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Children with hearing impairments are a special category of children with
special needs due to the specifics of the conditions that determine these needs
during the acquisition of preschool education and ways to provide them.

Special educational needs arise from the need to remove educational
barriers. These barriers do not depend on the personality or the specifics of a
particular developmental disorder. Educational barriers are essentially the
inconsistency of the educational environment with the functional capabilities
of the child.

Functionality is determined by a number of factors, not directly by
developmental disabilities or preserved health capabilities. Functionality is
determined by the ways that are used to compensate for lost or disrupted
functions. The effectiveness of ways to compensate for lost or impaired
functions does determine the amount of functionality of the preschooler. In
this case, the functional capabilities of the child determine the specifics of its
activity and participation in the educational environment.

The educational environment, in its turn, is regulated by the requirements
of legal documents, staffing, qualification of specialists, the introduction of
the principles of universal and special design, the use of individual educational
adaptations and modifications.

At the intersection of these two factors, comes a discrepancy that is formed
in the form of a barrier. At the same time, for different types of developmental
disorders in the same educational environment, similar barriers may arise,
while for the same developmental disorders in the same educational
environment, different barriers may arise.
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When organizing the educational environment of preschoolers with
hearing impairments, it is necessary to remove barriers that arise in the
establishment of the communication process. Communication is a generative
mechanism on which the educational process is based. Just the effective
communication between all participants in the educational process ensures the
achievement of the requirements of the Basic component of preschool
education. Communication is the main mechanism for transferring knowledge
to the younger generation from the older. Barriers in communication are the
main and most common type of mismatch between the communicative
functionality of preschoolers with hearing impairments and the educational
environment.

At the same time, barriers may not arise under certain conditions. This is
observed in cases where the functional, namely the communicative
capabilities of the child with hearing impairments correspond to the
communicative characteristics of the educational environment. In particular,
when a child with hearing impairments, born and raised in a family that uses
sign language as a means of communication, enters a preschool institution
whose specialists use sign language as a means of communication. In these
circumstances, despite the child’s hearing impairment, there will be no
barriers in the educational environment. The child will master the content of
preschool education similarly to preschoolers who hear in the conditions of
mass educational institutions.

Therefore, special educational needs do not arise directly from the
developmental disorder itself. It is in the case of inconsistency of
communicative opportunities and characteristics of the educational
environment the communicative educational barriers arise in preschoolers
with hearing impairments.

Communicative functional capabilities of preschoolers with hearing
impairments are determined by the compensating features for difficulties in
communicating with the child, which were used in the family circle.

If the family tries to use methods of communication with the child, which
are based on impaired auditory perception, thus «adapting» the child to the
family environment, then communication barriers will be formed in the family
environment.

Thus, the communicative functionality of a preschooler who grew up in
such conditions will be limited by the degree of functioning of auditory
perception and technologies for its enhancement (hearing aids, cochlear
implants, etc.).

Under these conditions, it is necessary to evaluate the effectiveness of
compensating methods for impaired auditory perception in the preschool
educational institution. A sign of effectiveness is the success of the process of
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communication with the child. This is determined by the ability to achieve the
goal of communication — to fully and meaningfully convey information, share
thoughts, emotions, impressions, etc. of communication participants. If the
technologies of hearing aids allow to fully compensate for the impaired
auditory perception, the educational environment should be built on its basis.

If the family has developed an effective way to compensate for hearing
loss based on preserved health opportunities — visual perception through the
use of visually oriented communication language — sign language, the
educational environment should become a sign language one. Accordingly,
the educational environment of a preschool institution should provide sign
language communication as a basis for a child with hearing impairments to
obtain preschool education.

Given the differences in the communicative needs of preschoolers with
hearing impairments, groups in preschool education should be divided into
types of communicative compensatory educational environment: verbal
educational environment focused on providing communicative needs by
compensating for impaired auditory perception for free speech perception;
sign language educational environment, which is focused on providing
communicative needs by establishing sign language communication in the
educational process.
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KOMHJIEKC}-II/Iﬁ HAXIQ 10 AIATHOCTUKHU
JITEU PAHHBOTI'O BIKY 3 OOII

Pedposa O. O.
acnipanm
Tuemumym cneyiansHoi nedazoeiku ma ncuxonozii
imeni Muxonu Apmauenxa
Hayionanvnoi akademii nedazoziunux nayk Yxpainu
M. Kuis, Yxpaina

JlocBil paHHBOI JOIMOMOTH JITSAM 3aCHOBaHMH Ha OaraTopiuHHX
JOCITIJDKEHHSIX, SIKI IOBOJISITh, 1110 TPaMOTHA OpraHi30BaHa paHHs KOpeKIiiiHa
poboTa 374aTHA MONEPEAWTH TOSBY BTOPUHHHUX BIAXHICHb Y DPO3BUTKY,
3a0e3NeUnTH MAKCUMAIIBHY peati3aliro peadlmiTariifHoro moTeHmiany, a s
3HAYHOI YACTHHU BiJIKPHUBAE MOKIIMBICTh BKJIFOUCHHS iX B OCBITHIN TOTIK.

OO0OB’SI3KOBUIM €JIEMEHTOM PAaHHBOI JTOTIOMOTH € JIarHOCTHKA PO3BUTKY
IUTHHU. B maHwWil 4ac iCHyIOTB KijbKa MiIXOMIB O MIaTHOCTHKH PO3BHTKY
IiTe paHHBOTO BIKY SK B 3aXifHIH, Tak 1 y BiTYM3HAHIA Haymi. OmHaK
OCHOBHHUM 1 3araJibHUM KpUTEpiEM B  JarHOCTHII  3aJHMIIAETHCS
KOMIIJIEKCHICTb 1 TIIMOMHA.

3acTOCOBYBaHMN KOMIUIGKCHMHA TiAXiJ MO JIarHOCTHKH, TOBHHEH
BKJIFOYATH  KIiHIYHI, TapakiiHi4Hi, TIICUXOJOTiYHI Ta TeNarorivHi
nociimkenns. KimiHiuHe AOCTiHKEeHHS! TUTHHU TIPOBOIUTECS TPaIUIli HHUMHE
KII{HIYHUMH METOJIaMH. AHAIII3YIOTBCSI CKAPTH Ha CTaH 3[0POB s, MOBEIIHKY
JUTWHYU, BUBYAIOTHCS aHAMHECTHUYHI JaHi, MPOBOAUTHCS OIS 3 aHATI30M
COMATOBETCTATUBHUX 1  HEBPOJOTIYHUX  CHUMIITOMIB,  OI[IHIOETHCS
TICUXOHEBPOJIOTIYHUIA CTaTyC.

JaHi KIIHIYHOTO OOCTEXKCHHS OIOBHIOKOTHCS IAHWUMH IMapaKIiHITHUX
JOCTIJDKeHb, WIO JO3BOJSIE CKJIIACTH TOYHINIE YSBICHHS TMPO CTaH
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