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Abstract. The aim of this work is to study the level of tolerance in
the process of conflictological competence formation of future foreign
language teachers by the use of theoretical research methods (analysis
of psychological and pedagogical literature, comparison); empirical;
quantitative and qualitative data analysis. The features of the «tolerance»
concept in the scientific sphere, its types and its determinants as a socio-
pedagogical phenomenon are clarified. The essence of the «pedagogical
conflict» concept and the main causes of pedagogical conflicts are analyzed.
The low tolerance level of both students and teachers is recognized as one
of the main conflict causes in higher education institutions. As a result of
the diagnostic examination of the motivational and value component of
conflictological competence, the average level of students’ tolerance was
established, which testified to the prospects of further work in developing
the orientation of future foreign language teachers to constructive conflict
resolution, tolerant attitude, cooperation and search for compromise
solutions.

1. Introduction

Complicated conditions of modern life, events that take place in the state
and society, the devastating impact of the global coronavirus pandemic on
the economy lead to exacerbation of social conflicts that directly affect
the existence and development of all human life spheres, among which
the education system is no exception. Thus, conflictological problematics
are of particular importance in all spheres of professional training, which
is exacerbated by a significant increase in the number of interpersonal

! Ph.D in Philology, Assistant Professor
of the Chair of the English Language and its Teaching Methods,
Volodymyr Vynnychenko Central Ukrainian State Pedagogical University, Ukraine

114 © Ganna Polishchuk



Chapter «Pedagogical sciences»

conflicts in the education system and gives exceptional relevance to the
conflictological competence formation of future foreign language teachers
since pedagogical conflicts are a complex phenomenon, in which various
social, psychological, pedagogical, value and personal factors intersect and
provide influence on the personality of both the student and the teacher.
The level of individual tolerance in resolving pedagogical conflicts is
defined as an important aspect of conflictological competence formation of
future foreign language teachers (which is defined as an integrated personal
education based on a system of scientific knowledge about the conflict,
skills, practical experience of conflict resolution, which are purposefully
developed in such contexts of conflictological training of higher education
institution as cross-cultural, communicative and intrapersonal). Because it
is ethics and strategy of nonviolence, the idea of tolerance for other points
of view, values, culture, the idea of dialogue and mutual understanding, the
search for mutually acceptable compromises, as well as the most important
values of tolerance — peace, acceptance of ethnic, political, religious,
interpersonal differences, recognition of equal existence of the «other» —
provide a constructive conflict resolution in the education system.

In the modern scientific paradigm, the pedagogy of tolerance is studied
by many both domestic and foreign researchers: Yuliia Todortseva [24],
Halyna Bezyuleva, Halyna Shelamova [3], Valerii Talanov [23], Olha
Akimova [2], Vladimir Gutu, loana Boghian [19], loana Boghian [27; 28]
and others; tolerance is recognized as a value basis of teacher’s professional
activity [16]; a socio-pedagogical tool for conflict resolution [22]; it is also
considered in the system of value purpose-oriented priorities of education
[7], in the context of value self-determination of the students [13]; the
tolerance formation of students in the educational space of medical higher
education institutions is analyzed [6], etc. However, in modern science the
issues of conflictological competence formation of future foreign language
teachers, taking into account the importance of the students’ tolerance
level, are insufficiently studied, which allows for further scientific research.
And since the main goal of the modern Ukrainian education system is to
create conditions for the development and self-realization of the individual
in higher education institutions, the formation of their key competencies,
which will solve various problems in future professional activities (and since
key competencies include conflictological competence), its development in
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future professionals becomes relevant at the present developmental stage of
both the Ukrainian society and the higher education system. The relevance
of tolerance level studying in the process of conflictological competence
formation of foreign language teachers is beyond doubt, as specialists in
this field of knowledge must not only master the knowledge of several
languages, but also master the cultural heritage of different countries,
realize and accept universal values that enable understanding and tolerance
towards others, and a foreign language appears to be not only a means of
communication but also opens new opportunities for the humanization of
education, promotes tolerant interpersonal relationships between people of
different nations and nationalities.

The aim of this work is to study the level of tolerance in the process of
conflictological competence formation of future foreign language teachers
by the use of theoretical research methods: analysis of philosophical,
psychological and pedagogical research literature, comparison and
generalization to study the state of the problem; substantiation of the
conceptual and categorical apparatus; assessment and generalization of
the facts collected in the research process to determine the features of
conflictological competence formation of future foreign language teachers;
empirical: observations, surveys, testing, questionnaires to diagnose the
levels of tolerance; quantitative and qualitative analysis of experimental
data. Adherence to the axiological approach (Renata Vynnychuk, Svitlana
Vitvytska, Tetiana Kalyuzhna, Aida Kyriakova, Vasyl Kryzhko, Iryna
Mamayeva, Milton Rokeach, etc.), which is considered in the psychological
and pedagogical paradigm as a modern philosophical and pedagogical
strategy, based on the idea of universal values priority and self-worth of
each individual, determines the prospects for further improvement of the
education system, and conflictological competence formation of future
foreign language teachers using an axiological approach involves the
development of such values like freedom, love and feeling of importance
for other people, respect for human dignity, attitude to human as to the
highest value, the pursuit of justice, the ability to empathize, and so on.
The abovementioned value orientations of students, according to the
concept of Aida Kyriakova [11], in later life are transformed into beliefs
and characterize their orientation, which determines the behavior of people
throughout life. It is important to emphasize that the axiological approach
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involves adherence to the pedagogical principle of tolerance, which should
be taken into account in conflictological competence formation of future
foreign language teachers since it involves treatment of human as the highest
value, respect for human dignity, diverse opinions, positions and beliefs, the
pursuit of justice, the capacity for compassion, overcoming conflict, taking
into account the ethics of the relationship between the conflict parties.

2. Pedagogical conflict

It is obvious, that the existence of a modern higher school is impossible
without pedagogical conflicts, as a clash of different interests, because the
individual and psychological characteristics of the educational process
participants create the preconditions for conflict situations among different
categories of university staff. Failure to understand the real causes of conflict
between teachers and students, students and students, management and
subordinates in higher education institutions leads to prolonged pedagogical
conflict and the manifestation of various negative consequences. Eduard
Kirshbaum argues that from the beginning the pedagogical process has
a given «conflictogenity» and is characterized by the role and positional
asymmetry of its participants [12, p. 44]. The main conflict lines in higher
education are the interaction of its participants at three levels: macro-
level («state») — «society — a higher education institution», meso-level
(«leadership») — «administration — the university, faculty, groups» and
micro-level («personality») — «student — teacher», «teacher — teacher»,
«student — student». Based on the research, it is proved that 15% of teachers
had conflicts on the line «teacher — administration of higher education
institution», which is, according to Nina Pidbutska, due to the failure of
one of the subjects of interaction to discharge their direct responsibilities,
disagreement on making important decisions, inadequate assessment of
performed work and negligent attitude to work, abuse of the position by the
head of the institution, the use of subordinates’ labor to achieve the head’s
goals. However, the main type of higher education conflict, according to
the research by this scientist, is the conflict between student and teacher
(45% and 35% respectively). Such conflicts in higher education institutions
are explained by the fact that students often do not want to obey the will of
the teachers, their orders, actively defend their own opinion, blame adults
for all the troubles and misunderstandings [19, p. 146—147]. Overcoming
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these conflicts in the pedagogical process of higher education institutions
contributes to the accumulation of some experience in protecting one’s
own rights at the state level, communicating with management, students
and teachers. Alona Lukashenko comes to a similar conclusion: a
specific feature of conflicts between teacher and adult participants of the
pedagogical process is their high emotionality, conflict sharpness, excessive
didacticism, rigid defense of their rights, unwillingness to compromise,
which leads to destructive consequences for their participants, negatively
affects the state of the moral and psychological climate. The causes of such
conflicts are a combination of objective (current socio-economic condition
of the institution, poor development of regulatory procedures for resolving
contradictions, non-optimal functional relationships between teachers,
incompetence of school management, etc.) and subjective (psychological
incompatibility, as well as the presence of interpersonal conflicts between
teachers, a significant number of teachers prone to interpersonal conflict
due to a certain professional deformation of the teacher, which is manifested
in the simplification of worldview and understanding of many problems,
categorical assessments and judgments, rigid fixation in a professional
position, feelings of self-sufficiency, «authority threat complex», emotional
devastation, high anxiety, etc.) factors [15]. Thus, pedagogical conflicts are a
complex phenomenon in which various social, psychological, pedagogical,
value and personal factors closely intersect and provide influence on the
personality of both the student and the teacher.

Liudmyla Podoliak and Viktor Yurchenko conclude that pedagogical
conflictsituations have distinctive peculiarities by their nature: the subjects of
conflict situations are unequal in social status (teacher — student), which also
determines different behavior; the subjects of conflict situations are unequal
in life experience and age, they have different degrees of responsibility; the
subjects of conflict situations are unequal in education, they have different
understandings of phenomena and their causes; the subjects of conflict
situations are unequal in their ability to solve life and professional problems
[20]. But the most urgent source of conflict situations is considered to be
the difference of value systems and principles that play an important role
in regulating interpersonal and intergroup conflicts, namely: tolerance as
respect and recognition of equality, rejection of domination and violence,
prevention of discrimination against children [29, p. 1]; recognition of the
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multidimensionality of human culture, norms, beliefs, refusal to reduce this
diversity to uniformity or to the advantage of one point of view, which
should be the basis of the teacher’s professional activity [16, p. 7].

3. Tolerance

Here is a brief description of this concept’s essence. From ancient times
to the present ones, the phenomenon of tolerance has been the subject
of research in various fields of science, including philosophy, sociology,
literature, pedagogy, psychology, medicine, etc. The content of tolerance
as a universal value is revealed in the humanistic ideas of the Ukrainian
philosophers, writers, teachers (Hryhorii Skovoroda, Taras Shevchenko,
Lesya Ukrainka, Ivan Franko, Borys Hrinchenko, Vasyl Sukhomlynsky,
Vasyl Symonenko, etc.), as evidenced by the author’s statements, which
have become aphorisms [6, p. 135].

The Declaration of Principles on Tolerance (Article 1) interprets
tolerance as «respect, acceptance and appreciation of the rich diversity of
our world’s cultures, our forms of expression and ways of being human...;
...harmony in difference; ...virtue that makes peace possible, contributes to
the replacement of the culture of war by a culture of peace...».

The key principles of tolerance are: equality between representatives
of different nations, regardless of their sex, race, nationality, religion or
belonging to any other group; mutual respect, friendliness, tolerant attitude
of all members of society to representatives of other social, cultural,
religious groups; refusal of violence; equal opportunities of all members
for participation in the political life of society; the preservation and
development of the culture and languages of national minorities guaranteed
by law; the ability to follow the traditions of all cultures represented in
society; freedom of religion; cooperation and solidarity in solving common
problems [8, p. 175-180].

Among the types of tolerance, the researchers [16, p. 36-37] distinguish
the following meaningful types: political tolerance as an attitude to the
activities of various parties and associations; interethnic tolerance as
an attitude to the representatives of different nations, the ability not to
transfer the shortcomings and negative actions of certain members of the
nationality to other people; racial tolerance as the absence of prejudice
against members of another race; religious tolerance as a recognition of
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the religious peculiarities of different denominations; gender tolerance as
an unbiased attitude towards members of the opposite sex; age tolerance
as impartiality towards people of different ages; physiological tolerance as
an attitude to the sick, disabled, people with external defects; educational
tolerance as a broadminded attitude to the statements and behavior of
people with low educational level by the more educated segments of the
population; geographical tolerance as impartiality of the inhabitants of the
capital to the inhabitants of small towns, villages and other regions and vice
versa; interclass tolerance as a broadminded attitude to the representatives
of different property strata — rich to poor, poor to rich; sexual orientation
tolerance as a broadminded attitude towards people with non-traditional
sexual orientation; marginal tolerance (tolerance towards marginalized
members of society) as an attitude towards beggars, homeless people,
prisoners, etc.

This study is focused on tolerance as a socio-pedagogical phenomenon
in which researchers identify the following determinants, namely:
psychophysiological (which should ensure psychological stability);
psychological (which covers the qualities of personality); socio-pedagogical,
which includes the formation and development of a certain social (professional,
gender and other) role of the individual based on the positive values of the
individual and society and types of personal tolerance, namely: interpersonal,
social, socio-psychological, ethnic, communicative, political and others.
According to Valentyna Pavlenko, Maia Melnychuk, in modern science
tolerance is considered in two aspects: as synonymous for psychophysiological
endurance, resilience and as a quality of personality that regulates the process
of human interaction with the outside world, makes it more adequate and
constructive. Accepting the point of view of these scientists, mature tolerance
is acknowledged as not only psychological stability and endurance but also
competence in a broadminded behavior, cognitive difficulty in perceiving a
contradictory world, empathic readiness for «othernessy, personal meanings,
values, coexistence with the world [21, p. 25].

Thus, as a result of the content analysis of the tolerance phenomenon,
the researchers concluded that the socio-pedagogical approach allows
considering it in three main aspects, namely: in the integrative, substantive
and regulatory aspects. It also allows to use it as a fundamental socio-
cultural norm in resolving conflict situations at the levels of «personality —
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personality» and «personality — society»; identify and solve problematic
issues of human interaction in the spheres of society, which are characterized
by relative secrecy and derivation [22, p. 153].

4. Low level of tolerance as a cause of pedagogical conflicts

The abovementioned facts allow us to consider the tolerance level of the
future teacher in resolving pedagogical conflicts as an important aspect of
conflictological competence formation of future foreign language teachers.
Using the research of Iryna Nikulina, the views of students and teachers
of higher education institutions on the causes of pedagogical conflicts are
briefly summarized. As the author notes, according to the students, the
most common causes of pedagogical conflicts are biased assessment and
excessive meticulousness of the teacher, disregard of the students. In the
students’ opinion, conflict and non-conflict teachers differ from each other.
Non-conflict teachers have authority in the student group, they are friendly,
able to decentralize, tolerant of other people’s shortcomings. The personal
characteristics of the teacher can also be a cause of conflict: a mistake in
choosing a profession; increased responsibility for the quality of education;
dissatisfaction with the teacher’s need for recognition by the students and
teaching staff [18, p. 83].

Symptoms of the teacher’s intolerance are: ambitiousness; vigilance
in communication; irritation; hypersensitivity; sharp emotional outbursts
(indignation, hatred), discrimination of behavior; intimidation tactics;
negative verbalization towards children; aggressive and hostile attitude
towards the child. The meaning of the teacher’s activity in the formation
of tolerant relations is to increase the communicative competence of
students, that is be ready and able to enter into dialogue, to seek the truth
with others and to report the results of their search in a form understandable
to everyone [16, p. 51].

The teachers are convinced that pedagogical conflicts arise due to
violations of discipline in the classroom and rules of conduct in higher
education institutions. This means that the causes of pedagogical conflicts
lie in the field of didactic interaction: it is the dependent attitude of students
to studying, laziness, unwillingness to learn, lack of interest in the future
profession; discrepancy of the students’ preparedness level to the level of
the given educational process in higher education institutions; retention
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of students who are practically not studying; overestimated self-esteem of
some students regarding their knowledge of the discipline [18, p. 83].

According to Iryna Nikulina, the causes of pedagogical conflicts
are also determined by the personal qualities of students: infantilism,
inappropriate behavior, aggressive manner of communication with the
teacher. In the teachers’ opinion, non-conflict student has the following
qualities: politeness, tact; the ability to listen to another point of view and
correct one’s own behavior; honest and responsible attitude to learning;
benevolence [17, p. 285].

According to Olha Yeremenko, in the educational space, the following
contradictions that lead to the pedagogical conflict may arise from the
position of teacher: dissatisfaction with the chosen profession; increased
responsibility for the quality of education; responsibility for the life and
health of students; dissatisfaction with the need for recognition, respect for
the teacher by students; monotony of pedagogical activity, rigid planning
and its strict observance within the given pedagogical system; use of
traditional forms of teaching and assessment. Students are convinced
that the contradictions are manifested in the following: the presence of
age-sensitive periods that lead to changes in behavior, reactions to what
is happening; disregard for the psychological, individual characteristics
of the student’s personality; dissatisfaction with the forms of material
presentation; misunderstanding of the teacher’s actions (as a consequence,
the lack of a gender-oriented approach in interpersonal interaction)
[9, p. 66—67]. It can be concluded that the causes of pedagogical conflicts
in higher education institutions are determined by both objective (external
environmental conditions) and subjective (features of a particular
individual) factors. The causes of pedagogical conflicts can be divided
into the following groups: socio-economic, related to the economic
situation of the country and higher education institutions, the social
status of teachers and students; socio-psychological — psychological
fatigue and nervous overload, competition, lack of group cohesion, etc.;
psychological — differences in interests, values, views, characters and
temperaments of students; unwillingness or inability to understand the
other, tactlessness in communication, overestimated or underestimated
self-esteem; organizational and pedagogical — shortcomings in the
organization of educational activities by students and teachers, low level
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of conflictological culture, tolerance, imperfection of methods, strategies
and tactics of conflict prevention and resolution.

All of the abovementioned leads to a deterioration of the psychological
climate between all participants of the conflict situation and the destruction
of interpersonal relationships; reduction of productivity due to conflict;
complication of cooperation and restriction of partnership possibilities
between the parties during and after the conflict; deterioration of relations
between the parties to the conflict; destruction of joint activities that
existed before the conflict; stimulation of the inadequate well-being and
various psychological defenses manifestation; growth of confrontation,
which encourages people to fight and makes them seek victory more than
searching an alternative [25, p. 23-24].

It is well known that in case of impossibility to prevent pedagogical
conflict, it is expedient, from the pedagogical point of view, to recognize its
beginning in time. Scientists emphasize the existence of certain signals that
indicate the origin of the conflict and such signals include the following: crisis
(during a crisis, the usual norms of behavior lose force, a person becomes
capable of extremes — in one’s own imagination or reality); misunderstanding
(caused by the fact that a certain situation is associated with the emotional
tension of one of the participants, which leads to distortion of perception);
incidents (any trifle can cause temporary excitement or irritation, but passes
very quickly); tension (a state that distorts the perception of another person
and his actions, the relationship becomes a source of constant anxiety when
any misunderstanding can escalate into conflict); discomfort (intuitive feeling,
excitement, fear, which are difficult to describe in words) [4, p. 386]. Thus,
such signals as crisis, misunderstanding, incidents, tension and discomfort
indicate the existence of a conflict situation that can be resolved through
individual work with specific teachers and students.

The scientists also point to the low conflictological and communicative
competence of teachers and staff in higher education institutions in
the structure of their professional competence. Valerii Agapov, Olha
Belaia, Mariia Plugina, Liudmyla Kuleshova offer to create conditions
in the educational environment to minimize the factors that contribute to
pedagogical conflicts, as well as to work to improve the communicative and
conflictological competencies of all subjects of the educational environment
[1, p. 82]. Some work needs to be done in higher education institutions
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to eliminate the manifestations of conflictological incompetence of future
teachers. Olena Borysova summarizes the most common manifestations of
conflictological incompetence and states that the teachers are incompetent
when they: 1) do not take into account the age psychological characteristics
of students; 2) do not take into account the emotional and mental state of the
child in a certain period; 3) focus the attention of the whole class on negative
patterns of behavior; 4) do not know how to control their emotions and states
(lack of emotional self-regulation skills); 5) are not able to resist child and
adolescent provocations and manipulations [5, p. 29]. Thus, in the process
of the studied phenomenon formation, the important factors for the future
teacher are an acknowledgment of the age and individual characteristics
of students, self-control of one’s own behavior, knowledge of the child’s
psyche and modern methods of teaching and educating students, tolerance.

Of course, the pedagogy of tolerance requires the appropriate
characteristics of the teacher. The main criteria of a tolerant personality of the
teacher are the following: social activity; divergence of behavior — the ability
to solve ordinary problems in a non-standard way; mobility of behavior —the
ability to quickly change the strategy or tactics in the educational process,
taking into account the circumstances; empathy — an adequate idea of what
is happening in the inner world of another person; personality stability — the
formation of socio-ethical motives of teacher behavior in the process of
interaction with children, colleagues and parents [24, p. 19].

Tolerant teachers must be able to: analyze and predict the main results
of their own professional and communicative activities; create and maintain
a tolerant educational environment: identify the causes of conflicts in the
student group; promptly identify means of their own psychological and
pedagogical improvement and carry out their practical implementation;
promote atolerantrelationship between students and their parents; coordinate
the activities of all units and all subjects of the educational process in the
educational institution, etc. [16, p. 19], and an important source of tolerance
is pedagogical communication between teacher and student, when the first
appears as a model, a standard of this quality manifestation in different
situations: during classroom and extracurricular informal communication;
during the management period of diploma, course, abstract works of
students, during industrial practice, and also during disputes, creative
meetings and scientific conferences [16, p. 81].
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5. Determination of the tolerance level

In the context of this study, it is necessary to note the results of
research conducted by Olena Lopez, Kseniia Olifirova on the factors
that are prerequisites for the conflictological competence formation of a
higher education institution graduate, namely: communicative potential,
self-regulation and individual typology. Communicative potential, as the
scientists prove, determines the presence of the following personality
characteristics: a pronounced need for communication and a constant
willingness to meet this need; the desire for trusting and open interaction
with others; high level of the individual’s self-criticism; propensity for
active social contacts, sociability; possession of social self-control as a
personally stable quality, which is manifested in the ability to recognize
the behavior of another person and emotional expression, which allows
the individual to be actively involved in the social situation. Individual-
typological characteristics of the graduate’s personality, which include
protection from the stress factors of ordinary life situations, are based
on self-confidence, optimism, activity and emotional stability in difficult
stressful situations. The third factor important for this work — the factor of
self-regulation — determines the readiness for a tolerant perception of social
and cultural differences, respectful and caring attitude to historical heritage
and cultural traditions; skills of recognizing other people’s emotions and the
ability to influence their emotional state; the orientation of the individual to
a constructive conflict resolution [14, p. 83]. These factors are considered
to be a clear reflection of the influence on the conflictological competence
formation of future foreign language teachers. A significant communicative
potential, which involves the desire for trusting and open interaction
with people of different nationalities who speak foreign languages is of
particular importance for future specialists in this profession. Because it is
impossible without the ability to find common ground with these people,
tolerant perception of social and cultural differences, their understanding,
as it reduces the conflict likelihood in society and education.

In the process of selecting diagnostic tools for the practical part of
this study, it was taken into account, as some scientists advise, that the
diagnostic minimum should be structured by level of education and the
target audience; methods should be easy to apply, common among the
professional community and not require much time to be studied [10, p. 5-6].
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Particular attention was drawn to the diagnostic techniques that made
it possible to objectively assess the individual manifestations of the
studied phenomenon, taking into account the component composition
and indicators of conflictological competence of future foreign language
teachers, namely: cognitive-reflexive component (presence of integrated
knowledge in conflictology; readiness for a tolerant perception of social and
cultural differences, respect for the historical heritage and cultural traditions
of people of different nationalities; reflection of one’s own behavior);
motivational value component (focus on constructive conflict resolution;
tolerance towards other people; emotional resilience in stressful situations;
desire to cooperate and find compromise solutions) and operational-
corrective (the ability to design one’s own interaction and resolve conflicts;
the ability to influence the assessments and judgments of opponents; the
possession of technologies and strategies for resolving conflicts; the ability
to organize work in a post-conflict situation).

Thus, the test «How tolerant are you?» by Olha Tushkanova
[26, p. 357-359] was used to analyze the tolerance level of future foreign
language teachers within the study of the motivational value component of
conflictological competence, which presupposes the formation of personal
and professional qualities (reflection, sociability, tact, tolerance, emotional
stability). The respondents (the students of the Ukrainian universities in the
control and experimental groups) were asked to give truthful answers such
as «yes» or «noy to the test questions. The total number of points obtained
indicates the tolerance levels of the subjects: from 0 to 4 points — low level,
from 6 to 12 points — average level; from 14 to 18 points — high level. The
study on this test revealed the following results: 28.25% of respondents
(89 people) showed a high level of tolerance, steadfastness of beliefs, the
ability to defend them in combination with a critical attitude to their own
thoughts and behavior, the ability to realize their mistakes; 57.46% of
respondents (181 people) showed an average level of tolerance and proved
the ability to defend their point of view and conduct a dialogue during the
manifestation of sharpness and superiority in the process of communication
with interlocutors, disrespect for them; 14.29% of students (45 people)
showed a low level of tolerance, which was manifested in their rejection
of compromise, stubbornness, intemperance in dialogue, the possibility
of physical aggression. Further implementation of a comprehensive
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developmental program for conflictological competence formation (use
of modern teaching methods (expert assessment, conversation, interviews,
interactive methods, training exercises, arbitration method, discussions,
debates); forms of training organization (problem lectures, mini-lectures,
seminars and practical classes, consultations, self-study work, practice);
modern technologies for overcoming conflicts (mediation, case studies
or situational learning, training technologies)) allowed to record a slight
increase in the percentage of people with high level (+1.95%), due to their
reduction at average (-1.3%) and low (-0.65%) levels. The vast majority
of respondents in control groups were uncompromising, unappealable,
stubborn and aggressive in actions and communication in conflict situations,
did not care about the beliefs and arguments of the partners, tried to ignore,
subdue them and impose their point of view, etc.

A similar tendency was also observed in the experimental groups,
but the dynamics were more significant. Thus, after the introduction of a
comprehensive developmental program in the experimental groups, the
percentage of people with a high level of tolerance increased by 8.07% (from
27.33% before the experiment to 35.40% after). The dynamics at the average
level was -3.11% (58.39% before the experiment and 55.28% after), at a low
level -4.96% (14.28% before the experiment and 9.32% after). In conflict
situations, such respondents showed firmness in defending their beliefs,
which was correlated with their tolerance. During the conflict, they were able
to rationally analyze the beliefs of partners and perceive them. Respondents
of the experimental groups perceived their own opinions critically and could
reject them if they were wrong. While communicating, they showed respect
for the other side of the conflict, tried not to offend or degrade.

Thus, if tolerance includes a large number of specific skills and abilities
such as ability to tolerantly express and defend one’s own position as a point
of view; readiness for a tolerant attitude and perception of other people’s
opinions and assessments; ability to «interact with people of different
views» and ability to negotiate (agree on positions, reach compromise and
consensus); tolerant behavior in tense situations (with differences in views,
clashes of opinions or assessments) [16, p. 62—63], then the main features
of a tolerant personality should be: attitude to human as to the highest value,
respect for human dignity, diverse opinions, positions and beliefs, pursuit
of justice, ability to empathize, overcome conflict, taking into account the
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ethics of the conflicting parties, patience; attachment to other people; sense
of humor; trust; endurance of differences (national, religious, etc.); ability
to control oneself not only in conflict situations; friendly attitude to others;
ability not to judge others; humanism; ability to listen to the interlocutor;
curiosity; ability to empathize, which definitely need close attention and
should be formed in the future foreign language teacher.

6. Conclusions

In the context of tolerance levels analysis in conflictological competence
formation of future foreign language teachers, a positive dynamics of tolerance
growth during the experiment in control groups of students was observed:
28.25% of respondents, who showed a high level of tolerance and the ability
to realize their mistakes, increased their tolerance level (+1.95%) due to
their reduction of the average one (-1.3%), where 57.46% of respondents
showed the average level of tolerance and proved the ability to defend their
point of view and conduct a dialogue in sharp, superior and disrespectful
communication with interlocutors, and a low level (-0.65%), where 14.29%
of students showed a low level of tolerance, which was manifested in their
rejection of compromise, stubbornness, intemperance in dialogue, the
possibility of physical aggression. In the experimental groups of students,
a significant positive dynamics was revealed after the introduction of a
comprehensive developmental program: the percentage of people with a high
level of tolerance increased by 8.07% (from 27.33% before the experiment to
35.40% after). But in general, the tolerance level of future foreign language
teachers can be described as the average one, which requires purposeful work
of teachers to increase the level of tolerant consciousness of students. This
means that the strategy of nonviolence, tolerance of other positions, values,
culture, the idea of dialogue and understanding, the search for mutually
acceptable compromises, that provide a constructive conflict solution in
the education system, will contribute to the conflictological competence
formation of the students in resolving pedagogical conflicts.

There is no doubt that at the present stage of education development
the pedagogical process of higher education institution requires immediate
updating of the educational materials’ content by the pedagogy of tolerance,
which will create a conflict-free environment for both students and teachers,
which will be the topic of our further scientific research.
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