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Abstract. The category “content of training” is closely connected with
another category “content of education”, the inalienable part of which is
“the choice of the content of philologists training” on the basis of activities
and competency-oriented approach. Finding out the new ways of solving
the research problem in conditions of modern education reform that takes
place in Ukraine we directly connect it with the solution of strategic tasks of
Ukrainian education in the context of Bologna process requirements

The question of the activities approach to the choice of content of
training for teaching students of humanities profile has been researched
on three analysis levels: macro, medium and micro. New technologies
have also changed the content of training, so one of the most popular plat-
forms — Kahoot has been analyzed and its content of training evaluated
from the point of view of its possibility to provide all of the spheres, forms
functions and types of students’ communication. In Kahoot platform it’s
nearly the same, but the contingent of students is much wider. It supports
as many different types of learners as possible. The notion “sphere of
communication” is different from the notion ‘theme’, which characterizes
line segment of reality without any dependence on the speaker [25]. We
consider theme as a structural element of the situation, defining the sub-
ject of conversation [21]. We have also given short review of functions of
communication.

The third characteristics of communication is closely connected with the
first two ones. For socially-oriented communication the most typical speech
forms are extended monologues and for person-to-person communication —
a dialogue, for group communication — a group dialogue(polylogue).

The analysis on the micro level is connected with the distinction of ele-
mentary units of speech communication, coupled speech acts of partners
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in communication, forming a cycle, in other words one step acts of speech
interaction.

The example of how the results of research were taken into consider-
ation, when writing content of programs (in the part where general and
subject specific skills and competencies are described) for teaching students
of humanities profile, has been given.

Introduction

In conditions of stable informational society development higher edu-
cation qualifications show tendency to lose their actual value within short
period of time. The necessity to renew the level of professional training
in any sphere of life turns into a must, as far as the generic and sub-
ject specific competencies totalities are concerned. Life Long Learning
is a means of improving competencies totalities, which shows signs of
the XXI century personality’s professionalism [24, 27]. To realize such
learning and make it more effective is possible on condition one creates
renewed basis for the essence of the category “content of training” in
this research. This category is closely connected with another category —
“content of education”, the inalienable part of which is the choice of the
philologist’s content of training on the basis of activities and competen-
cy-oriented approach. Many researchers think that the idea of competency
is the idea of an open order on content of education [14]. That’s why
it is necessary to clarify and specify this category from the positions of
educational activity. “Educational activity turning into research activity
becomes the object of research... It is competency approach that teaches
a student to learn” [14]. We agree with those scientists that consider it to
be a complex phenomenon which includes not only activity itself but also
personal attitude to it and to the subject of activity, including personal and
subject-oriented. Finding out the new ways of solving the research prob-
lem in conditions of modern education reform that takes place in Ukraine
we directly connect it with the solution of strategic tasks of Ukrainian
education in the context of Bologna process requirements (worked out by
Alexia, B. Bokut, Ya. Balubash, 1. Zyazun, L. Kondrashowa, V. Kremen,
N. Kuzina, Z. Kurland, O. Molibog, N. Nychkalo and others), priorities
aim in training future highly qualified specialist, who is able to participate
in joint activities (worked out by M. Bakhtin, O. Leontief, Z. Kornayeva,
I. Bym and others).
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The research problem

The improvement of the content of training students who study foreign
languages in higher education is connected with more successive usage
of activities approach in teaching. Students’ activities are much more
variable now. After Ukraine entered the EU system of education and has
been participating in Bologna process students were given an opportunity
to study abroad, participate in international projects, conduct scientific
research and report about its results at the international conferences and
symposiums. But our analysis has shown that bachelors and masters have
certain difficulties in communication in some spheres, including scientific
one. So, one of the reasons is that the question of what to teach hasn’t
been fully researched.

We would like to analyze the research and publications of scientists
on the choice of content of training students who study foreign languages. It
has been researched by a lot of scientists in Ukraine, Russia, Belorussia and
abroad. Such researchers as Y.I. Passov, V.L. Skalkin, N.S, Doroshenko,
Z.V., Kornayeva, R.V. Fastovets, [.L. Bim, L.A. Karimova, O.I. Zhdanko
and many others [3, 5, 6, 9, 10, 19, 22, 28] have written research articles,
dissertations and books on it. But the problem of the integration of new
principles and other constitutive elements of this category hasn’t been fully
researched yet.

The aim of this article is to show how communication activities
approach and new technologies have changed the content of training for
the students, who study in humanitarian universities and “construction of
content of training of foreign languages”. “How we learn is as important
as what we learn, and the way we’re learning about our world and partic-
ipating in it has changed fundamentally.” [7]. We have set ourselves the
following tasks:

1.to consider the notion “content of training”;

2.to study students’ communication on three levels;

3.to characterize integration of new principles of choice in new techno-
logical platform Kahoot from the point of view of their possibility to pro-
vide all of the spheres, forms and types of students’ communication;

4.to show the example of how the results of research were taken into
consideration, when writing content of programs (in the part where general
and subject specific skills and competencies are described) for teaching stu-
dents of humanities profile.
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Content of training

Let us first consider the notion “content of training”. There is no una-
nimity in the definition of this notion. According to the authors of the book
”Content of Training Foreign Languages at School” there is no unanimous
answer to the question “What to teach?” [10]. Using as a basis pedagogical
principles and communication theory Mironova T. Y. gave the following
interpretation of the term: “construction of content of training of foreign
languages, which is aimed at peculiarities of communication and surely cor-
responds to the demands of modern society. So, it is necessary not only to
investigate general problems of communication but also communication of
every concrete group of communicating people” [15, 51]. This understand-
ing of the term was used in our research of the communication of students
who study in the faculty of humanities.

Analysis of communication

The analysis of research papers and books in Psychology showed us that
communication is a very complex phenomenon with a hierarchal structure
and building. Psychologists analyze communication on three levels: high-
est(macro), medium(mezzo) and lowest (micro). Such approach allowed us
to consider students* activities on the level of activity, detailed actions and
separate associated actions, to find out their immanent characteristics and
advance to the new elements in the content of training.

Besides, the fact that we live in the society with new technologies which
influence the process of communication, made it necessary to analyze one
of the popular teaching platform — Kahoot. In it the concept ‘content of
training and ‘methods of teaching are integrated together” and only two
principles of the choice what to teach are taken into account: self-guided
and inquiry-based learning.

So, we will start our analysis with macro level. Here we were mostly
interested in communication of students with other people that can be char-
acterized by most typical themes and spheres of communication. The notion
“sphere of communication” is also understood differently. Psychology, Lin-
guistics and Methods of Teaching Foreign Languages at Higher School look
at this notion from their own professional point of view. We will base our
research on the proposed definition by V.L. Skalkin [22] as it is defined on
the basis of another notion “situation”. Under sphere of communication he
understands a whole set of situations. He distinguishes such spheres as:
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social and domestic sphere, family, professional, socio-cultural, sphere of
social activity, law and administration sphere, spectacular-mass sphere. It is
not explicitly expressed but we can implicitly correlate this nomenclature
with practice and intellectual activity of communicators. That’s why it is
possible to consider spheres of communication via students’ activities, in its
wide sense, we mean their leading type of activity — studying and scientific
work. No matter which of the definitions we choose in the sphere of oral
communication a student is the subject of activity, the center of this space.
In Kahoot platform it’s nearly the same, but the contingent of students is
much wider. It supports as many different types of learners as possible. The
roles in the situation such as learner, player, researcher, creator, teacher and
leader have been chosen to play in the classroom and beyond it. This pecu-
liarity of the notion “sphere of communication” differs it from the notion
‘theme’, which characterizes line segment of reality without any depen-
dence on the speaker [25]. That’s why if we want to provide active position
of a student in speech activity we will proceed from the notion ‘sphere of
communication’, but not theme. We consider theme as a structural element
of the situation, defining the subject of conversation [21]. Another aspect of
our research is the study of functions of communication. It will help to pres-
ent the planned result of schooling as an ability to realize the main functions
of communication. In communication theory the following functions are
distinguished: informational-communicative, regulatory-communicative,
affective-communicative.

We continued our analysis on the medium (mezzo) level of analysis. Our
aim was to research typical students’ contacts within the chosen spheres.
To solve the problem, we have to consider typological characteristics of
communication. They are: types, functions and forms of communication. In
real life communication all of them are represented. In classroom communi-
cation we can plan one of them as the leading one, also taking into account
the stage of education. We considered each of the typological characteris-
tics separately, but in interaction with each other. It has made our analysis
integrative.

It is well known in modern Psychology that there are different types
of communication: socially-oriented, subject-oriented and interpersonal
[12]. All of them are typical for the students of humanities universities.
For socially-oriented communication the most typical activities are making
speeches in front of the public, delivering reports and short speeches, which
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can be made both in native and in foreign language. But mostly people
use foreign language for establishing business and scientific contacts with
foreigners. So, during classroom activities students have to be involved in
such kind of activities. If we want to bring the process of education closer
to the needs of real life communication we should involve students in such
situations, where they must act as a subject of communication, be its initi-
ators and organizers in the process of interaction with other participants of
activities. It means that we have to consider the choice of content of training
taking into account socially-oriented and group-oriented types of communi-
cation, their functions, forms and types.

Group-oriented communication is communication in the process of joint
activities, which caters for its needs, helps to organize them and solves the
aims set. For MAs participation in joint activities is connected with their
studies, participation in joint projects and scientific seminars, webinars,
conferences and symposiums. They have to search for information and act
as a learner, using different gadgets in the role of a researcher. After that
they interact with their scientific supervisor as a creator. During their stud-
ies they also perform the role of a teacher and a leader, organizer of teach-
ing-learning process, using different methods, including games. At this
stage Kahoot games are part of it, integration principle means the choice of
content and method of training simultaneously.

The principle of integration

Let us make analysis of this principle in detail as it is one of the newest
included into the category under consideration. The most systemic anal-
ysis of this term in Pedagogics was made by Puck M. S. [18; 189-190].
“In the pedagogical literature there are publications in which pedagogical,
didactic and methods aspects of the problem of integration and differen-
tiation in education and subject training. Different questions are being
considered in them:

— integration processes, involving education sphere and having pos-
itive influence on the development of pedagogical science and integra-
tion of its functions(Z.A. Mulkovaya, N.D. Nikundrov, B.S. Gershunskiy,
V.S. Shubinskiy and others);

— the necessity to reflect the processes of integration in education, taking
place in science (A.P. Belyaeva, V.N. Fedorova, 1.D. Zverev, V.N. Maxi-
mova and others);
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— integration processes in innovative pedagogical experience and their
influence on the decision of the solution of the problem of harmonizing
education(G.F. Fyodore);

—methods of finding out and describing integration processes in educa-
tional process (Yu.S. Tunikov, M.S. Puck);

— necessity to integrate content of professional-technical science educa-
tion, professional-technical education and professional-technical training of
(A.P. Belyaeva, M.N. Berulava);

— integration between educational process and scientific research in the
system of higher education (V.S. Kabackov, M.S. Puck, G.N. Fadeyev);

— taking away a lot of subjects and raising effectiveness of educational
process via integration of educational subjects and disciplines (I.Yu.Alex-
ashina, Yu.K. Dik, A.A. Pynskiy, V.P. Solomin, V.V. Usanov and others.);

— contradictions, regularities and provisions that determine integration
processes, sources and mechanisms of interaction, principles and types of
integration in science education (A.P. Belyaeva, B.N. Burulava, L.F. Key-
run, Yu.S. Tyunnikov, M.S. Puck and others).

— perestroika of pedagogical thinking on the basis of integration ideas
and humanization (A.P. Belyaeva, V.G. Razumovskiy, L.V. Tarasov,
.M. Titova and others)”. We agree with her idea that it is reasonable to
differentiate such components of integration as: 1) notions, which directly
include integration (for example, integrative activities, integrative work);

2) notions, which express vertical structure of the integration notional
space (integration between subjects, fund mentalization, interconnection,
interaction, interpenetration and others);

3) notions which reflect horizontal structure of the integration notional
space (intracycle integration, inner subject integration, levels of integration,
facts, notions, methods, language, laws, theories, local nature picture, con-
nection, system) [18; 190-191]. We will base our analysis on such under-
standing in our further analysis.

Subject-oriented communication
In psychological articles it is stated that subject-oriented communication
is not well researched. But we can ground our research on such character-
istics as:
1) joint aim, which unites efforts of participants of joint subject-oriented
activity;
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2)the existence of common goal defines and differentiates concrete tasks
of each of its participants. It is made concrete in certain tasks entrusted on
each participant, and can be realized only in line with joint actions;

3)speech acts(SA), which are realized by the participants of joint activ-
ities, are different from individual SA because they are all interconnected,
each of them is based not only on individual acts, but necessarily takes into
account the supposed future acts of all other mutual activity realization of
the acts of its individual participant is regulated both by the reflection of the
object it is aimed at but also the actions performed by other participants,
and those changes in the object which are the result of it. The acts of an
individual are thus built not only in accordance with the correspondence
to the task and object. The individual, participating in activity, “adapts”
the action performed by other people. The regulation of an individual act
includes the moment of “adaptation”. It makes such characteristics of action
as “dynamics” more intensive. Finally, the evaluation of result complies
with the demands that are determined by agreement of “mutuality” of joint
activities. [13; 235-236]. Consequently, the content of SA in joint activities
is richer than the content of individual SA in person-to-person communica-
tion, as each of the participants uses in them information, which couldn’t
be gained without communication in collective, not using the experience of
other participants of joint activity.

Functions of communication

Another aspect of our research is the study of functions of communica-
tion. It will help to present the planned result of schooling as an ability to
realize the main functions of communication. In communication theory the
following functions are distinguished: informational-communicative, regu-
latory-communicative, affective-communicative. In Methods of Teaching
Foreign languages these functions were defined by I.L, Bam as cognitive,
regulative, value-orientation, conventional [3]. We will base our research
on this classification as it gives the possibility to present the planned results
of training. This distinction is purely theoretical, as all these functions are
interconnected with each other in real-life communication. Under cognitive
function we mean the processes of transfer and acceptance of information.
It is in this or that way connected with people’s activities oriented in con-
ditions and means of its realization. Even thinking processes proceed faster
under condition of constant informational communication.
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For students the realization of their cognitive function is correlated
with their studies and can be successful, if they pass credits, examinations,
defend course and diploma papers. In Kahoot it is represented as the idea
of “collaborative learning”, the importance of social interaction, teacher’s
active role in students learning (as a like-minded), zone of proximal devel-
opment and significant others (students at different levels helping each
other out). Another function is regulatory-communicative. It is realized in
the process of student’s own behavior and the other people’s behavior. “In
the process of communication an individual can influence the motive, aim,
program, decision-taking, execution of several acts and their control, i.e. on
all components of his partner’s activities. In this process mutual stimula-
tion and correction of behavior is realized. This influence can be very deep
and influence a personality as a whole [25; 229]. Regulative function can
perform in the form of call to action or end of action. Recommendation,
appeal, order, motto is the example of it. Its meanings are known to every-
one since childhood. The regulative function is also realized in the form of
interdiction. The first thing a small child understands is impossible and pos-
sible. Interdictions play an important role during the life of people. Much in
their future life will depend upon how well students have understood social
interdictions. Interdictions in Kahoot are only represented as possible. Very
special is the third realization of regulative function — destabilization. It was
created in the history of civilization. A man was doing his work in favor or
against people. This function is now realized in everyday life in the form
of reproach, threat and damnation. We can find connections between many
of these concepts in Kahoot “Learners to Leaders” model. “Both when it
comes to students collaborating on creating cahoots, and when students
take action and lead their classmates through a game. social interaction
plays a great part in our cognitive development. Or, if we put it into simpler
words — we learn better and get more motivated when we learn together”
[7, 8]. In creating cahoots the third realization of regulatory function is not
taken into account.

The third function is value-orientation one. It is connected with the
desire to communicate with friends, maintain friendly relationship, based
on mutual interests, joint activities. It is very well provided in Kahoot.

The fourth function is conventional. It is realized according to the
norms of behavior, accepted in society a student lives in and those in the
English-speaking countries. This function can also be realized in Kahoot.
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Under certain conditions one of the functions can become the leading
one. For example, in conditions of joint activity regulative function is the
leading one. It reflects the active position of communicators, their intention
to influence others with the aim of changing their actions, plans and can
be realized in the form of call to actions, interdiction of actions, organiza-
tion of joint actions, correction of actions of other participants and so on.
Exchange of information in the process of joint activities directly or via
social nets, evaluation of its results is finally oriented on getting regula-
tory effect. In Kahoot these joint activities are aimed at learning. “Today,
the greatest challenges to people realizing their deepest potential aren’t just
outdated curriculums or class work; it’s the learning experience itself” [7].

Speech forms

The third characteristics of communication is closely connected with
the first two ones. Thus, for socially-oriented communication the most
typical speech forms are extended monologues and for person-to-person
communication — a dialogue, for group communication — a group dia-
logue (polylogue). Dialogues and monologues are classified by scientists
on the basis of such principles as psychological attitude of the speakers
on information exchange, expression of attitude to the subject of speech
and the partner, regulative effect [13]. Correspondingly they name the fol-
lowing types of dialogues: 1) one-sided regulative dialogue, 2) one-sided
message giving dialogue,3) dialogue of reciprocal information exchange,
4) reciprocal regulative dialogue,4) exchange of impressions dialogue,
5) dialogue-dispute [10]. According to N. F. Borisko there are the following
types of monologues: 1.informative (information, report, description, thesis,
narration, image...); 2.activating monologue (request, demand, invitation,
order, praise, reprimand, permission, prohibition, persuasion, obligation);3.
explaining (explanation, reasoning, proof, disproof, definition, generaliza-
tion, comparison); 4.establishing contacts (greeting, leave taking, introduc-
ing, opening, congratulation, invitation, refusal) [2]. Types and kinds of
dialogues are created in different kinds of communication. All of them exist
in students’ communication, but for scientific communication the most typi-
cal are dialogues of the 1, 2 and 3 types and the 2 and 3 types of monologue.
Thus, for socially-oriented communication the most typical speech forms
are extended monologues and for person-to-person communication — a dia-
logue, for group communication — a group dialogue(polylogue).
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The micro(lowest) level of analysis

The analysis on the micro level is connected with the distinction of ele-
mentary units of speech communication, coupled speech acts of partners
in communication, forming a cycle, in other words one step acts of speech
interaction. The analysis on this level is complicated by the absence of the
unanimity as to the unit of communication, which cannot be subdivided
further on, ways of its distinction. In most modern books speech act is
mostly distinguished. For example, Kornayeva Z. V., who made an attempt
to choose materials on the communicative basis, distinguishes speech act
as a unit of communication including speaking of one partner and listen-
ing of another [11]. But such distinction gives only procedural characteris-
tics. Act of person-to-person communicative interaction is one of the types
in the cycle of dialogue communication in the act of interaction [11; 11].
M. M. Bakhtin also noted that the act of communication is not only speak-
ing of one partner and listening of another. The listener has an active posi-
tion, he either agrees or disagrees with the position of the speaker, adding
to it [1, 246-247].

As we wanted to have a more detailed definition we found out many
different terms such as «akt moBneHHs» (act of speech),” mMoBiIcHHEBa
nis» (speech action),” MmoBHMI BUMHOK» (speech act). In some works, these
terms are used as synonyms [28;3] or they are differentiated [5]. In spite of
differences in definitions all of them recognize the subdivision of speech
flow into segments. 1. L. Bim writes that ’the main constituent elements of
speaking are acts of speech,(speech actions, acts), included into non-speech
activity or resulting out of it” [3; 20]. In Linguistics the term was firstly
used by L. Yelmslev, who understood it as an individual speech act.

In Psychology speech act is defined as morphological unit of activ-
ity, an act is a unit of behavior. This unit can be viewed as an action,
which has its signifier and signified. A signifier is what a person wanted
to express (wittingly or unwittingly) with his action. The signified is the
form of action’s realization. The synonymic usage of the terms is con-
nected with the fact that they are difficult to delimit and very often one is
defined through another.

In socio-linguistic works the term:” communicative act” is also
often used because the subject of socio-linguistic research is not only
linguistic qualities of an object but the connection of speech behavior
with the structure of social interaction of communicators usually called
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‘speech act’. As communication is socio-psychological phenomenon its
units must reflect such characteristic features as interaction and influ-
ence. These features are partially expressed in the definition given by
M. F. Stronin. “Speech action is a unit of speech activity, representing
speech act in the form of a phrase or superphrasal unity, having speech
influence, directed at the change of certain state of things and gaining the
aims which were set.” [23, 25].

In Methods of Teaching foreign languages there were many other defi-
nitions of the term. Having examined many definitions we came to the
conclusion that for the pedagogical process the definition must include the
presence of indication on the product, the procedural side and conditions in
which speech act takes place. Thus, we combined different definitions and
got the following one:” The act of speech is the interaction (or influence)
of the sender and recipient, the basis of which is the message, realized in
conditions of a certain speech situation, demanding the usage of certain
language means organized in a statement”.

Acts of speech are characterized by different types of functional inter-
connection: 1. information conveyance — speech reaction on it; 2. asking
for information — speech reaction on it; 3. motivation (request, proposal,
advice) — speech reaction on it; [26]. The predominance of this or that
interconnection is defined by the kinds and types of dialogues. In the dia-
logue of the regulative type the third type of functional interconnection
dominates. It is realized as a reaction to motivation in the form of: a) tell-
ing information (expressing agreement, disagreement to take an offer,
objection, expression of doubt); b) asking for additional information;
¢) counterproposal. Thus, on the micro level of communication analysis
we can consider aim of communication as a system-forming characteristic
of communication. The main idea in our research is the statement that the
main problems of choice with communicative aim must be solved on the
basis of studying utterance, but not a sentence, because it is meant for
usage in speech.

Example of construction of the choice of content
of training in the program for training bachelors
We would like to illustrate the example of construction of the choice of
content of training in one part of the program for training bachelors, who
study English and French as a second language.
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List of general and subject specific skills and competencies

General competencies: ability to scientific-professional speech in
foreign language; ability to use foreign language for contact and discur-
sive field of interaction on the basis of culture and English-speaking and
French-speaking nation (people); for communication in foreign language
scientific and professional environments; for the presentation of scientific
results in oral and written forms, for understanding of foreign academic and
professional texts.

— ability to navigate the features of functioning of humanitarian
sphere, existing and perspective directions of translation activity. The
capacity for absorption of a multifunctional complex of knowledge,
skills and attitudes required for personal development, social integration
and employment;

— the ability to operate, based on ethical motives, to criticism and
self-criticism,;

— the ability to establish contact and build discourse field interaction
on the basis of the English-speaking and French-speaking nation (people)
culture and speech;

—understanding and awareness of diversity and picturality of the mod-
ern world; the ability to quickly and competently use in professional activ-
ities business Ukrainian;

— the ability to maintain your body and psyche in a satisfactory condi-
tion, develop the physical ability and develop the volitional qualities;

— the ability to update or to practice critical thinking combined with
common sense, as well as the ability to find, process and analyze informa-
tion from a variety of sources, logically and consistently present informa-
tion (in oral and written forms); speak your mind and receive information
from the interlocutor;

— possession of invariant representation of a professional component
directly, i.e. knowledge, skills, experience, values and attitudes, linguistic
competence; willingness to provide the process of translation activities
with relevant educational and methodical documentation and innovative
projects;

— the ability to navigate the peculiarities of cultural and religious tradi-
tions, their language inherent to the English and the French-speaking ethnos
(nation) and the people of the world, the ability to maintain an atmosphere
of understanding;
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— the ability to proficiently and terminologically correctly use original
maxims in the process of professional and business communication;

— the ability to understand the basic mental processes and conditions
that define the features of human activity, including the mental processes
and realize focused adjusted impact on them;

— the ability to effectively apply in practice knowledge about the basic
laws of functioning of society and the basic techniques and methodology of
sociometrical research;

— the ability to identify, formulate and solve problems.

Subject specific skills and competencies:

— the complexity in the conduct of research in the humanities;

— he ability to analyse linguistic studies processes and professionally
evaluate the ethnogeography situation in the English-speaking and Fran-
cophone regions of the world, form a system view of the development of
events in different regions and countries, and to develop projects, aimed
at achieving the objectives of the adequacy of the translation of these pro-
cesses taking them into account;

— the ability to think globally, to act in a specific way according to
the revealed situation of communication in the English-speaking and
French-speaking region or country, using phono stylistic, stylistic, lexi-
cal-grammatical means, inherent in this region or country;

— the ability to apply research strategies in practice, to choose and effec-
tively use those or other methods and methodologies of scientific research;

— the ability to understand the specifics of the specialty ‘Philology’ in
general, to define the basic concepts and principles of the functioning of the
language and speech system;

— awareness and ability to apply in practice rules and regulations for
translating and ethics;

— the ability to be engaged as critical analyzer in a dialogue. The ability
to participate in scientific discussions at the international level, defend their
own position.

— the ability to acquire and operate key information on new educational
standards based on, but not limited to, ‘Recommendations of the European
Parliament and the Council of Europe on the development of key compe-
tences for lifelong education' [20];

— the ability to navigate in the peculiarities of managing the educational
process, the psychology of group dynamics, etc.;
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— the ability to establish contact and establish a discursive field of inter-
action on the basis of culture and speech of a particular ethnic group (peo-
ple), expanding operational linguistic capabilities;

— mastering of the system of knowledge about the specifics and meth-
odology of pedagogical research and the formation of detailed knowledge
about the object and subject of research;

— the ability to understand the current state and trends of global com-
munication processes, forms and functions of communication to determine
their impact on changes in the language and speech system, research and
forecasting of the problems of the international community in the field of
information and communication;

— the ability to use the provisions of domestic and international law, to
adhere to the standards of participants in international communication;

—the ability to observe and analyze the educational work carried out with
children and adolescents, competence in the system of educational work
with students, the ability to conduct lessons using modern methods and
techniques of educational and cognitive activity;

— the ability to operate the knowledge of the basics of modern translation
science on the expert level;

— competence in the field of educational institutions and organizations,
peculiarities of their functioning and calling;

— the ability to carry out educational work with children on the basis of
studying a foreign language, taking into account age and individual char-
acteristics;

— the ability to use dictionaries, terminology Standard, collections, ref-
erence books and manuals;

— the ability to prepare abstracts and thesis of foreign literature and sci-
entific and technical documentation;

— the ability to use information and technology competence, that is, having
knowledge and related skills of working with certain equipment (microphones,
headphones, consoles for simultaneous interpretation, receivers and transmit-
ters, sound system and conference system, in the case of interpretation);

— the ability to have information and technological competence, that is,
the ability to work with a package of special-purpose office programs and
specialized software for translator;

— possession of knowledge on the history of methods of teaching foreign
languages and the ability to use advanced pedagogical experience of the past;
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— the ability to understand the peculiarities of the organization of the liv-
ing and cultural space of the English-speaking and French-speaking ethnic
groups and the interaction between them;

— the ability to carry out self-monitoring, self-examination and objective
self-assessment of their pedagogical activity;

— the ability to navigate in pedagogical institutes, processes and phe-
nomena, to understand their essence.

Conclusions

The analysis of the category” contents of training’ has shown that it has
changed under the influence of new technologies and communication the-
ory development. New principles of self-guided, inquiry-based learning and
integration have been added. The category “construction of content of train-
ing of foreign languages”, which is aimed at peculiarities of communica-
tion has also changed, which surely corresponds to the demands of modern
society. We investigated not only general problems of communication but
also communication of students, who study at the humanities department.
We have analyzed their communication on three levels: highest (macro),
medium (mezzo) and lowest (micro). Such approach allowed us to consider
students ‘activities on the level of activity, detailed actions and separate
associated actions, to find out their immanent characteristics and advance
to the new elements in the content of training. This category is closely con-
nected with another category “content of education”, the inalienable part of
which is the choice of the philologist’s content of training on the basis of
activities and competency-oriented approach. Many researchers think that
the idea of competency is the idea of an open order on content of education.
We clarified and specified this category from the positions of educational
activity that involves student’s collaboration and creative activities. Mod-
ern educational platform Kahoot integrated together the concept ‘content of
training and ‘methods of teaching based on gaming”, added two principles
of the choice what to teach: self-guided and inquiry-based learning. There
are still more elements that should be included into this concept. They are:
the profile and the set of subject specific and generic competencies that con-
stitute the program level outcomes. The” profile” is what the graduate stu-
dents know and are able to do, having the potential school director who will
hire them, in mind. The list of these competencies based on our analysis of
students’ communication on three levels illustrates the results of the choice.
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