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Academic writing testifies an intensive interest in peer assessment. This is 

due to changing conceptions of teaching and learning. In this context, peer 
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assessment can be understood as «a natural extension of the move from a 
teacher-centred to a student-centred mode of education, which emphasises the 
active engagement of students in their learning, learner responsibility, 
metacognitive skills and a dialogical, collaborative model of teaching  
and learning» [5].  

Within the sphere of higher education, peer assessment is frequently used 
as an instructional method. It is referred to as «participative assessment», i.e. 
«the process in which students and tutors share, to some degree, the 
responsibility for making evaluations and judgements about students’ written 
work» [6]. In view of the foregoing, it should be noted that the study of peer 
assessment, is vital and perspective, because «the capacity to provide quality 
feedback is a fundamental graduate skill and should receive much greater 
attention in the higher education curriculum» [4]. It is important to analyse 
different types of peer assessment, as well as the advantages of its usage in 
academic writing. 

To start with, there are different types of peer assessment, such as grading 
a peer’s research report, providing qualitative feedback on a groupmate’s 
presentation, or evaluating a fellow trainee’s professional task performance 
[7]. Peer assessment involves students providing feedback to other students on 
the quality of their work. For example, written assignments could be first 
marked or commented on by fellow students and then the mark discussed in 
pairs or small groups followed by a wider discussion. Other types of peer 
feedback are connected with the assessment criteria. For instance, students 
provide comments on the work of other students, using a set of agreed criteria. 
They may also grade the work of other students with grades moderated by the 
lecturer. Some forms of peer assessment could minimise the involvement of 
the lecturer in the process of evaluation.  

The feedback provided by students could be formative or summative [6], 
and it is very important to discuss evaluation points with students. Summative 
assessment is challenging with students who may not feel comfortable 
marking the work of their peers. In this case, the peer assessment could be 
carried out anonymously – both assessor and assessee could be anonymous [3] 
to reduce student discomfort. It can also be repeated multiple times during the 
module or course, so as to develop student experience and to build in an 
element of inter-subjectivity, which makes the marking more objective [3].  

The main advantage of using peer assessment in academic writing is 
students’ collaboration and knowledge exchange. Peer feedback can encourage 
collaborative learning through interchange of what constitutes good work [1]. 
Students can help each other to make sense of the gaps in their learning and 
understanding processes. 
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Another advantage of peer assessment is the development of students’ 
learning, writing skills, and creativity. Students engaged in grading the work of 
other students can heighten their own capacity for judgment and making 
intellectual choices [1]. They can get a wider range of ideas about their written 
assignments to promote self-development and self-improvement. In that way, 
«students learn how to learn and get into the habit of thinking about their 
thinking» [2]. 

Another advantage can be connected with democracy in the process of 
evaluation, i.e. «peer assessment helps to lessen the power imbalance between 
teachers and students and can enhance the students’ status in the learning 
process» [1]. The focus of peer feedback can be on the process, encouraging 
students to clarify, review and edit their own ideas.  

Peer assessment in academic writing could help students learn how to 
receive and give feedback which is an important part of the most work 
contexts, and will help them in their future career. In other words, peer 
assessment can be an important part of their learning process promoting the 
values and standards of a «community of practice» [6]. «Learning involves 
active participation in a ‘community of practice’ in which members of the 
community determine and structure their own practices, and construct 
identities in relation to these communities» [6].  

All in all, peer assessment in academic writing requires students to receive 
and to provide either feedback or grades (or both) to their peers on the writing. 
Students contribute to assessment, collaborating with each other or with 
lecturers in assessing their own or others’ writing. Participating in assessment 
helps students to develop greater understanding of the assessment process 
itself, and also the kinds of writing that are evaluated within academic writing. 
The advantages of using peer assessment testify students’ constant 
engagement in learning process, and its importance for their professional lives.  
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Online teaching and learning have become increasingly popular since  

the quarantine period connected with the coronavirus pandemic started 

throughout the world. A sudden outbreak of COVID-19 has destabilized the 

entire educational system worldwide, forcing the educators to shift from the 

classroom to online mode during the pandemic period, which requires a 




