M. M.

INTRODUCTION

The reformation of the educational system in Ukraine requires a review
of the professional training of teachers’ in general secondary education
institutions. The modernization of the educational process of higher
education institutions in connection with the introduction of inclusive
education deserves substantial attention. In accordance with the needs of
modern practice, which are caused by dynamic changes, attention is paid to
the formation of the professionalism of the teacher, his outlook culture,
spiritual and moral face. Readiness and ability for teaching activity
determines the competence of the teacher. In modern psychology and
pedagogy, it is regarded as a set of professional and personal qualities.

The basis for the implementation of inclusive education in Ukraine is the
foreign experience of Europe and the world, which was studied by Ukrainian
scientists N. Ashytok, H. Davydenko, M. Zakharchuk, Yu. Zakaulova,
A. Kolupaieva and others. At the training of diverse specialists, taking into
account the new philosophy of education, noted leading scientists of special
education: Vit. Bondar, A. Kolupaieva, O. Danylavichute, O. Martynchuk,
A. Shevtsov and others. The professional training of the future teacher for
work in an inclusive environment of a general secondary educational
institution is studied by researchers O. Hordiichuk, O. Hnoievska,
I. Khafyzullyna, Z. Shevtsiv, M. Shved and others.

Academic communities in different countries are exploring the issue of
inclusive education teacher training, namely: N. Panti¢, A. Closs &
V. Ivosevié, A. Hodkinson, Ofsted Scott, Vitale & Masten and others.

Qualitative organization of professional training of a competent teacher
who is ready and able to work in an inclusive environment of a general
educational institution will allow effective implementation of inclusive
education. In domestic and foreign pedagogy there is experience in research
of problems of professional readiness formation of the teacher. However,
this pedagogical problem has never been developed.
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The European Agency for Special and Inclusive Education®, is
conducting a study of competencies defining the profile of an inclusive
education teacher, of which the main competencies are: motivational and
value, cognitive, organizational and reflective?. Thus, a teacher’s activity in
an inclusive environment of a general secondary educational institution will
provide knowledge, skills and abilities in special pedagogy, beliefs and
values, which are formed by means of humane pedagogy, will make it
possible to perceive, support and educate all students of a diverse student
group. Unfortunately, traditional education at a higher educational institution
in Ukraine does not contribute significantly to the formation in a future
teacher of inclusive values and a world view of the perception of students
with disabilities as subjects of education in general educational institution.

The problems identified encouraged us to investigate a pedagogical
system for the professional training of future teachers of specialty 013
“Primary education”, which will provide the necessary educational training
for a graduating student of a higher educational institution for their
multifunctional activity in an inclusive environment of a general secondary
educational institution.

The objective of this study is to identify the problems associated with the
introduction of inclusive education in Ukraine, to substantiate the
pedagogical system of preparing future teachers for inclusive education of
students with special educational needs in general secondary educational
institutions and to test its impact on the effectiveness of forming their social
and pedagogical competence to work in an inclusive environment. In order
to achieve this objective, the following questions should be answered:

1. What are the issues that have motivated the study on the training of a
future inclusive education specialist?

2. What is the basis for the professional training of future teachers of
inclusive education in general secondary educational institution?

3. What is the effectiveness of the proposed pedagogical system for
preparing future primary school teachers for work in an inclusive
environment of general secondary educational institutions?

! Odpimiitemit caiit €Bpomeiichkoi aremmii 3 0COGTMBEX OCBITHIX mOTpe6 Ta
inkmro3uBHOi ocitn. URL: https://www.european-agency.org/country-information/italy/
legislation-and-policy (nara 3Bepuenns: 23.02.2019).

2 Teacher Education for Inclusion Profile of Inclusive Teachers. European Agency for
Development in Special Needs Education. URL: https://www.european-agency.org/sites/
default/files/Profile-of-Inclusive-Teachers.pdf (nata 3Bepuenns: 20.02.2019).
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1. Problems of professional teacher preparation for inclusive education
in general secondary educational institutions of Ukraine

The practice of introducing inclusive education into the general
education system in Ukraine is complex and controversial. Firstly, it is
associated with the presence of undisputed myths, namely:

1) children with special educational needs in the classroom are exiles.
They will be bullied by classmates; teachers do not know how to teach
children with special educational needs and are afraid to do something
wrong;

2) in the classroom, all the attention of teachers will be focused on
students with special educational needs;

3) all other children will “lose” because of it;

4) when students with special educational needs are in a class with
everyone, the overall level of knowledge is reduced due to different
curricula;

5) the assistant teacher works in an inclusive class only with a child with
special educational needs;

6) a child with special educational needs is a child who is falling
behind?.

It is therefore worth noting that the introduction of inclusive education is
a long-term project that requires primary school teachers to be prepared to
work in an inclusive environment.

Secondly, starting from the 90° of the XX century the European Union
countries have switched to the program of social inclusion of people with
disabilities. The Salamanca Statement, which defined the principles of
inclusive education, served as the reference document for the provision of
special educational needs, such as: access to residential education for all
children, regardless of their physical, intellectual, social, emotional,
language or other specific characteristics. The disregard of the “Education
for All” program and the educational principles set out in the Salamanca
Statement and the implementation of inclusive education in Ukraine is
linked to the disregard of some marginalized groups of students whose
problems are not related to health but who also need assistance in obtaining
education. It is worth mentioning that it emphasizes the need for special
training in the field of inclusive education for persons with special
educational needs, which allows for obtaining additional specialization,

® Cemxo O. Hosa yxpaincwia wrona. URL: https://nus.org.ua/articles/6-mifiv-pro-
inklyuziyu-chogo-ne-varto-boyatysya-ta-obgovoryuvaty-vserjoz/  (mara  3BepHeHHS:
23.12.2019).
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which is combined with the specialization of general secondary education
teacher®.

In the fourth place, Ukraine is developing a neo-social model of inclusive
education, which is seen as a dialectical synthesis of medical and social
models that consider an active approach for disability overcoming®. In our
opinion, a non-social model is a variation of the rehabilitation model that
ensures integration of a person with a disability into society, and therefore
considers disability as a defect that should be corrected by a team of
specialists on medical, physical and psychological rehabilitation in an
inclusive resource center. Therefore, the implementation of such a model
does not solve the educational needs of persons with disabilities, and
certainly not create the conditions for the training of future primary school
teachers to work with students with disabilities in the general secondary
educational institution. In Ukraine, the attention is focused on training of
specialists who obtain qualification in the field of special education.

But, according to Vit. Bondar, important conditions for the effectiveness
of inclusive education are the preparation of general education teachers for
general and special tasks at a level no lower than that of the current special
education system, the definition of the functions of an inclusive class
teacher, other specialists, parents of such children and their interaction®.

In the fifth place, the UNESCO Round Table on Planning for Inclusive
Education stresses the necessity of training teachers in the field of inclusive
education. It is stated that there is a missing link between initial training of
future teachers in higher educational institutions and professional
development of teachers. It is confirmed that the starting point for the
training of future inclusive education specialists is the professional
development in higher educational institutions’.

In the sixth place, the controversial interpretation of the term “inclusive
education” and understanding of its essence make it difficult for teachers in
Ukraine to obtain professional training to work in an inclusive environment
in general secondary educational institutions. Inclusive education as a social

4 Camamanckas neknapauys. Pavku Oeticmeuil no o6pazo8anuio auy ¢ ocobvimu
nompebnocmsamyu : Matepuaibl BcemMupHOW KoH(epeHIMH 1O 00pa3oOBaHUIO JHI C
0co0bIMU TIOTpeOHOCTAMH, Canamanka. Mcnauus, 7—10 uions 1994 r. FOHECKO, 1994.
40 c.

® Ilesuo A. OcBiTHi OCBiHM cHCTeMH peaGUTITYBaHHS OCI6 3 OOMEKCHHAMH
KHUTTEISUIBHOCTI : aBTOped. Auc. ... AOKT. nex. Hayk: 13.00.03. Kuis, 2010. 45 c.

6 Boupmap B. IHkimo3uBHEe HaBYaHHS SK COLiajdbHO-TiegarorivHuid ¢eHomeH. PidHa
wixona. 2011. Ne 3. C. 10-14.

" UNESCO. Inclusion in education Education transforms lives Leading Education
2030. URL: https://en.unesco.org/themes/inclusion-in-education (mata 3BepHEHHSL:
20.02.2019).
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phenomenon will be seen from the perspective of interpreting the
“inclusion” and “education” terms. Therefore, from the standpoint of
traditional pedagogy, the term “education” is a social phenomenon, the main
purpose of which is to ensure the assimilation of systematized knowledge
and the formation of a worldview on the basis of it, the development of
cognitive opportunities, as well as the acquisition by students of
competencies for the practical application of general educational knowledge.
Obtaining a certain education ensures a certain status in society. The main
way to obtain education is through learning. The term “inclusion”
(involvement) is a process that allows to involve all children in the process
of learning through general secondary educational institutions, and therefore
to achieve a certain level of knowledge. However, the introduction of
inclusive education for children with special educational needs in Ukraine is
being carried out through the establishment of inclusive resource centers that
provide qualified support for children with special educational needs aged
from 2 to 18 years.

According to legislative documents on inclusive education, the
collaborative learning of diverse students in a group requires interaction of
teacher and teacher assistant. The problem was studied by scientific
communities of different countries. In particular, the understanding of roles
and responsibilities in educational process management in the general
secondary educational institution, the definition of responsibilities between
teacher and assistant; it has been found that teachers are seen by most as the
main players in the implementation of inclusive education®.

The research of L. Florian, H. Linklater shows that teachers do not have
the necessary knowledge and skills to teach all students in an inclusive
school class together, and are unable to communicate with a team of
specialists who assist in the adaptation processes of students with special
educational needs. They found that student learning effectiveness in
inclusive classes should be seen as a teacher problem, rather than a student
problem®.

In the context of the introduction of inclusion in the Ukrainian
educational system, the requirements for the professional competence of
future specialists and their preparation for pedagogical activity as a whole
are increasing, which in turn leads to the need to develop the special

® Boer Anke de, Pijl Sip Jan, Minnaert Alexander. Regular primary schoolteachers’
attitudes towards inclusive education : A review of the literature. Journal of Inclusive
Education. 2010. Ne 15. P. 331-353. DOI: 10.1080/13603110903030089.

® Florian L., Linklater H. Teacher training for inclusive education: the use of inclusive
pedagogy to increase the efficiency of teaching and learning for all. Cambridge Journal of
Education. 2010. Iss. 4. 369 p.
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competence of an inclusive education specialist for both teachers and teacher
assistants in inclusive education.

Studies of L. Florian, K. Young, M. Rouse indicate that traditional
strategies of future teachers education, which are used in higher education
institutions, can be adapted to the professional training of future inclusive
education specialists™®. Scientists such as L. Florian, K. Black-Hawkins,
noted that the discipline of “Inclusive Pedagogy” as a science is important
for the training of future specialists in inclusive education and is a leading
course that defines important theoretical and didactic foundations of
inclusive education pedagogy™.

An analysis of a study of educational content on inclusive education
indicates what will ensure the initial theoretical, didactic and organizational
preparation of future teachers for inclusive education; inclusive pedagogy as
a science on the art of upbringing and education of students holds a worthy
place. The object, subject and content of inclusive education are defined in
the subject “Fundamentals of Inclusive Pedagogy”*®. The subject, subject
and content of inclusive education are defined in the educational subject
“Fundamentals of Inclusive Pedagogy”, which will generate new
worldviews of the education of students needing educational support in the
learning process, will contribute to the competence formation and the
competencies in the activities of future teachers, regardless of their
specialization, age, subject and type of educational institution.

Thus, the urgent task of the present in Ukraine is to solve a number of
problems, such as:

1. Preparation of a number of qualified specialists for inclusive resource
centers: rehabilitation specialists, correctional teachers, speech therapists,
social pedagogues / social workers, etc.

2. The introduction of inclusive education and the organization of
inclusive learning in general secondary educational institutions determined
the emergence of new scientific knowledge from the methodology of
inclusive education — a modern branch of pedagogical science — inclusive
pedagogy, which is a source of competence of primary school teachers in
inclusive education.

0 Florian L., Young K., Rouse M. Preparing teachers for inclusive and diverse
educational environments: Studying curricular reform in an initial teacher education
course. International Journal of Inclusive Education. 2010. Ne 14 (7). P. 709-722.

1 Florian L., Black-Hawkins K. Exploring inclusive pedagogy. British Educational
Research  Journal.  First published on: 20 July 2010 (iFirst). DOI:
10.1080/01411926.2010.501096.

12 lleBuiB 3. OCHOBM iHKIJIFO3MBHOI MEAAroriku: MiIPyYHUK. 2-T€ BHA., BHIIP., JOIL
JIeBiB : HoBwii cBiT — 2000, 2019. 264 c.
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3. Attention is focused on the corrective and developmental direction of
inclusive education in inclusive rehabilitation centers, the aim of which is to
accompany a child with a disability to meet his/her needs as a person with
disability.

4. The pedagogical aspect of the inclusive education model is ignored
and is not seen as a whole system of inclusive education, the final result of
which is a qualitative education, but as the fulfillment of the learning needs
of a child with disabilities. Qualitative teaching and education as the final
result should only be provided by a primary school teacher with a relevant
specialization, since he is a state-approved specialist responsible for the
effective teaching of students with special educational needs.

5. The absence in the profession classifier of an inclusive education
specialist, an inclusive primary school teacher who is able to professionally
operate in an inclusive environment of a general secondary educational
institution and collaborate with a team of specialists, that makes the training
of future primary school teachers to work in an inclusive environment
relevant, resulting in a lack of appropriate competencies of future specialists
for inclusive learning in general secondary educational institutions.

Therefore, in accordance with domestic legislation, general education
teachers provide education for children with special educational needs in
inclusive schools. And that is where the main danger to the success of
inclusion lies so far. The inability of teachers to properly plan work with
children with developmental disorders, to adapt and modify curricula, and to
use correction-oriented teaching methods significantly complicates the
effectiveness of teaching and educating of a special child. A significant
problem is the appointment of teachers and assistant teachers without special
education to the inclusive classes. The above identified problems therefore
allow us to define the essence of a teacher training system for future
inclusive education teachers.

2. Pedagogical system for the professional training
of future teachers to work in an inclusive environment
of general secondary educational institutions
The pedagogical system of professional training of future primary school
teachers for inclusive education in general secondary educational institutions
is interpreted as a complex process of students and teachers activities, which
results in the acquisition of knowledge and the formation of practical skills,
the necessary ways of future activities, ensuring the ability to carry out
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different types of professional activities and improving their personal
qualities for that work™,

The pedagogical system is seen as a set of elements that are naturally
connected with each other and is a certain holistic formation. The aim of the
pedagogical system development is to prepare a graduate for future work in
an inclusive environment of a general secondary educational institution. It
reproduces the essence of the work in an inclusive environment. The
pedagogical system allows students to be «immersed» in a specially
simulated learning process in which a graduate of a higher educational
institution forms an integrated social and pedagogical competence of an
inclusive education specialist'*. That includes:

— development of necessary and sufficient adequacy and competencies in
inclusive education;

— training in “The basics of inclusive pedagogy” course;

— approbation of lecture, practical and laboratory lessons, individual and
independent student work and practical training;

— implementation of the above theses with the help of innovative
teaching methods and means.

Approbation of the developed author’s pedagogical system was
focused on:

1) modification of the existing curricula of the cycle of professional and
practical training of primary school teachers (“Introduction to the specialty”,
“Basics of pedagogy” (I course), “Didactics” (I course); “Basics of
Pedagogical Research”, “Organization and Management in Primary
Education” (III course); “Pedagogical Practice” (III-1V course);

2) development of the author’s program “Basics of Inclusive Pedagogy”
(11 course) and a special course “Basics of Social and Pedagogical Activity”
(I master’s course);

3) preparation of integrated teaching-methodical complexes for academic
disciplines;

4) development of author’s textbook “Fundamentals of Inclusive
Pedagogy”;

5) preparation of the topics and content of seminars for teachers of
general secondary educational institution and teachers of pedagogical
disciplines of higher educational institution.

B Illepuis 3. Tlenaroriuna cuctema mpodeciifHoi MArOTOBKM MaiiGyTHIX yamTemiB
MOYaTKOBOI IIKOJU 0 POOOTH B IHKIFO3UBHOMY cepemoBHUIi. Hosa nedazoziuna dymka :
HAYKOBO-METOANYHUI )KypHal. PiBHe : PIBHEHChKMI 00JIACHUI IHCTUTYT HIiCISAUIIIOMHOT
negaroriuHoi ocBitH, 2017. Ne 2 (90). C. 57-61.

Y Illepmis 3. Teopis i Merommka mpodeciifHoi MArOTOBKE MaifGyTHIX yumTemis
MOYaTKOBOI INKOMH JO POOOTH B IHKIIO3UBHOMY CEpPEIOBHUIINI 3aralbHOOCBITHBOTO
HaBYAJIBHOTO 3aKJajy : aBToped. muc. ... JokT. nen. Hayk: 13.00.04. Pisne, 2017. 45 c.
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The result of the professional training of future primary school teachers
for inclusive education in general secondary educational institutions is socio-
pedagogical (hereinafter inclusive) competence, interpreted as an indicator
of integrated personal new formation, characterized by a synthesis of
theoretical socio-inclusive knowledge, practical skills and abilities,
personally significant and professionally important qualities necessary for
the readiness to carry out successfully socio-pedagogical activities and the
ability to use them to solve standard and non-standard socio-pedagogical
situations and problems associated with the education of diverse students in
an inclusive class of general secondary educational institution [26]. Inclusive
competence consists of the unity of cognitive and activity components,
personal specialized and professionally important qualities of a primary
school teacher.

Sample of Research. The pedagogical experiment involved a
representative sample of 411 students of Rivne State University for the
Humanities, specializing in “Primary Education”, divided into two groups:
an experimental group (EG) with 215 students, a control group (CG) with
196 second-year students and 72 fifth-year students (masters). In the
experimental group the educational and methodical support of the
pedagogical system was modernized as well as were introduced innovative
teaching technologies. Students in the control group were educated in the
traditional form.

The pedagogical experiment required comparison of the results of the
formation level of structural components of the socio-pedagogical
competence model of the control and experimental groups to establish the
changes that occurred in the experimental group in comparison with the
control group.

Instrument and Procedures. In the process of conducting the scientific
study, a diagnostic map was used, which included: Theoretical (search and
bibliographic, system, object and subject analysis, content analysis,
abstraction and modeling), empirical (monitoring, psychological and
pedagogical diagnostics, pedagogical experiment, qualitative and
quantitative analysis of results) methods and techniques of mathematical
statistics. The pedagogical system for the professional training of future
primary school teachers to work in an inclusive environment of general
secondary educational institutions has proved its effectiveness through a
pedagogical experiment.

The cognitive component of inclusive competence was diagnosed using
psychological and pedagogical methods (the analysis of students academic
progress), the method of “unfinished proposal”, the method of analysis of
learning documentation, narrative methods. The activity component was
formed using the expert assessment method based on the results of
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pedagogical practices, the included observation method, the method of
analysis of social and pedagogical situations, and author’s questionnaire.
The motivational component was diagnosed using the method “Motivation
of studying at a higher educational institution” (T. Ilina). For diagnostics of
professional orientation, responsibility, independence, mobility, ability to
plan personal activities, we applied the method “Diagnostics of personality
for motivation to success”, method of expert evaluation on the results of
research work, results of participation in academic competitions, scientific
and practical conferences; emotionality — methodology for determining
empathic abilities of V. Boiko, the methodology of “The scale of
benevolence” (according to the Campbell scale), values — methodology of
“Value Orientations” (M. Rokych).

According to the results of the experiment we came to the conclusion
about the positive influence of the implemented pedagogical system. The
summary results of the comparative analysis obtained during their diagnosis
are presented in table 1.

Table 1
Dynamics of the levels of structural components of socio-pedagogical
competence formation of future primary school teachers to work
in an inclusive environment of general educational institutions

Levels of Before the After the Dynamics
Components p beginning ending A
formation
CG | EG CG EG CG EG
Sufficient | 50,0 | 59,1 | 495 | 335 | -05 —25,6
Cognitive Average | 398 | 316 | 398 | 418 0 +10,2
High 10,2 9,3 10,7 24,7 +0,5 +15,4
Sufficient | 58,7 | 56,8 | 49,5 | 335 | -9.22 -233
Activity Average | 32,1 | 330 | 398 | 418 | +7,7 | +88
High 9,2 10,2 10,7 24,7 +15 +145
_ o Sufficient | 56 | 4,2 45 19 | -11 -23
< | Motivation-
2 directed Average | 189 | 21,9 18,4 16,3 | =05 -56
8 High 755 | 73,9 77,1 81,8 +16 +79
2 Sufficient | 36,2 | 423 | 352 | 334 | -1 -89
g Emocional Average | 459 | 32,6 | 464 | 382 | +05 +5,6
= High 179 | 251 18,4 28,4 +0,9 +33
2 Sufficient | 38,8 | 451 | 382 | 363 | —06 -88
& Axiological Average | 44,4 | 316 | 439 340 | -05 +2,4
High 168 | 233 | 179 | 298 | +11 +6,5

The results of the pedagogical experiment revealed that the inclusive
competency of future primary school teachers to work in an inclusive
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environment in a general secondary educational institution has increased
significantly. In particular, the number of students with a high level of
cognitive and activity component — by 15,7% and 14,4%, respectively, with
an average level by — 10,2% and 8,8%, respectively, decreased competence
at a sufficient level with the cognitive component by 25,5%, and for
activity — by 23,3%. The number of students with a high level of personal
and professional component of inclusive competence by motivational,
emotional and axiological components increased by 7,9%, 3,3% and 6,5%
respectively, by 5,6% and 2,4% on average level, and decreased by 8,9% on
motivational, sufficient level of all components decreased by 2,3%, 8,9%
and 8,8% respectively.

3. Discussion

Our approach to the professional training of future inclusive education
specialists is determined by the problems, realities and perspectives in the
implementation of inclusive education in Ukraine.

The problem with the implementation of inclusion in education is that it
is considered not as a holistic system of inclusive learning, the final result of
which is qualitative education, but as meeting the individual needs of a child
with a disability. The realities of teacher preparation for inclusive education
are as follows:

— the ignoring of the «Education for All» programme and the principles
of education contained in the Salamanca Declaration, obviously some
marginalized groups of learners whose problems are not related to health
also being ignored, although they need education assistance as well. We
believe that the term “children with special educational needs” should be
improved. It is appropriate to use the term “children with special educational
support”;

— the attention is focused on the corrective and rehabilitative direction of
the medical model of disability and its pedagogical aspect is ignored. There
are established and separately functioning institutions of inclusive education,
such as: inclusive groups in preschool education institutions, inclusive
classes in general secondary educational institutions and inclusive
rehabilitation centers. Their activities at the local level are not aimed at
accompanying a disabled student to meet his or her needs in general and in
particular the needs for education, correction and rehabilitation. The training
process in educational institutions focuses not on the obtaining of education,
but on the correction and rehabilitation of health;

— qualitative training and as an end result — education is provided only by
a primary school teacher with a relevant specialization. Since the teacher is a
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State-authorized professional who provides services in an educational
institution, he is responsible for the effective education of students with
special educational needs. However, there is no specialist of the
corresponding profession in the current Classifier of Professions in Ukraine,
and the right of autonomy granted to institutions provides an opportunity to
obtain specialization of teachers of inclusive education in pedagogical
institutes as part of training of future primary school teachers;

— due to the lack of pedagogical knowledge about inclusive education,
the qualitative training of future primary school teachers is based on a mixed
method of social and inclusive knowledge with general pedagogy, didactics
and theory of education. The curriculum for the training of students during
the introduction of inclusive education included a course on the pedagogy of
inclusive education, the methodical support for which was not developed
and the definition of the term was interpreted differently. The problem has
predetermined us to justify inclusive pedagogy as a science of the field of
pedagogy, to define its methodology, role, place, universal definition and
content that focuses on preparing of future primary school teachers for
inclusive learning, to help students to overcome learning difficulties caused
by illness or other factors.

CONCLUSIONS

The pedagogical experiment was carried out after the clarification of the
sectoral standards of higher education in the “Primary education” specialty,
taking into account the content of inclusive education, through the
introduction of a common methodology for the professional training of
future primary school teachers, based on the technologies of problem,
contextual and personal-oriented learning, interactive teaching methods,
traditional and non-traditional forms of organization of students educational
activities. The methodology of professional training for inclusive education
has been implemented in all forms of education at higher educational
institutions by immersing students in their future professional activities,
namely: at laboratory-practical lessons, in the course of pedagogical practice,
during independent work and fulfillment of research tasks, during practice of
innovative methods and technologies of education.

The level of formation of components of the socio-pedagogical
competence of a primary school teacher to inclusive learning was assessed
through testing, questionnaires, situation management and etc. The results
give us the grounds to state that the experimental pedagogical system for the
professional training of future specialists had a positive impact on the
growth of readiness and ability of primary school teachers to work in an
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inclusive environment of the general secondary educational institution and
showed a positive dynamics of growth in the level of formation of each of its
components. In order to test the developed hypothesis, the criterion
%2 ( chi-square) was applied, at a = 0,05.

This has confirmed the effectiveness of the experimental pedagogical
system for training of future primary school teachers in readiness and ability
for inclusive education in general secondary educational institutions.

SUMMARY

The article summarizes the main problems of inclusive education
implementation in Ukraine [17]. In the article are identified main problems
that hinder the successful professional preparation of future primary school
teachers to work in the inclusive environment of a general secondary
education institution. It emphasizes the need to develop a pedagogical
system of the educational process of the institution of higher education and
the necessary and sufficient volume of competences of the teacher of
inclusive education. The pedagogical system includes modification of the
current curricula of the subjects of the cycle of vocational and practical
training of elementary school teachers, development of the author’s textbook
“Fundamentals of inclusive pedagogy”, development of the author’s
educational program, testing of lectures, practical and laboratory classes,
individual and independent work.

The purpose of introduction of the pedagogical system was to identify
the level of competence of the future teacher for pedagogical activity in the
conditions of inclusion. The analysis of the pedagogical experiment data
gives grounds for claiming that the experimental pedagogical system of
preparing future primary school teachers of general secondary education to
work in an inclusive environment had a positive effect on the growth of their
competence. Based on the stated in the experimental group cognitive
competence increased by 25,5%, activity by 23,3%, personal — by
motivational, emotional and axiological components increased by 7,9%,
3,3% and 6,5%, respectively [26]. It is proved that the implementation of
pedagogical system of preparation of students in higher education
institutions of Ukraine for inclusive education provides a level of personal
readiness and quality of professional knowledge.
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