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HIGHER AND PROFESSIONAL EDUCATION:
A CULTURALLY APPROPRIATE DIMENSION

Knyazheva I. A.

INTRODUCTION

The realities of today are associated with constant changes in the
socio-economic life of our country and the world, the gradual integration
of the national economy and education in the European and world
economic and educational space, increasing demands on professionals,
intensifying competition in the labour market, and therefore determine
the need for quality higher and professional education.

The cornerstone of higher and professional education institutions is
culturally appropriate pedagogical support for the training of highly
qualified specialists, with formed “educational and Professional
competencies for the implementation of lifelong learning”. The legal
framework for its implementation consists of the Constitution of
Ukraine, the Laws of Ukraine “On Education”, “On Higher Education”,
“On Vocational (Technical) Education”, the National Strategy for
Education Development in Ukraine until 2021, the Strategy for Higher
Education Development in Ukraine for 2021-2031, etc. In particular, the
Law of Ukraine “On Education” (Article 5) states that “education is a
state priority that ensures innovative, socio-economic and cultural
development of society”z.

Many years of experience in higher and professional education, the
results of domestic (V.l. Bondar, R.S.Gurevich, M.B. Yevtukh,
S.A. Kalashnikov, V.G. Kremen, V.I. Lugovyi, N.G. Nichkalo,
V.0. Ognevyuk, P.U. Saukh, S.O.Sysoeva, etc.) and foreign
(S.1. Arkhangelsky, F.N. Gonobolin, I.F. Isayev, J. Carter,
S.M. Kvyatkovsky, N.V.Kuzmina, L.M. Mitina, K.V. Petterson,
U.V. Senko, V.O. Slastyonin, I.P. Smirnov, F. Shlosek, etc.) research
proves the need to ensure cultural content, forms, methods and
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technologies of vocational education, improving the quality of which
largely depends on the deep awareness of teachers of vocational school
place and role of educational processes and educational systems in the
development of world cultural space, understanding the integrity of
cultural diversity in education, ways to use the most valuable
achievements of world culture in the process of training future qualified
professionals in accordance with the needs of today.

1. Culture in the parameters of scientific discourse:
genesis and development

The depth, complexity and multidimensionality of culture as a
phenomenon has led to numerous attempts to define it, since the
emergence of this concept in ancient times, when it was understood as
tillage, care and cultivation of plants, care, change for the better. This
agronomic interpretation, where “cultural” means that grown by humans,
is not wild, is still preserved (for example, in the definition of
“cultivation”). It is believed that for the first time in a figurative sense
this concept was used by M.T. Cicero in his “Tusculan conversations”
in the sense of processing, education of soul, mind, later transforming
into related concepts of “upbringing”, “learning”, “education”. That is
why the Latin “cultura” and the Greek “paideia” Plato, Socrates,
Xenophon* and other philosophers of antiquity used as synonyms, based
on the idea that education itself separates man from the animal and
distinguishes among other people what makes it better, developed,
perfect, conscious, socialized.

In the philosophical views of T. Hobbes® and other representatives of
the New Age, there is a clear antinomy between the “natural” and
“civilized” (“cultural”) state of both the individual and humanity as a
whole. They were convinced of the usefulness, the enormous potential of
scientific knowledge, which should help man to adapt nature to their
needs, change it for the better, rule in it, as well as optimally arrange
social life. That is, the need for a term that contains the idea of
specifically human, social “unnatural” as a sphere of development of
“human existence”, “human nature” as opposed to animal, natural,
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natural being, contributed to the introduction into scientific discourse of
“culture”.

At the same time, it should be emphasized that for a long time the
term “culture” was not independent. Thus, in the Middle Ages a set of
meanings of this word was widespread, according to which it was
associated with the urban way of life. This term in the Renaissance was
used only in phrases, in combination with something, as a function of
something else, more specific. For example: culture of sciences, culture
of arts, culture of language, etc.

F. Bacon spoke of “culture and fertilization of the mind®. Thus, it
can be argued that despite the lack of an independent term, the idea of
culture as a phenomenon was implicitly present in philosophical works.

. Niedermann’ proved that as an independent lexical unit the word
“culture” appears at the end of the XVII century in the works of
S. Puffendorf, who contrasted culture with “natural”, believed that it
includes everything produced by man. He assessed culture positively, as
one that distinguishes, glorifies modern man, distinguishes him from the
savage, who, according to the German philosopher, is completely
deprived of it. Here the terms “culture” and “civilization” act as
synonyms, carriers of good, reason, beauty, peace and are opposed to the
“natural state”, which is characterized negatively, because it embodies
cruelty, fear, passion, ignorance. Here, for the first time in scientific
discourse, the two-dimensionality of culture is defined: as a process of
improvement of man, the environment and as a result of this
improvement.

In the works of K. Helvetius, P. Holbach, J. Condorcet and others,
culture as an expression of the universality of human existence, is part
and product of free reason, a condition, a criterion of development and
progress. Man here is a product of the social environment, and education,
according to K. Helvetius®, completely shapes man. We find a similar
understanding of culture in J. Adelung®, who believed that it enriches
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man, includes all the best, intelligent, all the various manifestations of
human activity. Thus, the consolidation of the classical understanding of
the meaning of the term “culture” was formed in the Enlightenment and
is synonymous with reasonable, moral, aesthetic improvement of man as
a member of civil society.

At the same time, the study of culture as a phenomenon is associated
with the names of J.G. Herder and I. Kant. It was they who were able to
make a conceptual understanding of culture by isolating it from general
social life as a phenomenon that is closely related to it, but not identical
to it. Thus, the idea of historical universalism of culture, its self-worth
and self-integrity is fundamentally new in the work of J.G. Herder and
has a significant impact on its further study. The scientist concludes that
man is the highest creation of nature. Man creates himself from nature
and stood out from it precisely because of culture, which forms its
specific essence. Culture is a product of man, but man also carries out
“self-creation” thanks to culture, which “captures man and form...”".
The scientist emphasizes that man must learn to control himself and the
outside world (forces of nature), because culture is not a natural given,
man acquires it through his own activities and is responsible for it.
Culture is the result of upbringing, because an individual without the
help of others cannot reveal his skills on his own, but learns them from
others, imitates patterns. That is why there is no history of the individual,
a separate subject but the history of the human race and “the chain of
culture and education will extend to the very edges of the earth”.

I. Kant proved the idea of two-phase human development: from a
natural being in which the essential forces (will, mind, and thinking) are
laid down potentially, to a cultural one — rational and moral. This
transition takes place when a person, through his activity, and not only
his innate ability to improve, becomes free, able to overcome natural
vices, with the help of will and reason to control his life.

Culture is defined by I. Kant as “the acquisition by an intelligent
being of the ability to set any goals in general (hence, in its freedom)”™*
and is specifically a social mechanism that translates human “essential
forces” through education, human development of relevant activities,
ancestral abilities and is a prerequisite for self-development of both the
individual and all mankind.

0 Tepmep UT. Upeu x Quuocodus ucropus denoBedectsa. Mocksa :
WznarensctBo «Haykay, 1977. C. 230-231.
! Kant . Kprtnka ancroro pasyma. Mocksa : Hayxka, 1999. C. 464,

218



In Hegel’s legacy, the term “culture” is synonymous with
“education”, the meaning of which is the exaltation of man to all “stages
of the movement of the world spirit'® through abstract thinking”. The
habit of this abstraction in consumption, cognition, knowledge and
behavior is culture (Bildung), he wrote, trying to overcome the
contradiction between the Enlightenment and the romantic understanding
of culture. That is, it is about understanding culture as a result and a
means of revealing the human in man. Hegel’s idea of “autonomy”,
“incompleteness” of the individual emphasizes its desire for self-
development.

E. Taylor, using the term “culture” as a synonym for the term
“civilization”, defines it “as a complex whole that contains knowledge,
faith, art, law, morality, customs and other abilities and habits acquired
by man as a member of society”**. In the subsequent history of mankind,
it became clear that civilization and culture are a contradictory unity,
acting as its functional unit: if culture is a system of meaning of human
existence, then civilization — the subject resource of culture. Civilization
and culture are also two different means of realizing the creative forces
of man. If in culture everything material is subordinated to the spiritual,
then within civilization the spirit serves the material™*.

The surge of research interest both in the phenomenon of culture
itself and in the concept that indicates it dates back to the twentieth
century, which is confirmed by numerous scientific and philosophical
(P.S. Gurevich, L.G.lonin, L.N.Kogan, G.O. Smirnov, etc.) and
culturological (L.I. Bereznytska, A. Weber, V.V. Kizima, C. Klakhon,
Y.V. Tikhonravov, etc.) research. A. Weber and K. Klakhon distinguish
explanatory-descriptive (based on a list of everything that can be covered
by the concept of culture — beliefs, knowledge, art, morality, laws,
customs); historical (emphasis is placed on the processes of social
inheritance, traditions); normative (focus on both the idea of lifestyle and
the idea of ideals and values); psychological (in which attention is
focused either on the processes of adaptation to the environment, or on
the learning process, or on the formation of habits; culture matures as a
special form of sublimation of mental reactions in response to social),
structural (attention focuses on the structural organization of culture),

2 Terens I'.®.B. ®unocodus npasa. Mocksa : Msicis, 1990. C. 83.
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genetic (which define culture from the standpoint of its origin: as a
product or artefact, as one that is separated from what is not culture, as
symbols and ideas) the concept of interpretation of culture

The research of D.Kaplan and R.A. Manners™ added new
interpretations of the definition of culture. Here are some of them:

— adaptive definitions (culture is seen as a way of activity inherent
in people, through which they adapt to natural conditions);

— anthropological (based on the fact that culture is a set of products
of human activity that oppose nature);

— sociological (culture is understood as a set of ideas, principles of
functioning of social institutions that ensure the collective activities of
people);

— ideational (emphasize the origin of culture as a product of the
history of a developing society through continuity between generations,
through the transmission of human experience);

— symbolic (culture is represented as a system of symbols that are
produced by mankind);

— didactic (consider culture as something that a person has learned
in the process of life);

— hermeneutic (emphasize that culture is a variety of texts that the
community interprets according to its level of development);

— functional (consider culture through the system of functions it
performs in society);

— technological (understand culture as ways (technologies) of
human activity in all its manifestations).

During the Soviet era, a somewhat one-sided understanding of culture
as a set of material and spiritual values created and formed by mankind
in the process of socio-historical practice and those that characterlze the
achieved level in the development of society was widespread®’.

We support N.V. Voroshilov’s position on the fruitfulness of “raising
the question of the possibility and necessity of analysing the internal
structures of culture in terms of their mteractlon dlalogue” polyphonic

“mutual understanding and mutual enrichment™

15 Kroeber A.L., Kluckhon C. Culture. A Cretical Review of Concept and
Definitions. Harvard Univ., 1952. P. 10-29.

16 Kaplan D., Manners R.A. Culture Theory. New York, 1972.
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Today, such polyphony is mostly set by common theoretical and
methodological interpretations of this concept. Among them, the most
common are:

— information-semiotic (Y.M Lotman, H.-G. Gadamer,
D.l. Dubrovsky, V.V.lvanov, E. Cassirer, E. White, B.A. Uspensky,
J. Shchepansky and others), according to which culture is understood as
a system of “social codes”, “signs” (they are the sounds of speech,
letters, numbers, words and numbers, symbols, images, etc.), a certain
number of texts (semantic information), expressed, coded In signs and
symbols;

— activity (L.S. Vygotsky, N. Zlobin, L.N. Kogan, V.O. Lektorsky,
O.M. Leontiev  E.S. Markaryan, G.V. Sukhodolsky, etc.), whose
representatives consider culture as a specific way of human activity, not
only as a ready-made set of results of human life, but also a historically
determined way of human attitude to the whole surrounding world,
including himself. Cultural existence is seen as a person’s activity in
placing himself in the world around him — “objectification”, “external
activity”, “alienation”, as well as the reverse process of no less active
“objectification”, “assimilation and a]l)g)ropriation”, internalization of
products and results of previous activity™;

— synergetic  (V.G.Budanov, S.P.Kapitsa, V.O. Kurinsky,
S.P. Kurdyumov, G.G. Malinetsky, S.S. Khoruzhiy, etc.), determines the
view of culture as independent, different from nature and society, the
structure that arises through self-generation and creative self-
development, self-organization of man, who becomes a person through
culture;

— personal (R. Benedict, L.U. Kruglova, D. Markush, E.J. Rzhabek,
L.V. Sokhan, M. Kherskovits, etc.), where culture is understood as a
process of creative activity, essential human forces, creative self-
realization of the individual, which is considered as a subject of cultural
and historical process, is both a means of forming and realizing the social
forces of the individual, which operates in the cultural environment
provided the assimilation of its achievements as a carrier and exponent of
cultural values, creator of culture;

— axiological (A.K.Bychko, V.A.Blumkin, V. Windelband,
N. Hartmann, 0.B. Kravchenko, G. Rickert, M.S. Rozov,
A.M. Feoktistov, etc.), according to which culture is defined as a system

% Bucrpuupkuii €. K. ®inocopcskuii 06pa3 KyIbTYpH Ta CBIT HALIOHANHHOTO
OyTTa. DeHomeH YKpaiHCcbKoi Kynbmypu: mMemooono2iyni 3acaou ocmucienns. Kuis :
Denike, 1996. C. 68.
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of values created by humanity in the process of its development, the
fundamental structure of social consciousness, which concentrates all the
results of the spiritual activity of society, the system of life orientations;

— systemic  (V.P. Bespalko, E.N. Gusinsky, O.N. Zharikov,
M.S. Kagan, V.M. Mezhuyev, M. Mead, T. Parsons, etc.), where culture
is understood as a holistic unity of means and products of human
activities in which its activity is realized and which contributes to its
self-improvement, satisfaction and increase of needs, harmonization of
relations between man and society, man and nature, society and nature®.

Since systemic thinking provides an opportunity to comprehensively
illuminate the complex phenomenon of culture, and its existing
interpretations should be considered as aspects, subsystems of
understanding culture as a super-complex whole, in which material,
spiritual, artistic, spiritual-material human actions that embody it are
realized attitude to nature, society, ourselves, we prefer this approach.

Culture as a super-complex system is formed by the mutual
transformation of three specific forms of its real existence, three
modalities: human, in which culture is a set of acquired non-biological
qualities by man and humanity; activity formed by a set of community-
developed methods of activity; objective, which covers all the “second
nature”, created and created by man. These include things, social
institutions, works of various orientations and content, pedagogical acts
and games. Because in cultural subjects a person “objectifies” his
essential forces — needs, desires, ideals, thoughts and experiences — they
can be isolated from these subjects and assimilated by each new
generation and individual in acts of “objectification” of cultural
information encoded in these subjects (knowledge, values, ideals, skills,
technologies and so on)*’.

Thus, the main aspects of culture as a special sphere and form of
activity, images of consciousness, which has its own structure and
content, are characterized; as a set of social achievements, supernatural,
man-made orders and objects that demarcate man and nature; as a
specific system of values, norms, meanings, which are constructed by
people to record and broadcast socially significant information,
experience, technology, etc., characteristic of a certain level of
development of society or its part; as a world of individuals, whose

2 3arpssuncknii B, Tlemarormdeckoe TBOPYECTBO  yuuTenss. MockBa :
Ilenaroruka, 1987. C. 138.
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E.T'. Coxonosa. Cankr-IlerepOypr, 2003. C. 7-8.
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consciousness and behavior are motivated and regulated not so much by
biological as by social interests and needs, socially approved ways of
their satisfaction and realization; as a spiritual dimension of activity in
which its motives, principles, rules are formed; as a mechanism of social
regulation and conditions of existence of society, support of its social
consolidation.

2. Cultural correspondence of higher and professional education

Culture contains not only what exists outside man in the form of
ideas, objects, values, technologies, etc., but also the changes he makes
in himself and in man as a unity of physical and spiritual. It is the
constant self-development, self-formation of the individual and humanity
in general is a condition for considering culture not only as a tool for
preserving a set of ready values, forms of human mentality, but also as a
process of their transmission in specific cultural, historical and economic
and social conditions. This is the reason for the idea of cultural
conformity of education, put forward at one time by F. Disterweg.

The cultural correspondence of higher and professional education is
conditioned by the understanding of education as an integral part and
form of cultural transmission, as a culturally appropriate system and
cultural process aimed at personal development. Education, according to
P.A. Florensky, is a special environment that nourishes and cultivates the
individual, a “tool” for the realization of its individual creative forces?.

The sequence of universal forms of preservation and transmission of
the human possible expresses, on the one hand, the historical logic of
culture in general and its main types, and on the other, the logic of
human inclusion in culture, and hence the process of organizing cultural
education. The logic of cultural forms is objectified into types of culture.
Thus, the need to form a person capable of embodying the cultural
experience multiplied by society, led to the emergence of special
activities — pedagogical and a special kind of culture — pedagogical. After
all, according to M.K. Mamardashvili, activity is culture to the extent
that in its content is expressed and reproduced the very abilit%/ of man to
have experience, the ability to reproduce it in time and space®.

A. Maslow deduces the cultural correspondence of education as a
connection between culture and personality with the following thesis: on
the one hand, personal consciousness, spiritual life of an individual is

22 dropenckuii I1.A. Pasym u guanexrtuxa. Bococnoscxkuii éecmuux. 1914, Ne 9.
= Mawmapnamsumn M.K. Hayka u xynetypa. Memoodonoeuueckue npodiemvl
ucmopuko-Hayunslx uccieoosanuti. Mocksa : Hayxka, 1982. C. 42.
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determined by the world of culture as a set of absolute values, and on the
other — the origins of culture lie in the depths of personal consciousness.
culture, so the latter is the content of personality, which is expressed in
the preservation and development of man as an organic component of
life**. Human is understood here as an open, multidimensional,
autonomous being, capable of self-development, in the same (capable of
self-development) world. In addition, it means that a person is only one
who has become the subject of action, activity, deed. Therefore, culture
and the teacher do not create a person, but rather give the opportunity,
Ccreate receptive conditions to become “real and relevant.” Best of all,
according to V.S. Bibler®, this possibility is manifested due to the
dialogic nature of modern culture, which not only highlights and
actualizes its various and multi-vector meanings, but also arises and
forms a personality. The logic of dialogue creates a connection between
the “Me” and the “Other” and reveals that the individual is derived from
the external world, because the “Me” is called to respond to the “Other”,
but is declared in the world by its own statement. Creating the objectivity
of social life in the process of professional or quasi-professional activity,
the seeker of higher and professional education joins the socio-cultural
diversity, gets the opportunity for self-development, through objectivity
as the embodiment of human and professional values, norms, ideals, i.e.
meanings of life. and the material content of culture.

Applicants for higher and professional education not only develop on
the basis of the development of culture, but also replenish it with new
elements, ensure its improvement and development. Culture acts as a
historical process of creating new, perfect meanings and meanings.
Therefore, the assimilation of cultural values is the development of man
himself, his formation as a person and a competitive professional. In
addition, a person of culture is understood as a carrier of general and
individual culture in their unity and harmony; a well-rounded personality
who has mastered the national and general cultural experience of
previous generations and lives by humanistic principles; type of
personality, the core of which are the features that determine the degree
of its freedom, humanity, spirituality, creativity®.
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Education and culture, in the metaphorical words of V.F. Sidorenko,
form a “big breath”, during which rhythmically there is a “breath” and
“exhalation”. During the “breath” education “draws” the whole culture,
which is its content and subject for creative reproduction. At this
moment, education becomes a special form and image of culture. When
there are “exhalations”, culture is reproduced in man, giving society a
cultural form and capacity?’.

The architectonics of higher and professional education, which is part
of culture, its structure, form, mode of action, should be similar to the
logic of culture. In order for this “breathing” to happen, culture must
enter education, defining not only its structure, but also the logic of the
teacher’s actions, the strategy of their organization. Precisely because the
culture of industrial society, focused on obtaining ready knowledge and
information, is gradually replaced by modern, post-industrial, aimed at
the birth of living thought, creative value-oriented activity of a particular
future specialist, “man of culture”, able not only to acquire knowledge
but and work with them, comprehend, appropriate the ideas of different
cultures for self-realization in life, associated with the change of
educational paradigms.

The humanistic culturally appropriate paradigm of education returns
it to the essential characteristics of man, to the need to form thought,
understanding, not just knowledge, because it arises in a situation of
ignorance, overcome only by human activity, asserts its self-worth as a
unigue personality, the only source of productive action®®,

The task of higher and professional education in general and the
teacher in particular, is to create a cultural situation that promotes the
emergence of learners, and knowledge-information (as sustainable
cultural values, scientific achievements...), and knowledge-thoughts
(as personal meanings that are born only due to one’s own effort, activity
of the individual and is an act of personalized creativity, individual
(or absolute) discovery). They lead to the construction of their own,
albeit one that mostly coincides with the already existing, cultural world.

A special system of worldview and universe introduces a new method
of higher and professional education, which is to know the phenomena
not as those that are subject to separate consideration, but as studied from

z Cunopenko B.®. O6pasopanue: o6pa3 kynbTypbl. ConnansHo-¢rnocodcekne
mpooeMsl 00paszoBanus. Mocksa, 1992. C. 34-52.

% Kpemens B.T. InHOBaniiiHa momiHa B crpaterisix ocsiti. Ilpogeciina ocgima:
nedaezozika i ncuxonoeia : MONBCHKO-yKpaiHChKMiA mopiyauK. YeHcroxoBa — Kuis, 2008.
Bum. X. C. 37-49.
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the standpoint of their value and meaning in the overall chain of events.
This method provides a scientific basis for not only the possibility but
also the need to use interdisciplinary links in higher and vocational
education®.

Thus, the culturally appropriate educational paradigm reflects the
direction of the education system on the activation of personal principles
of learning, self-creation through knowledge, needs human individuality,
which most fully reflects the organic coexistence of man and culture, the
desire to preserve and create, involves the transition to new
organizational -methodical principles of teaching.

3. Principles of culturally appropriate higher
and professional education

Principles in education, including higher and professional, are the
basis for the implementation of a particular educational paradigm, they
set a system of requirements and rules, indicate how to act in the best
way to justify a pedagogical innovation and regulate its application®.

According to V.V. Kraevsky, the principle, as a phenomenon of
methodological knowledge, expresses the orientation of any type of
professional activity on the transformation of practice, where “along with
the existing characteristics of the object industry, also reflects trends,
opportunities for change and transformation”".

Note that the objective criterion that led to the selection of the
principles of culturally relevant higher and professional education was
their importance in the implementation of this process.

The implementation of culturally appropriate higher and professional
education involves, on the one hand, mastering the “sustainable” culture
of society, and on the other hand, requires not only cultural development,
cultural reproduction, but also cultural creation, as the development of
subjectively and objectively new cultural artefacts (material and
spiritual). Comparison and coexistence of “sustainable”, new and
generated, fully implements the principle of additionality. For the first
time, the principle of additionality, as a new “logical tool” that allows in
the process of cognition to reproduce the integrity of its object, analysis

2 Kuskesa IA. TeopeTHKO-METONOJIOTIUHI 3acajii PO3BHTKY METOIWYHOI KyJIBTYPH
MaiOyTHIX BHKJIAIa4iB MEJAroriYHMX JHUCIMIUTIH B YMOBAaX MaricTparypu : MOHOrpadis.
Opneca : @OI1 bonnapenko M.O., 2014. 328 c.

% Tlonwapenxko C.V. Ykpaiucekuil nenaroriqauii cioBHuk. Kuis : JInbins, 1997.
C. 270.

3 Kpaeckuit B.B. Merononoruss negarorukd : HOcoOWe A TeAaroros-
uccnenopareneil. Yebokcapsl : M3a-Bo Yysam. yH-Ta, 2001. C. 9.
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of its inherent contradictory properties, apply additional mutually
exclusive classes of concepts in the form of “additional pairs”, to
establish equivalence between them. With the need to interpret quantum
mechanics N. Bor®2. Unlike the classical formal-logical rules of
connection of mutually exclusive statements, this principle substantiates
the equivalence of two additional descriptions.

The principle of additionality is most often formulated as follows: in
the system of properties of any object and subject always relatively
stable and asymmetrically harmonize pairs of complementary and in
particular opposite properties, qualities, features and forms, simultaneous
and equally bright manifestation of which is impossible or unlikely*:.

Peculiarities of the manifestation of additionality in other spheres of
human existence are described in the scientific works of 1.S. Alekseev,
A.D. Armand, G.G. Granatov, J. Derrida, U.M. Lotman, and others. The
authors note that the dialogue of natural and humanitarian cultures is
explained by the natural additionality of culturally appropriate and
nature-appropriate bases in human thinking, consciousness and behavior.
It is proved that additionality presupposes not an ordinary complement,
but a certain asymmetric harmony, the unity of the opposing, the
pluralism of relative truths that make up a holistic picture of reality.

According to I.S. Alekseev**, the concept of additionality can be used
as a methodological principle to solve conceptual difficulties that arise in
non-physical fields of knowledge, because the results of human activity
in any field must inevitably be described by means of ordinary language.
At the same time, the principle of additionality regulates the “non-
classical” use of “classical” concepts. M.O. Rozov emphasizes the
possibility of wide application of this principle in the humanities to a
large number of problems, revealing their internal unity and allowing to
understand the difficulties that are usually associated with their
discussion, pointing out that “practical application of the theory is in
additional attitude to attempts to formulate it precisely”. It is emphasized
that this principle manifests itself in the humanities also by the fact that
the activities of people in them are organized not only on an
abstract level.

% Bop H. IIpu4nHHOCTE W JOTOTHHUTENBHOCTD. M30paHHble Hayuuvle Mpyobl.
Mockaa, 1971. T. 2. 278 c.

8 I'panaros I'.I'. Konnemnmus nonomHUTENbHOCTH B (uiocopun oOpa3oBaHUs
YeJoBeKa (JMaJieKTHKa M MCHUXOJOrus MbluuleHns). Marautoropek : Mal'V, 2008.
230c.

3 Anekcees 1.C. Konuenmus JIOTIOJTHUTENILHOCTHU HUCTOPUKO-
MeTojoornueckuii ananu3. Mocksa : Hayka, 1978. 276 c.
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Understanding of additionality as a general scientific and
philosophical principle, carried out in the scientific works of
L.B. Bazhenov, V.G. Mushich-Gromyko, M.O. Rozov, B.C. Stepin,
I.T. Frolov, etc., is associated with the leading elements traditional
philosophy, centered on the problem of stability and variability, unity
and plurality, on the unchanging in changing phenomena, on the
importance of the expression of being in the logic of concepts, and so on.
The essence of the principle of additionality is determined in them
through the finding of constant (general; invariant) in different,
contradictory representations, as a system of rational epistemological
principles, through which it is possible to adequately explain these
phenomena. It is emphasized that being, which has disintegrated as a
result of research procedures into two components (classical and non-
classical knowledge) through appropriate representations, is
reassembled, synthesized through theoretical thinking, becoming an
adequate picture of phenomena and processes®™. A kind of bridge is
created between classical and non-classical methods of cognition, which
helps to relieve tension between semantic antinomies, and hence the
tension in the epistemological procedures of cognition, and then — in the
immediate life of man.

In philosophical and psychological-pedagogical researches of various
aspects of cognition, thinking (E.de Bono, G.G. Granatov,
0.S. Kaminsky, N.O. Plugina, etc.) the method of additionality as the
dialectical method of cognition which initial position is allocated there is
a combination in the human mind of consciously verbalized, unconscious
and emotional spheres of the psyche. The development of this idea leads
to assumptions about the merging of dialectics, styles of thinking and
worldview. Thus, E. de Bono concludes that the irrational (dominated by
intuition, creativity) and rational (vertical, which is characterized by
selectivity, constancy) types of thinking come to the conclusion®.

G.G. Granatov’s research solves the problems of dialectical
presentation of the properties and forms of pedagogical thinking, the
development of scientific concepts with the help of additionality, which
is interpreted as a relatively stable asymmetric (with a possible rhythmic
change of the dominant) harmony or unity of opposing and in particular

* Mymuu-I'pomsiko B.I. Merononorudeckue  BO3MOXKHOCTH — NpPHHLUIA
JIOTIOJTHUTENBHOCTH B (hOPMAJIM30BaHHBIX U He(OpMaln30BaHHBIX 3HAHMSAX uepes
OIopy Ha HOHSTHE IPOCTPAaHCTBO : MoHorpadwus. HoBocubupcek : Pen.-usn. nentp
HI'Y, 2010. 207 c.

36 .

T'ypoBa JLJI. Ilpunatne penieHuil kKak mpoOieMa ICHXOJOTHH TTO3HAHUS.
Bonpocwl ncuxonoeuu. 1984. Ne 1. C. 125-132.
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really opposite principles or regularities®. In particular, it is proved that
the awareness of additionality, naturalness and cultural conformity of
human thinking is the main basis for the choice and construction of its
process model. The psychological and pedagogical principle of
additionality is determined: in the thinking and character of any person
pairs of complementary or opposite properties, forms or qualities, the
simultaneous and equally bright manifestation of which is impossible or
unlikely, harmonize relatively stable.

Based on this principle, an appropriate method was developed as a
form of knowledge based on representations of object models (in this
case, models of the concept of “dialectical pedagogical thinking”) and a
sequence or pattern of actions that combine a common idea and lead to a
specific goal or spectrum tasks. Its technological part contains eleven
elements of the reflexive-additional approach used to achieve the highest
possible level of development of such thinking and the appropriate level
of mastery of the method of additionality.

The properties and regularities of dialectical thinking manifest
themselves externally through complexes of such usually opposed
principles of transformative influence: learning at high and accessible
levels of difficulty, at an accelerated and natural pace; priority of theory
and clarity (as the addition of methods of induction and deduction), etc.
The principle of additionality orients the teacher and the applicant of
higher and professional education on studying of the phenomena,
subjects and processes from different parties, comprehending their
rational-logical and emotionally-figurative maintenance; the ability to
perceive a problem as multifaceted, to simultaneously see, take into
account or combine several opposite conditions, preconditions and
principles.

Reflecting on the manifestation of additionality in the humanities,
M.O. Rozov emphasizes the comparison and coexistence of theory and
practice, on the border of which, if we concretize this idea of pedagogical
theory and pedagogical practice, as shown in the second section, there is
a methodological culture as a sociocultural phenomenon. Its occurrence
is closely connected with the appearance of patterns, standards of
activity. Their assignment can take place as a personal deployment of the
described, recorded in the texts of the samples and, taking the logic of
reasoning M.O. Rozov, as a “social relay”, although only if you
understand the context of the activity (and changing the context can

3 I'panatoB I'.I". MeToa DONONMHUTEIBHOCTH B Pa3BUTUH MOHATHH (IIeJaroruka u
MICHXOJIOTHS MBIIUIEHHS) : MOHOTpadus. Marautoropek : Mal'V, 2000. 195 c.
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change the content of samples) as its direct participant. Such
participation may consist in the practical reproduction of the actions of
the sample or in an attempt to describe them, to enshrine them in the
texts. Here it is necessary to add two descriptions: the activity within
which the “relay” is carried out is fixed, or the mechanism of activity
(rules, algorithms) as its reflexive reflection. The first strategy allows
you to capture more and more new samples and reproduce them directly,
and the second — to absolute these descriptions, creating rules
(methodological products), which should continue to be carried out. Both
of these strategies (real actions and their reflective reflections) coexist on
the principle of additionality. Thus, the introduction of the content of
professional and pedagogical training of future teachers of pedagogical
disciplines for the development of their methodological culture, the
principle of additionality will help to understand the essence of its
genesis and development.

In higher and vocational education, the principle of additionality also
manifests itself in the interdependence, coexistence and interaction of
classical and innovative features of the educational process. Their
comparison is natural and necessary, and the opposition often prevents us
from discovering how they interact with each other, complement and
develop each other. Additionality allows to add, to “complete”, to
supplement the best developments of sustainable methodological culture
with new, modern ones. After all, to successfully solve educational
problems, achieve a synergistic effect, we must not forget and contrast
one method, tool, technology with another, and naturally and expediently
use their capabilities, organically weaving into the outline of the
educational process of higher and vocational school®.

The principle of electivity (from the Latin “electus” — selected,
selective) is recognized as a core in adult learnings features are the need
for meaning (justification), independence, taking into account life
experience as a system of skills, ways of action (“practical knowledge”),
awareness of the urgent need, practical orientation. This principle allows
us to implement the basic andragogical idea that an adult who clearly
understands the purpose of learning, seeks independence, self-
realization, has a leading role in the process of obtaining their own
education, professional development and self-development.

® Kusxesa LA. Pearnisaris MIPUHIMITY JOJATKOBOCTI B PO3BHUTKY METOAWYHOL
KyIbTYpH MaWOYTHIX BHKIQJa4iB MEAArOTiYHUX JUCIUIUIIH  CIHCHialbHOCTI
«/lomKinpHA OCBiTa». 30IpHUK HAYKOBUX donosioell «AKmyanbHi npobremu cy4acHoi
dowkinbnoi ma euwoi oceimuy. Jlonsn, 2014. C. 58-59.
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The principle of electiveness states that every future specialist enjoys
a certain freedom in the organization of their activities aimed at
preparing him for future professional activities. This principle provides
for the right to choose independently from several alternatives, a certain
freedom for pupils and students as subjects of education in choosing the
goals, content, forms, methods and sources of learning, its intensity
(as their own pace and rhythm of progress in mastering the content of
training) depending on their interests and needs.

The implementation of this principle, according to the research of
Z.V. Vozgova, S.I. Zmeev, V.l. Podobeda requires: knowledge of the
individual characteristics of those who receive education, their personal
and educational achievements; realization of the right of future
specialists to their own vision of the situation, reliance on their current
interests; implementation of diagnostic, facilitating, supporting activities
of the teacher as a tutor; application of a wide range of forms and
methods of building the educational process in higher and vocational
school; encouraging students to self-knowledge and self-esteem based on
the formation of skills to act consciously in situations of cultural
choice™®.

The principle of dialogicity is based on a dialogical approach,
according to which dialogue is a universal and absolute characteristic of
human existence in various spheres of reality, immanent essence,
phenomenological characteristic of culture, way of realization of its
functions as culture not only forms and defines essential characteristics
of the person, but also realizes them in dialogue, in the exchange of
information, concepts, knowledge. Any manifestation of man is seen
here as a cue in this great, global dialogue.

The dialogic nature of being, culture, science, thinking is reflected
in the polyphony of science, culture and personal consciousness of
modern man as a dialogue of different voices, positions, values,
meanings. Dialogue is a pledge and condition of human existence, a
way of knowing reality and oneself, as it is an objectification of
personal knowledge, is a basic condition of consciousness, self-
consciousness and  dialectical-communicative environment that
provides subject-semantic communication, reflection of self-
realization.

¥ 3mees C.U. Texuonorus o6ydeHHs B3POCIBIX © yuebHOE mocoGHe. MockBa :
Wznarensckuii ieHtp «Akagemus», 2002. 128 c.

40 Posun B.M., Bynnaxos C.K. ®unocodus o6pasoBaHus : yqeGHOE MOCOOHE.
Koctpoma : U3x-Bo KI'Y um. H.A. Hekpacona, 1999. 284 c.
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M.M. Bakhtin considered dialogue a universal concept that
“permeates everything: human speech and all relationships, all
manifestations of human life in general, everything that has meaning
and significance”, considered it as a process of interaction of different
contexts, dissimilar thoughts, different expressive- accent systems,
various personal entities, emphasized that dialogue is a process in
which the individual characterizes himself and, thus, able to “realize”
himself in the true sense, because only in communication, in the
relationship between man and man reveals “man in man”, both for
others and for himself.

G.V. Dyakonov in his interpretation of the dialogue, which
summarizes its various interpretations, notes that “the true essence and
content of the dialogue is that this phenomenon is generated,
manifested and realized in the following basic guises (dimensions): as a
process, event, coexistence, identity, otherness”*?

Dialogue is seen as a general principle of optimal organization and
management, a way of learning, where its subject is involved in the
process of cognition and interaction with the outside world; form and
means of subject-subject pedagogical interaction, “interaction that lasts
indefinitely”™. This implies the attitude to each significant and
responsible participant as a unique individual, whose thoughts,
aspirations and views are valuable and important. The position of the
interlocutor transforms the teacher from a source of information and a
controlling authority into an organizer and participant in the
pedagogical process, which encourages the birth in the process of free
exchange of ideas of new knowledge as a personal finding of meanings
and values of the future profession.

In terms of higher and professional education, the dialogue of the
individual is able to form a common psychological space, a single
emotional “coexistence” (“co-existence”), in which influence (in the
usual, objective, monologue essence of this concept) ceases to exist,
giving way to psychological unity of subjects of education, in which
the creative process of mutual disclosure and mutual development
unfolds, conditions for self-influence and self-development are created.

1 BaxTH M.M. DcTeTHKa CIOBECHOTO TBOpUYecTBa. Mocksa : HckycerBo, 1979.
C. 49.

42 JpsikoHoB I".B. OCHOBBI 1MaNOrMYECKOro MoaX0/1a K MCUXO0JIOTHYECKON HayKe
u npaxtuke : MoHorpadus. Kuposorpan : PO KI'TIY um. B. Bunnnuenka, 2007.
C.8-9.

* I'pxeropumk A. JIyxoBHAas KOMMYHHKAIHS B CBETC HACANA HCHACHIIHS.
Bonpocwvr gunocogpuu. 1992. Ne 3. C. 56.
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Being adequate to the subject-subject character of human nature itself,
dialogue is “the most relevant for the organization of the most
productive and personally developing contacts between people”, points
out G.O. Kovalev*.

The principle of dialogicity provides:

— dialogical attitude to the world, to himself, to another person;

— internalization of externally set educational tasks in internally
determined personal meanings;

— focus not on information, not on the assimilation of ready-made
knowledge, but on problems, the search for truth, personal meaning;

— providing the content of communication openness, ambiguity,
nonlinearity;

— dialogical position of the teacher and the student in the
educational process;

— openness of target instructions of the teacher and improvisation
of his activity;

— the use of forms and methods of teaching adequate to the
essential nature of dialogue (discussion, debate, problem lecture,
Internet dialogue, etc.).

The principle of context helps to overcome the contradictions
between the construction of educational material according to the
logical structure of scientific knowledge (it is presented within
traditional education in such a general way that the actions, context and
results of the proposed theoretical model are not clear to those who
receive education) and the need for future professionals. In new
knowledge and skills that are not generalized (abstract) but situational
(practice-oriented), included in the context of future professional
activity.

This principle outlines the way to overcome this contradiction by
analysing the real needs of participants in the educational process,
thematic linking of theory (theoretical knowledge) to typical situations
of professional reality to acquire practical knowledge as a set of
cultural skills, abilities, methods of action, customs, standards.
Theoretical knowledge is acquired in the context of practical action,
and practical knowledge is based on the appropriate theoretical basis.
Moreover, the requirements of professional activity are system-
forming, they set the contextual principle of construction and
deployment not only of individual disciplines, but also the entire

4 KosaneB ' A. OOmeHHe W AWATOT B MPAaKTHKE OOYYCHHS, BOCIHTAHHSA 1
MICHXOJIOTUIeCKON KOHCYIpTaru. Mocksa : [Ipocsemenue, 1987. C. 51.
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training of future professionals, during which he is put in an active
position, and the subject becomes practice-oriented. This is due to the
design of academic disciplines not only as sign systems and activities
for their development, but is carried out in the context of professional
activities. Under these conditions, theoretical knowledge begins to
perform the functions of an indicative basis of activity, and forms of
organization of learning — the functions of reflecting its content*.

According to A.A. Verbytsky, the reproduction of the subject and
social contexts of professional activity “adds” to the educational
process a number of new aspects, among them: the space-time context
“past — present — future’. Then the educator knows what to expect and
can interpret it meaningfully. Before acting, thanks to the availability
of contextual information, the learner is oriented in today’s
professional field and gets the opportunity to model how professional
activities should unfold in the future. Systematic and interdisciplinary
knowledge, the possibility of dynamic deployment of learning content,
which is usually given in statics, role “instrumentation’ of professional
actions and deeds are inherent in learning within the principle of
context.

Implementation of the principle of contextuality involves modelling
with the help of the whole system of didactic forms, methods and
technologies of subject and social content of future professional
activity, ensuring its cultural nature.

Before characterizing the principle of subjectivity, let us define our
own understanding of subjectivity. In philosophy, its interpretation is
connected with the Cartesian tradition of understanding human
consciousness, embodied in the “I who thinks”, which is now
understood as a source of spontaneous social and cognitive activity, a
sovereign figure. A subject is a person who possesses the attributes of
rationality, integrity and sovereignty, free, one who chooses the goals
of his activity. Subjectivity determines the specifics of human
existence, the activity of the individual, serves to describe his place in
the world.

There are certain stages of subjectogenesis that a person has to go
through constantly. The first, the manifestation of oneself as the subject
of future action, is manifested in the person’s acceptance of

45 BepOumkuii A.A. AxTuBHOEe oOydyeHHe B BBICHICH IIKOJE: KOHTEKCTHBIN
MOJX0J : METOAuYECKOe mocooue. Mocksa : Beiciias mikoia, 1991. 207 c.

6 BepOunkwuii A.A. KOMIIETEHTHOCTHBI MOAXON H TEOPHA KOHTEKCTHOTO
o0yuenus. Mocksa : UL TIKIIC. 2004. C. 46.
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responsibility for the possible outcome of his actions. The second stage
— the manifestation of himself as a subject of goal-setting — is
manifested in the experience of the possibility of realizing different
options for the future, his involvement in building the image of the
desired result and the ability to realize the desired. The third is the
manifestation of oneself as a subject of actions that take place “here
and now”, as the realization of the possibilities that are in the actions
carried out of one’s own free will. The next stage is marked by the
manifestation of oneself as the subject of the action that took place, and
the evaluation of the result as a personally significant neoplasm,
determined by one’s own activity.

V.A. Petrovsky*’ that the desire to “be a person” due to the idea of
subjectivity can be expressed, first, in the desire (activity) of man to be
the subject of their vital contacts with the world; secondly, in an effort
to be a subject of substantive activity. This is manifested through
value-semantic formations, mechanisms of self-regulation. Third, it is
the desire to be a subject of communication, which recognizes the
“otherness” of another, which is characterized by openness and
willingness to renew (discourse); fourth, to be the subject of self-
consciousness, that is, the process of generating the image of one’s “I”.

The subjectivity of the individual is manifested in the fact that it
produces, creates fundamentally new opportunities, rationally
reasonable forms, generates what for nature lies beyond the limits of
what is possible. But man-made activity becomes a new part of nature,
a cultural heritage. Subjectivity in a person is opposed to the
elimination of the personal principle, impersonality, lack of self-
criticism and reality, independence and self-activity, the ability only to
perform functions.

We share the opinion of L.A. Nedoseki*’, according to which
subjectivity is a qualitative and dynamic characteristic of a person
integrated into modern socio-cultural realities of intercultural dialogue,
which testifies to the ability to act in conditions of freedom, meaning-
making and meaning-making, to take an active position. in their
activities, proactively and creatively create ways and conditions for
solving professional tasks, reflect and predict the results of activities.

“ TlerpoBckuii B.A. JIMYHOCTH B TICHXOJIOTHH: MapajurmMa CyObEKTHOCTH.
Pocro-Ha-Jlony : @enukc 1996. 512 c.

8 Henoceka JI.A. PasBuTHe CyOBEKTHOCTH CTYIEHTOB B NPOLECCE OOYUCHHS
SI3BIKY : aBTOped. auc. ... Kaum. nen. Hayk : 13.00.08. Pocros-Ha-/lony, 2005. 20 c.
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Manifestation of subjectivity in educational activities can occur, for
example, in spontaneous generalization and non-pragmatic formulation
of the problem, self-determination of the level of complexity of the
task, the desire to go beyond certain, given by a particular situation, the
framework of socio-role interaction. is reduced to mobilization,
agreement with the requirements of reality, communication with the
activity of other people. The formation of subjectivity in this regard
involves overcoming a certain information uncertainty in the
management of human activity from the beginning of goal setting to
the final evaluation of the results achieved. Thus, conscious active
activity is the most important indicator of subjectivity, as it indicates
the ability of an individual to realize his rational goals and ideals®.
Thus, this principle allows us to consider the future specialist as a
subject of activity, self-improvement, self-realization, self-reflection
and self-regulation of their own activities, which are manifested at all
stages of training.

It should be noted that all the principles are interconnected and
interdependent and constitute a certain system that ensures the
implementation of a culturally appropriate paradigm of higher and
professional education.

CONCLUSIONS

The relevance and feasibility of studying the problem of ensuring
cultural relevance of modern domestic higher and vocational education
is due to the need to resolve contradictions between: the social order
for the modernization of higher and vocational education and the need
for scientifically sound, proven models of its cultural development; the
need for professional training of future qualified specialists capable of
understanding, processing and appropriation of basic meanings and
forms of professional activity and the need for theoretical and
methodological support of such culturally appropriate training.

A retrospective analysis of the definition of “culture” allowed to
give preference to the existing in scientific discourse systemic
definitions of culture, considering it in dynamics, because it is not only
a certain achievement of mankind, but also the sum of social
achievements in constant development. Culture is not only a given of
ready-made results of human activity, but also a historically concrete,

4 Kusoxesa VA, Peanusaiys TeXHONOTHH pasBUTUSA METOJUUYECKOH KyJIbTYpbl
Oymymux MpenojgaBaresiell NMeNaroruueckunx AucHuIUInH. Kouyenm. 2014. Ne 3.
URL: http://e-kon-cept.ru/2014/14065.htm.
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definite way of human attitude to nature, society, oneself, in the
process of which people assimilate previously created culture and
produce new ones on the basis of acquired knowledge, skills, abilities.
values, objectify the subjectively assimilated and appropriated. Culture
is a universe of general, social or generic forms and norms of life,
which have been developed in the course of history as significant.

A culturally appropriate educational paradigm ensures the return of
the theory and practice of education to the context of culture,
rethinking the strategic goal of higher and professional education — the
formation of the personality of a highly qualified specialist as a person
of culture. The analysis of the scientific fund allowed to single out,
substantiate and describe the system of basic principles of culturally
appropriate  higher and professional education (additionality,
dialogicity, contextuality, subjectivity, electiveness).

SUMMARY

The relevance of the implementation of high-quality culturally
relevant higher and professional education is proved in the work. The
scientific analysis of the genesis and development of the definition of
“culture” in scientific discourse is carried out, the most common
modern approaches (information-semiotic, activity, synergetic,
personal, axiological, systemic) to its definition are characterized. The
scientific power and perspective of systemic thinking are motivated,
which provides an opportunity to comprehensively cover the complex
phenomenon of culture, and its existing interpretations to consider as
aspects, subsystems of understanding culture as a superstructural
integrity in which material, spiritual, artistic, spiritual and material
human actions are realized, embodying her attitude to nature, society
and herself. It is shown that the cultural correspondence of higher and
professional education is conditioned by the need to return the theory
and practice of education to the context of culture, rethinking the
strategic goal of higher and professional education — the formation of a
highly qualified specialist as a person of culture. The basic principles
of culturally appropriate higher and professional education are
scientifically substantiated, their features and prospects of their
development in the educational process are revealed and characterized.
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