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INTRODUCTION

There has been a growing attention of researchers and educators to the
association between education and psychosocial health over the last
several decades. It is reflected in the number of scientific publications
devoted to this particular topic across the globe and educational levels
starting from preschool to higher education. Even though not every aspect
of the concept has been researched yet, the field studying psychosocial
health and education together is rapidly developing across countries, and
breaching the existing gaps. Today the relationship between psychosocial
health (social emotional development) and academic achievement is one
of the most appealing topics for research in education because it provides
educators, families, schools, communities, and policy makers with
important information on how to support student academic engagement
and produce a healthy and economically mobile society.

Given the fast-growing tendency towards globalization and building
international relationships (e.g. international businesses, attraction of
international workforce, student exchange programs)?, it is necessary to
include intercultural communicative competences (ICCs) into education.
ICC can be defined as the ability to understand and communicate with
each other in various cultural contexts which goes beyond just studying
language in a classroom?. ICC is a part of an overall umbrella concept of
Intercultural Competence, which includes knowledge, awareness,
attitudes and communication skills necessary for interaction with people
across cultures®.

Strong ICCs among students play a significant role in establishing and
maintaining reliable and long lasting relations within and with primary
schools, middle schools, high schools, colleges, universities abroad. For
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example, a number of universities in different countries are currently
providing support to the majority of Ukrainian educational institutions and
Ukrainian students (e.g scholarships, research grants, educational
materials, solidarity prizes, etc.). Such increased interactions between
multiple countries require strong ICC among all the participants. The
Department of the Far East and Southeast Asia Languages and Literature
of Taras Shevchenko Kyiv National University has strengthened its
cooperation with universities in China, Japan, and South Korea, thus
providing its Ukrainian students with more opportunities to build
relationships with their counterparts across the globe, improve their ICC
skills and enrich exchange experience. In November 2022 Taras
Shevchenko National University of Kyiv successfully also held
V International Scientific and Practical Online Conference “New
Dimensions of Contemporary Philology Research”, “Philological and
Pedagogical Studies in Domestic and Foreign Science of the
XXI Century™ dedicated to methodology of professional education of
foreign languages and an overall overview and challenges of humanitarian
disciplines in the higher educational system of Ukraine with a plan to hold
other similar conferences in the future. One of the foci of the conference
was to include pedagogic strategies on how to integrate ICC into
university curricula with the help of web-oriented technologies. Foreign
universities also support mobility of Ukrainian students and educators
(e.g., one of the newly developed research-exchange programs with Toyo
University® and other formal and informal research partnerships with
numerous universities from all around the world). Student and teachers
exchange mobility creates opportunities for international collaboration in
research and graduate education, while formatting ICCs of each member
of the exchange process.

Another example of how strong ICC can help to promote education is
the existence of the University of Central Asia® that has campuses in three
countries (Kazakhstan, Kyrgyzstan, and Tajikistan). The university, being
spread across three countries, promotes international ties among Central
Asian students and educators. American University of Central Asia’,
located in the Kyrgyz Republic, being an international university and
offering US accredited degrees in liberal arts programs through a
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partnership with Bard College, helps its students to build international
relationships across multiple countries with different cultures, ranging
from South Korea and Japan to the United States, from day one of college.
It cultivates the mindset necessary for working internationally, knowledge
exchange, adaptability, and development of critical and relativistic
thinking. At the end of the day, people benefit from close and rewarding
relationships with others, which can only be achieved by maintaining good
psychosocial health and having well-developed relationship building skills
with ICC being one of them.

In the context of today’s increased number of military events in many
countries, self-actualization among students has been challenging. Higher
levels of anxiety, ambiguity, and social tensions in societies going through
military activities affect educational establishments. However, human
need to self-actualize still remains important to pursue. This shows how
Z. Freud’s® (iin 1930) contemplations on the need to have a healthy society
to promote individual social health and the importance of one’s rich inner
world to achieve happiness are still current. In other words, explicit
development of skills that promote self-actualization can facilitate one’s
psychosocial health, more specifically, be better integrated into society,
achieve deeper self-understanding, be at peace with others and oneself,
improve overall well-being, and be a useful member of the society.
Frustration of self-actualization needs and lack of appropriate skills to self-
actualize in a socially appropriate way might lead to such negative
consequences as increased legal violations, decreased economic mobility,
poverty, deviant behavior, poor academic performance, and poor
wellbeing®.

1. Role of education in human development
Students at all levels, be it primary, secondary, or tertiary, spend an
enormous amount of time in educational settings, both formal and
informal. Therefore it is not surprising that schools of all levels leave a
huge impact on students’ mental health, development and maintenance of
socially healthy lifestyle, academic functioning, ability to establish
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networks in the home country and abroad, and overall human
development. It might look unclear how to explicitly develop
«psychosocial healthy in educational settings though. A recent line of
research from the past several decades shows that it is possible to target,
develop, and improve psychosocial functioning of students by integrating
social and emotional learning (SEL) framework into academic instruction.
SEL includes development of self-awareness, emotion regulation, social
awareness, responsible decision making, and relationship building skills.
These are the exact skills necessary to successfully build international
relations and undergo cross-cultural adjustment.

Traditionally SEL instruction has not been included into a lot of post-
Soviet educational settings and therefore it might look unclear how it can
be done. If we take an example of foreign language learning, in particular,
oriental language learning, it is easier to describe it through a metaphor of
being on a journey with a clear goal, or destination (such as teaching a
foreign language)'®. However, integration of SEL into language classes
changes this typical way of instruction and therefore it might not look
obvious right away on how to develop SEL (and to what extent do we even
need it?) in the context of language instruction. Although educators have
knowledge of a lot of methodologies, they will now need to choose a path,
from multiple available ones, on how to reach the goal (e.g. teaching a
complicated Kanji (5" based on JLPT!!) character based language or
any other language which is both character and alphabet based). In this
scenario, teachers usually will be put into a position to choose from at least
two different paths: 1) continue instruction in the traditional paradigm (due
to various reasons where fear of being lost might be one of them) or 2) take
a chance on integrating SEL framework into their classroom instruction.
If they choose to take a chance, they will go through a complex and
resource demanding, though rewarding, process where building
instruction on students’ needs will look more advantageous.

Therefore, one of the current tasks for education is to integrate current
successful practices of ICC into academic instruction and continue
researching them, taking into consideration current historical context that
influences societal sense of security?. Societies (like Ukrainian society,
Kyrgyz society, and other post-Soviet countries) historically have been
going through a lot of transformations due to wars, economic
rearrangements, constantly changing security systems which had
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consequences on social well-being, cultural, educational and other levels.
One of the roles of education though has been to equip people with
necessary tools and skills to adjust, survive, and prosper.

Education is a two way process, where both students and educators
contribute to it equally. This mutual education process needs to be based
on four pedagogical aspects: context, identity, affective and cognitive
variables, and critical practice®. See Table 1 where we gave an example
on how SEL skills can be integrated into these pedagogical aspects in the
context of language learning (can be applied to other subjects).

Table 1

Context, identity, affective and cognitive variables, and critical
practice aspects through SEL framework

Academic and SEL Tasks

Applicability to society

Context The context of_Iearnln?, including the | Students need to be equipped with
use of pragmatics, culfural and social | skills to understand cultural contexts
awareness, is an important aspect to | both of their origin and the ones they
be considered. choose to study. Each culture is

multidimensional and has its own
unique context, ethnic, social, and
economic manifestations.

ldentity Equip students with knowledge on | Students do not neglect their own
how identity changes (sell-awareness | identities. Education happens through
and _emotion _ regulatlon? with | respect to  diverse  cultural
acquaintance with new culture and | backgrounds. — Students _ continue
language across time and place. exploring their own identities (self-

awareness) while learning how to
respect other cultures” (social-
awareness).

Affective Classroom _instruction_ should include | Students are more prepared to engage

and metacognitive, cognitive, and socio- | in  metacognitive, cognitive, ~and

cognitive affective strategies. Students raise their | socio-affective processes  and
variables self-awareness, improve emotional | therefore are more equnpga_ed to
regulation and decision-making skills | realistically _ evaluate  _different
through reflections on their preferred | changing environmental variables.
learning process, strategies and learn
other strategies of learning.

Critical Students should develop critical self- | This reflects students’ ability to

practice develop critical concepts in relation to

_re%ulatory and decision making skills
intheir chosen topic of mterest?study)
as well as how to conduct oneself in
their own and different cultures.

various social issues such as justice,
equity, democracy, etc. Students learn
how "to become more active and
autonomous agents in their learning
process.

13 Galante, A. English Language Teaching in the post method era. Contact Magazine,
40, 2014, p. 57-62.

Oxford, R. L. Language learning strategies: What every teacher should know. Heinle &
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The abovementioned pedagogical aspects consist of multiple
components and are best realized into practice when they are also
connected to student SEL skills development.

2. School adjustment. social emotional learning competences
and assumptions

Adjustment to different education settings on all levels (primary,
secondary, and tertiary), whether it is formal and informal, is not an easy
process. Comfortable educational climate with strong support from
educators and supportive social networks has been linked to greater
academic performance and prosocial student behavior4. These factors are
associated with student adjustment to educational settings'® and overall
well-being'®. Multiple studies have shown that SEL interventions
contribute to better school adjustment because SEL instruction develops
academic, social, emotional, and relational capacities of students'’. More
specifically, students and educators reported better teacher-student
relationships, stronger connectedness to school, better school climate
reduced time spent on classroom management and therefore increased
time spent on studying content, improved academic performance, teacher
well-being, student well-being, improved social relationships, advanced
problem-solving or coping skills'®. A recent meta-analysis of MacCann

14 Shiddiq, 1., Fitra, M., Patricia, R., Afriani, D., Bahar, F., & Malay, E. Social Support
is Positively Correlated With College Adjustment in First-Year Students, 2020, p. 494.
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and colleagues in 2020*° found that SEL skills predict academic success
on primary, secondary, and tertiary educational levels. It was suggested
that students with higher emotional intelligence are able 1) to regulate
negative/interfering emotions related to academic engagement (boredom,
disappointment, anxiety) and 2) better build and manage social
relationships with teachers, peers, and family members®°. It is not
surprising then to see how well developed SEL skills promote successful
school adjustment across settings and educational levels. This implies that
educational institutions should have supports in place to promote students’
SEL development?

Social Emotional Learning (SEL) is a process of developing SEL
competencies in people to succeed in life?. It is an essential component of
learning which increases people’s resilience, well-being, and promotes life
adjustment by equipping them with assets and tools to face and resolve
life challenges?®. The term Emotional Intelligence was first coined by
Salovey and Mayer in 1990%*. The publication of Daniel Goleman’s book
Emotional Intelligence: Why It Can Matter More Than 1Q in 1995

Collie, R. J., Shapka, J. D., & Perry, N. E. School climate and social-emotional
learning: Predicting teacher stress, job satisfaction, and teaching efficacy. Journal of
Educational Psychology, 104(4), 2012, pp. 1189-1204. DOI: 10.1037/a0029356

19 MacCann, C., Jiang, Y., Brown, L. E. R, Double, K. S., Bucich, M., & Minbashian,
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Bulletin, 146(2), 2020, p.150-186.URL: https://doi.org/10.1037/bul0000219
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/10.1007/978-981-15-3959-6_11
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systemic social and emotional learning approaches in schools: A framework for schoolwide
implementation. Cambridge Journal of Education, 46(3), 2016, pp. 277-297. DOI:
10.1080/0305764X.2015.1125450
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popularized the concept of Emotional Quotient® and suggested that social
and emotional skills are just as important as cognitive skills.

There are around 40 SEL frameworks. Examples can be:

e CASEL model,

Big Five personality Traits,

OECD,

Social, Emotional, and Ethical (SEE) Learning Framework,
Employability SKills,

Young Adult Success

and others .

The CASEL SEL framework consists of the five interrelated sets of
affective, cognitive, and behavioral competencies:

1) self-awareness,

2) self-management,

3) social awareness,

4) relationship skills, and

5) responsible decision making?.

Self-awareness is the ability to recognize one’s own emotions, strengths
and weaknesses, and realistically assess one’s self-confidence. Self-
management is the ability to regulate one’s thoughts, emotions, and behaviors
when faced with frustrations and challenges. It also requires one to
conscientiously delay gratification when pursuing goals (2020). Social
awareness is the ability to read social cues, empathize, understand other’s
emotions, develop caring and concern for others, take their perspective, and
interact positively with various groups. Relationship building skills include
one’s ability to establish positive, understanding, healthy, and mutually
rewarding relationships based on cooperation. This requires one’s ability to
resist social pressure and handle emotions effectively. Finally, responsible
decision making can be defined as the ability to handle challenging situations
effectively by making responsible decisions and therefore ability to take
responsibility for consequences as well as showing respect towards others.
Such decisions are based on looking at a problem from a multidimensional

% D’Emidio-Caston, M. Addressing social, emotional development, and resilience at
the heart of teacher education. Emotional Development, 2019, pp. 116-149.

CASEL. (n.d.). Fundamentals of SEL. URL: https://casel.org/fundamentals-of-sel/

Lawson, G. M., McKenzie, M. E., Becker, K. D., Selby, L., & Hoover, S. A. The Core
Components of Evidence-Based Social Emotional Learning Programs. Prevention Science,
2019, 20(4),pp. 457-467. DOI: 10.1007/s11121-018-0953-y
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perspective, accurate evaluation of various relevant factors and possible
consequences of alternative courses of action?’.

Based on the definitions of the SEL skills, it is quite obvious to see how
ICC is a part of SEL skills. In order to understand and communicate with each
other in various cultural contexts one needs to have 1) good self-awareness
(understand one’s own culture, emotions, behavior, have advanced reflexive
skills, have an adequate perception of oneself, etc.), 2) have well developed
social-awareness (be able to see and understand another person for who they
are, show empathy, identify and read social cues and differences, see culture
of a different person and treat it with respect, etc.), 3) be able to build
sustainable relationships (understand how relationships are build, understand
that culture is a part of relationship building ingredients, be able to relate,
provide emotional comfort and receive comfort, etc.), 4) have good self or
emotion regulatory skills when faced with cultural differences and challenges,
and, 5) finally, make ethical and responsible decisions meaning that one has
to have well developed critical skills, well-developed relativistic thinking, and
see how each behavior has a consequence. It might be very hard to
communicate effectively with representatives of other culture(s) without
strong SEL skills.

The Big Five Personality Traits includes such traits as
conscientiousness, openness to experience, neuroticism/emotional
stability, extraversion, and agreeableness which correspond to only three
CASEL SEL Framework competences (social awareness, relationship
skills, and responsible decision making). This means that when compared
to Big Five Personality Traits, CASEL SEL Framework competencies
covers the above mentioned pedagogical aspects (context, identity,
affective and cognitive variables, and critical practice) better than the Big
Five Personality Traits model.

SEL is best developed by establishing safe and supportive learning
environments and direct instruction in formal and informal settings across
multiple years?®. The underlying philosophy of SEL programming is based
on two assumptions:

27 CASEL. Safe and Sound: An Educational Leader’s Guide to Evidence-Based Social
and Emotional Learning (SEL) Programs, 2003, URL: https://casel.s3.us-east-
2.amazonaws.com/Safe-and-Sound-Guide-to-SEL-Programs.pdf

%0berle, E., Domitrovich, C. E., Meyers, D. C., & Weissberg, R. P. . Establishing
systemic social and emotional learning approaches in schools: A framework for schoolwide
implementation. Cambridge Journal of Education, 46(3), 2016, pp. 277-297. DOI:
10.1080/0305764X.2015.1125450

Beets, M. W, Flay, B. R., Vuchinich, S., Acock, A. C., Li, K.-K., & Allred, C. School
Climate and Teachers’ Beliefs and Attitudes Associated with Implementation of the Positive
Action Program: A Diffusion of Innovations Model. Prevention Science, 9(4), 2008,
pp. 264-275. DOI: 10.1007/s11121-008-0100-2
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1) the same or similar risk factors cause internalizing and externalizing
problems and

2) healthy supportive relationships are the foundation for the best
learning.

Integration of SEL into academic instructions makes learning
meaningful and appropriately challenging®®. SEL development is most
effective when

1) given to students as a universal intervention, meaning that everyone
has access to it,

2) across multiple years and

3) integrated into academic and nonacademic activities throughout the day.

SEL instruction becomes successful when it is taught through

1) effective classroom instruction,

2) student participation in positive activities in formal and informal
settings, and

3) involvement of parents and community in program development,
implementation, and evaluation.

Principles of SEL have been shown to serve as a framework that
prevents academic, health, mental health, and social downfalls and
promotes academic achievements, mental health, health, and social
success of an individual®. Research has also shown that just having good
decision-making and problem-solving skills does not necessarily
automatically translate into using these skills to avoid harm and do good,
meaning that it is necessary to provide explicit instruction on how to
respect people around and make responsible decisions across multiple
settings®! .

SEL instruction has been identified as a resilience intervention and
proactive intervention for various adverse childhood experiences, or
trauma®, which goes in well line with the assumption that the same or
similar risk factors cause internalizing and externalizing problems®,

29 CASEL. Safe and Sound: An Educational Leader’s Guide to Evidence-Based Social
and Emotional Learning (SEL) Programs. 2003, p. 50 URL: https://casel.s3.us-east-
2.amazonaws.com/Safe-and-Sound-Guide-to-SEL-Programs.pdf

30 CASEL. Safe and Sound: An Educational Leader’s Guide to Evidence-Based Social
and Emotional Learning (SEL) Programs. 2003, p. 50 URL:https://casel.s3.us-east-
2.amazonaws.com/Safe-and-Sound-Guide-to-SEL-Programs.pdf

8L CASEL. History. 2021. Retrieved December 28, 2022 from https://casel.org/history/

32 D’Emidio-Caston, M. Addressing Social, Emotional Development, and Resilience at
the Heart of Teacher Education. Emotional Development, 2019, pp.116-149

33 CASEL. Safe and Sound: An Educational Leader’s Guide to Evidence-Based Social
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Resilience is a dynamic capacity to adapt successfully to a broad range of
systems under adverse life circumstances, trauma, tragedy, or threats3.
Safe environment, well developed SEL skills, such as ability to build
stable supportive relationships (capacity for healthy dependence and
interdependence), self-awareness (ability to attune to one’s needs and
emotions), improved adaptive and coping skills, self-regulatory skills as
well as school connectedness, high academic engagement have been
identified as factors that contribute to better resilience and therefore they
can mitigate trauma effects®. Such resilience skills can be strengthened at
any age®®. Therefore, to be able to adapt to a constantly changing
environment one needs to have well-developed internal (SEL skills) and
external resources (outside supports such as safe environment, academic
supports, social supports, organizational supports).

3. Primary and secondary education. academic and psychosocial
outcomes of sel and cross-cultural adjustment among children
According to the meta-analysis of Jones and colleagues in 2021%, it

was estimated that 87 million children (defined as expatriates) of ages 5 to
18 lived in a culture other than their country of nationality or their parent’s
country of nationality for a significant part of life in 2021. These humbers
could have changed in 2022 due to an increased number of forced
relocations as response to military events. This raises an urgent need for
integration of SEL (with ICC being a part of it) into educational curricula

3 WHO. Strengthening resilience: A priority shared by Health 2020 and the Sustainable
Development Goals. 2017. p. 40.

Masten, A. S. Global perspectives on resilience in children and youth. Child
Development, 2014, 85(1), 6-20. DOI: 10.1111/cdev.12205

% Center on the Developing Child. (n.d.). Resilience. Center on the Developing Child
at  Harvard University. URL: https://developingchild.harvard.edu/science/key-
concepts/resilience/

Todahl, J. L., Walters, E., Bharwdi, D., & Dube, S. R. Trauma Healing: A Mixed
Methods Study of Personal and Community-Based Healing. Journal of Aggression,
Maltreatment & Trauma, 2014, 23(6), 611-632. DOI: 10.1080/10926771.2014.920453

Meichenbaum, D. (n.d.). Important Facts about Resilience: A Consideration of
Research Findings about Resilience and Implications for Assessment and Treatment. p. 33.

Heller, L., & LaPierre, A. Healing Developmental Trauma: How Early Trauma Affects
Self-Regulation, Self-Image, and the Capacity for Relationship. North Atlantic Books.
2012, p. 321.
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%7 Jones, E. M., Reed, M., Gaab, J., & Ooi, Y. P. (2022). Adjustment in third culture
kids: A systematic review of literature. Frontiers in Psychology, 13.  DOI:
10.3389/fpsyg.2022.939044
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across all educational levels and settings and involvement of multiple
stakeholders (families, communities, school administration, mental health
providers, etc.). Relocation and growing up in foreign cultures and
countries might involve both positive and challenging consequences
(sometimes traumatic). Adults should be equipped with necessary skills to
support cross-cultural adjustment among children as well as give all
necessary skills to children to cope with cross-cultural difficulties in
addition to typical everyday challenges.

Adjustment is a complex process that involves change in multiple
domains as a response to new culture and environment 3. Adjustment
includes such constructs as satisfaction with self and environment, well
being, psychological and emotional comfort, and degree of effectiveness
and fit between an individual and their environment®®. A lot of factors
contribute to cross-cultural adjustment and acculturative stress of
expatriates, such as

1) environmental and demographic factors (gender, age, time spent
abroad, stability, mobility, nationality, parent work),

2) family related factors (availability of family support, parental stress,
and family functioning),

3) psychological factors (behavior, social-emotional skills, having to
face difficult emotions, changes in psychological state, cognitive skills,
personality, attachment, and identity), and

4) socio-cultural factors (language, acculturation, intercultural
sensitivity, school, culture (old and new), connectedness to home,
friendships and other relationships).

These factors affect children’s wellbeing, stress, coping, and
development of a new identity*®. Given today’s globalization and
increased mobility, having necessary skills and support systems (e.g.
educational support system) in place for positive adjustment is crucial.

Research has shown that SEL instruction contributes to better
academic achievement when used as a universal prevention program,
meaning that everyone should have access to SEL education®. Learning
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in a school context is intrinsically a social process by its nature. This
explains why academic and social-emotional domains have been shown to
be so interconnected*?. When students learn they engage in different
activities where they need to interact with each other, teachers, other staff
members, and family members*. This requires a lot of cooperation,
collaboration, and negotiation in various social situations**. According to
Elias & Haynes* children with more advanced social and emotional skills
are typically better adjusted to school and their classroom context which
helps them to focus on academic tasks better when compared to children
with more social and emotional challenges. These assumptions were
supported by the abovementioned meta-analysis conducted by MacCann
and colleagues®®. Therefore, an academic system that focuses solely on
academic achievement cannot fully support students’ academic
development and is incomplete without SEL instruction.

Satisfying the social and emotional needs of students increases their
capacity for learning making SEL competencies an essential part of
academic instruction. Multiple reports have shown that learning is possible
only after students’ physical, social, and emotional needs have been met*’.
Durlak and colleagues® conducted a meta-analysis of over
207,000 students across kindergarten and grade 12 and found a gain in
academic achievement of 11 percentile points among students receiving
SEL instruction when compared to those who did not participate in such
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SEL programs. Improved SEL skills were found to be associated with
increasing high school graduation rates and better high school and college
attendance*®. Well developed interpersonal and problem-solving skills
help students make better decisions and thus more effectively solve
problems that interfere with achievement. SEL skills make it easier for
students to participate in prosocial activities. Students who get involved in
prosocial activities have more opportunities to develop skills for success
and are rewarded more often. . This increases likelihood to develop
stronger bonds to school and therefore better school adjustment®. Such
activities help students develop beliefs, behaviors, and standards that lead
to greater academic and social success and less antisocial behavior®..

Overall, research suggests a bi-directional relationship between SEL and
academic competencies®?. Students who are more academically advanced
were also found to be more accepted by their peers, have more friends, feel
safer and less frustrated at school, better adjusted to school, and have more
opportunities to develop SEL competencies and vice versa®®.

Universal SEL programs have been linked to improved coping skills,
communication, and assertiveness®, as well as improved interpersonal
skills and higher quality relationships with peers and adults® which
describes social adjustment. Research has also documented improved

4 Taylor, R. D., Oberle, E., Domitrovich, C. E., Meyers, D. C., & Weissherg, R. P. .
Establishing systemic social and emotional learning approaches in schools: A framework
for schoolwide implementation. Cambridge Journal of Education, 46(3), 2016, pp. 277-297.
DOI: 10.1080/0305764X.2015.1125450

%0 Zins, J. E. (Ed.). (2004). Building academic success on social and emotional
learning: What does the research say? Teachers College Press, p. 244.

SICASEL. Safe and Sound: An Educational Leader’s Guide to Evidence-Based Social
and Emotional Learning (SEL) Programs. 2003, p. 50 URL: https://casel.s3.us-east-
2.amazonaws.com/Safe-and-Sound-Guide-to-SEL-Programs.pdf

S2Farrington, D. P., & Ttofi, M. M. School-based programs to reduce bullying and
victimization. Campbell Systematic Reviews, 2009, 5(1). DOI: 10.4073/csr.2009.6

Welsh, M., Parke, R., Widaman, K., & O’Neil, R. Linkages between children’s social
and academic competence: A longitudinal analysis. Journal of School Psychology, 39, 2007,
pp.463-482. DOI: 10.1016/S0022-4405(01)00084-X

%3 Kilgus, S. P., Chafouleas, S. M., Riley-Tillman, T. C., Christ, T. J., & Welsh, M. E.
Direct behavior rating as a school-based behavior universal screener: Replication across
sites. Journal of School Psychology, 2014, 52(1), pp. 63-82. DOI:
10.1016/j.jsp.2013.11.002

5 Tobler, N. S., Roona, M. R., Ochshorn, P., Marshall, D. G., Streke, A. V., &
Stackpole, K. M. School-based adolescent drug prevention programs: 1998 meta-analysis.
Journal of Primary Prevention, 2000, 20(4), pp. 275-336. DOI: 10.1023/A:1021314704811

% Catalano, R. F., Berglund, M. L., Ryan, J. A. M., Lonczak, H. S., & Hawkins, J. D.
Positive youth development in the United States: Research findings on evaluations of
positive youth development programs. Prevention & Treatment, 2002, 5(1), pp. 98-124.
DOI: 10.1037/1522-3736.5.1.515a

418



students’ prosocial behaviors, problem-solving, self-regulation, as well as
positive attitudes by both students and teachers, reduced conduct
problems, risky sexual behavior, substance use, school truancy®,
reduction of emotional distress, poverty and improved economic mobility
in the long-term®” , and decreased negative interactions with the legal
system, e.g. number of arrests®,

Positive findings were found in the areas of long-term life adjustment
as well as improved academic performance, e.g., achievement test scores
or grades and high school graduation®. Universal SEL intervention has
shown to be beneficial for all school children regardless of their
background (socio-economic, geographical, etc.), including those in need
of more individualized services and support® related to emotional,
behavioral, or related difficultiess!. At the same time research also
indicates that the ability to make decisions and solve problems does not
guarantee people will use these skills to avoid harm and do good.
Therefore it is necessary to explicitly teach people SEL skills and show to
them how they can apply them in their lives®?,
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It is estimated that 13%, or one in seven, youth of ages 10 to 19
experience mental disorders®. SEL interventions were found to be
associated with both positive and negative indicators of well-being.
According to the meta-analysis of Taylor and colleagues (2017), SEL
interventions have a positive impact on clinical disorders. More
specifically, schools SEL interventions in place reported fewer instances
of conduct problems, also known as externalizing problems, which
included reports on aggression, violence, bullying, non-compliance,
classroom disruption, disciplinary referrals, suspensions as well as
decreases in internalizing problems which included anxiety, depression,
and stress®. Both internalizing and externalizing problems were measured
by observations, student self-reports, teacher reports, and student referral
and suspension data.

Since emotional dysregulation has been reported as an underlying
factor of internalizing and externalizing problems®, equipping students
with skills to build and manage social relationships, increasing their ability
to regulate emotions, and fostering alternative thinking (e.g., problem-
solving) and positive behavior should result in reduction of externalizing
and internalizing problems®® and decrease the effects of “negative”
emotions in general®’. To form healthy social relationships, one needs to
be flexible, adaptable, and sensitive with regard to their behavior and
emotional expressions (be self aware)®. Overall, the ability to understand
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oneself and others, in addition to successful communication with other
people is helpful both for oneself and people around them® and is a sign
of strong resilience™ .

There are more inspiring benefits of SEL interventions. Research has
shown that beneficial outcomes of SEL instruction may last up to 18 years
following the end of intervention’®. These benefits also have a high chance
to translate across multiple life domains for students’. Such effects
include reduced mental health issues’, improved peer and adult
relationships’™, family relationships’, and increased resilience’®. This
means that by integrating SEL into academic instruction educational
institutions can promote student resilience, academic success, mental
health, and overall preparedness to various life adversities, challenges, and
changes.
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4. Icc formation in higher education

Transition from high school to college or university can be a source of
both positive and stressful experiences for youth’”. Former high schoolers
need to move from higher levels of dependency on teachers and family to
higher levels of independence. Students react to college in a number of
different ways. Very common psychological and emotional problems
students face include lack of self-confidence or low self-esteem, anxiety
and general stress, depression, suicidal thoughts, bereavements and
parental separations, managing transitions, loneliness and homesickness,
anger management, self-injurious behavior, eating problems, anxieties
about academic behavior, including exams and performances, worries
about appearance, relationship difficulties, traumatic experiences,
including assaults, abuse, and rape, difficulties with substance use, issues
around sex and sexuality, making difficult decisions’®, poor motivation,
dislike towards courses, frustrating or/and disappointing romantic
relationships, uncontrollable tension, and diseases of close family
members’®.

There are other big contributing factors to college maladjustment.
Some of them are accommodation®, financial situation, level of education,
country of origin, number of friends®, and language barrier®?. Health and
recreation issues, racial prejudice®®, environment, socio-cultural factors,
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feeling of being in minority, challenges with regulating emotions, and
gender®4, also contribute to college maladjustment. Unfortunately,
complications with handling new stressors might lead to poor academic
performance and increased psychological distress®®.

Auerbach and colleagues (2018) in their research in 19 colleges across
eight countries found that 35.3% of college students screened positive for
at least one of the lifetime disorders and 31.4% screened positive for at
least one year-long disorder. Research has shown that poor adjustment
might lead to psychosomatic disorders such as pain disorders
(e.g., headaches, backaches), heart problems, gastrointestinal problems,
skin disorders, depression, anxiety, etc. and vice versa psychosomatic
disorders can negatively affect college adjustment®. Students also
reported such complaints as nervousness, loneliness, insomnia,
depression, and other somatic illnesses of psychological nature®”. Hong
and colleagues (1993) found a definite trend of worsening of all health
parameters, including somatic complaints, and satisfaction during the first
year of study, especially with regard to depressive symptoms. This is not
surprising due to the fact that college is a period of emerging adulthood
where students have to transition from adolescence to adulthood and face
all the challenges associated with the process®.

5. Cross-cultural adjustment among international students and sel
It is estimated that around 5.8 million international students were
enrolled in tertiary institutions worldwide in 2018%. In 2019 6.1 million
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international students were estimated to be enrolled in higher education
institutions®. College adjustment has been a topic of interest for many
decades. It is a transitional process that unfolds over time as students learn
to cope with challenges of the university environment®*. Depending on the
demands of the situation in the continual process of adjustment, one is
required to vary behavior and thought in order to produce a more
harmonious relationship between oneself and environment®2, Adjustment
to college is a multifaceted process and includes academic®, social
emotional, psychological®, and sociocultural®® components making
transition to college both a source of positive and stressful experiences®.
However, those who are pursuing their higher education in international
settings often face additional stressors — adjustment to a foreign culture.
Therefore, inclusion of explicit ICC instruction into education is beneficial
for successful college adjustment for sending and receiving schools.
Acculturation, or cross-cultural adjustment can be defined as a
dynamic, complex, and multidimensional process of adjusting to
unfamiliar social, cultural, and educational environments®. It is also a
process of recognizing, understanding, and incorporating beliefs, values,
and behaviors of the host culture into one’s behavioral repertoire®. There
are many models describing stages of cross-cultural adjustment. Lin and
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Yi (1997) described four stages of adjustment for international students
over their four years of undergraduate study. The first stage is a Pre-arrival
Adjustment stage that starts before students arrive in the host country. The
second stage is the Initial Adjustment stage which lasts approximately 6
months. The next On-going Adjustment stage lasts until the students’
graduation. The last stage of adjustment is known as Return-Home
Adjustment which starts upon graduation and continues for around six
months after returning home.

Given the length of the adjustment process, it is not surprising that
acculturation can be a source of stress with negative consequences on
students’ behavioral health, result in multiple risk factors, and create
vulnerability in mental health®. Research has shown that international
students in general are at high risk of developing mental health problems
as a result of acculturative stress'®, and therefore poor college adjustment
outcomes.

Cross-cultural adjustment has shown to be positively correlated with
academic adjustment'®l, More specifically, those who adjust well
culturally have better academic performance'®?, and vice versal®. The
implications are that those students who have more difficulties with
adjustment to new academic systems and (development of new) learning
style in a host environment are more likely to encounter challenges in their
adjustment. In general, students with poor cultural adjustment perceive
academic tasks as more demanding and, as a consequence, are more likely
to demonstrate poor academic achievement!'%4,
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Emotional maturity can serve as one of the protective factors of
academic and social adjustment among freshmen college students%. It has
been reported that less emotionally mature and more unstable students
experience more difficulties with adapting to a new environment'%, A lot
of first year students experience mental tensions, increased irritability,
anxiety, anger, feeling of loneliness, pessimism, and avoidance of social
functions. Students with high emotional intelligence can access,
understand, express, and regulate emotions!®’. This results in greater
ability to cope adaptively with academic, social, personal-emotional
challenges in the new environment. As a result, well developed SEL skills,
e.g. coping skills and emotional regulation, promotes students’ emotional
and intellectual growth.

Self-esteem can be defined as one’s emotional evaluation an individual
makes in the form of approval or disapproval about themselves!®®. It plays
an important role in college adjustment among students as well'%, Self-
esteem indicates a person’s competence, capability, successfulness,
significance, and worthiness. Overall feeling of self-worth is defined as
global self-esteem. Higher levels of global self-esteem are associated with
more successful transition to college. In contrast, lower levels of global
self-esteem are associated with poorer social adjustment!’®, Feeling of
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confidence and one’s ability to successfully solve academic, social
emotional problems are positively associated with overall adjustment!!?,
Perceived social support is one’s subjective perception of availability
of assistance and support from family, friends, and other people. Salami
(2011) suggests that social support might be expressed in the form of
positive social interactions (spending time with family, friends, and
classmates), guidance and feedback (instruction and advice), non-directive
support (intimacy and trust), and tangible assistance (money, materials,
housing). A number of studies have found the association between
perceived social support and emotional, personal, social, and academic
adjustment as well as physical well-being among first year college
students!'?. New coming students with higher levels of perceived social
support were found to be better adjusted to college*® and report better
psychological and physical well-being'*4. Salami (2011) also suggested
that it is easier to solve academic, social, personal, and emotional problems
in a new environment when support from parents and friends is available.
Psychosocial problems were also reported to be closely associated with
psychopathology. Psychosocial problems can be defined as unhealthy,
maladaptive, or negative intrapersonal emotional and behavioral states
which often lead to maladaptive, negative and unhealthy interpersonal
networks, human relationships, social connections and overall social
malfunctioning®!®. According to Lucas'!é, psychosocial problems usually
occur among university students during study or examination times, when
entering university, and during important events in the student’s personal
and family life. These are stressful events, and psychosocial experiences
directly influence students’ ability to function effectively in social
activities, family, and classrooms. Such experiences may often result in
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burnout among students. The consequences can lead to different forms of
psychopathology, which can persist later in life?’.

If unnoticed and not resolved, such complications in addition to
prolonged emotional distress, psychopathology, might lead to decreased
working or studying days'® academic failure, and school leaving®®.
Moreover, lack of intervention can lead to academic underachievement
and increase in antisocial behavior'?, Buckley ( in 2009) found that
psychosocial problems hindered students’ ability to engage fully in the
educational process with one thirds of students failing to learn. Students
with high emotional distress also tend to build poor relationships, are less
likely to graduate*?, and also report suicidality?2.

Thus, it is not surprising that building positive relationships with local
students was found to be an important factor that affects cross-cultural
adjustment and academic achievement among international students.
International students need to cope with feelings of stress related to
simultaneously missing parents, friends, places, trying to build new social
networks, and adjusting to new environmental, educational, societal, and
cultural demands. Even though international students do build friendships
and get academic support in their cultural groups, many of them face
difficulties with building strong relationships with local students. This can
limit international students’ access to support within and beyond the
university and therefore impede cultural adjustment and negatively impact
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adjustment outcomes'?®. For example, Hayani** found that some
Indonesian students being unable to adapt to Malaysian culture reported
high stress levels and tended to return to their hometowns for some period
of time. Kim and Cronley*? also found negative associations between
resilience and acculturative stress, mental health (depression and anxiety),
binge drinking, and other health related risk behaviors. Therefore, it is
important to improve student resilience by improving their ICC, help them
understand a new culture and build viable social relationships with
classmates (both international and local) for better academic and
psychosocial outcomes. This is where well developed SEL skills can help
to mitigate the stressors related to college adjustment and foster successful
outcomes.

One of the interventions to improve the adjustment process and ability
to cope with chronic stress might include development of positive health-
promoting skills. More specifically, the intervention can target
development, reinforcement, and supporting internal assets, such as
social-emotional skills (relationship building skills, social awareness, self-
awareness, emotional regulation, and responsible decision making),
healthy behavior habits, self-efficacy, and personal competency. Strong
and healthy social ties were found to be greatly correlated with better
health and life satisfaction!?. Li and Gasser (2005) found that cross-
cultural self-efficacy and contact with people in the host country were
positively associated with successful college adjustment among
international students from 17 Asian countries studying the North
American schools. Therefore, the more interactions international students
have with the host country and environment, the more connections they
develop and thus understand the host’s culture. This gives them more
chances they to develop adaptive culturally appropriate social emotional
skills (ICC) which will help them adjust to the new environment and
cultures®?’.
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6. Role of web-oriented technologies in development
of social emotional competences (ICCs)

Social emotional skills, such as intercultural competencies and
relationship building skills in the context of intercultural relationships,
play an important role in cross-cultural adjustment, and can be developed
differently. Advances in technology provide educators with additional
tools to develop such competences across educational levels such as
primary, secondary, and higher education, as well as across both formal
and informal settings'?®. SEL curricula should be available in both face-
to-face and online learning (or in a blended version) and promote taking
care of themselves, students, families, and communities for best
outcomes'?®. Today’s technology allows us to successfully deliver direct
and indirect instruction across a variety of technological settings and
software.

Students in research based graduate programs often face complex
concepts or processes that are often considered to be difficult to grasp.
Recently in a knowledge-based society, education has been focusing on
how to shift a learner’s position from a passive to an active one. This active
position creates more opportunities for students to connect theory to
practice and vice versa and to exchange practical knowledge with other
learners. Gayevska and Kravtsov and Soroko®* found that students
showed better results in oriental language acquisition as a result of project
based assignments. The learners needed to create different games and
educational products (self-assessments, tests, peer-to-peer assessments)
which reflected specific educational content they were covering. Such
inquiry-based and project-based approaches in teaching delegate
responsibility for learning to students. Under these conditions, education
becomes a special place and a priority component of student social life,
social and cultural phenomenon, unique system, ensuring the
accumulation of knowledge, skills, and human intellectual
development®3?,
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It is easier to develop ICC in educational settings when such skills are
supported on the governmental level. One of such systems level support is
the Ukrainian law “Strategy for the development of higher education in
Ukraine for 20212031732 which states that one of the main tasks of
higher education is to internationalize scientific and educational processes.
This orientation on bilateral and multilateral agreements with foreign
research institutions and higher education institutions has positive
implications in the context of current requirements for the study of
Oriental languages, including the Japanese language. For example, the
Department of Languages and Literatures of the Far East and Southeast
Asia of Educational and Scientific Institute of Philology of Taras
Shevchenko National University of Kyiv is currently conducting a study
“Current issues of linguistics, literature and education in the Far East and
Southeast Asia” with web-oriented technologies being one of the research
targets. In general, this governmental initiative has been positively
supported by educators and students. Web-oriented technologies enriched
the learning experience and help students to develop necessary skills and
gain appropriate cultural knowledge base for further international
education experiences, such as participation in student exchange programs
and getting graduate degrees of different levels'33.

Another example of governmental systems level support of SEL skills
development is the adoption of law No. 185 by the Kyrgyz government in
2015 with the goal to promote children’s mental health (Ministry of Justice
of the Kyrgyz Republic, 2015). The Kyrgyz government then adopted a
program on the protection of the mental health of residents of Kyrgyzstan
for 2018-2030. One of the main goals is to prevent suicides and support
the mental health of children, adolescents, youth, and the whole nation
(Ministry of Justice of the Kyrgyz Republic, 2018). One of the ways to
address the current Kyrgyz government mental health policies is to
provide educators with necessary skills to develop SEL skills among their

182 Crpareris pos3suTky BHuIOi ocBiTH B Ykpaimi mHa 2021-2031 pp. “TIpo

BJIOCKOHAQJICHHsI BUIOI ocBitH B Ykpaini” Bix 03.06.2020 Ne 210/2020 [enexTpoHHMIHA
pecypc] / Ilpoext, migrorosi. Ha Buk. Ykaszy Ilpesmpenta Ykpainu. — C. 71 Pexum
noctymy: https://mon.gov.ua/storage/app/media/rizne/2020/09/25/rozvitku-vishchoi-osviti-
v-ukraini-02-10-2020.pdf

13aepcpka O.B. Betyn. Misekyrbmypha komyuixayis: meopis ma npaxmuxa, Kuis,
BIILI “KuiBcbkuii yHiBepcurer”, 2021. c. 6-7

Gayevska, O. V., & lun, A. Group method implementation for formation of students
intercultural competencies in formal education institutions: Behavioral approach.
Publishing House “Baltija Publishing.”, 2022, pp. 386-388. DOI: 10.30525/978-9934-26-
227-2-98

431



students (World Economic Forum, 2016)*%*. A current ongoing study on
effectiveness of SEL intervention in Krygyz schools that involves online
training and supervision of teachers in primary schools is already getting
positive social validity and feedback. The teachers report improved
interpersonal relationships between them and students as well as increased
sense of effectiveness at addressing behavioral and emotional challenges
of students®3,

ICC can be developed in the context of teaching foreign languages. In
general there are two modalities of teaching oriental languages —
traditional and via web-oriented technologies. Traditional foreign
language teaching in tertiary institutions promotes specific standardized
(by institutions) behaviors, rules, norms, and etiquette clichés. This
approach is insufficient for ICC acquisition and usability since 1) the
ability to understand all the cultural peculiarities and norms that determine
mentality and behavior patterns of its representatives and 2) the ability to
develop and adjust one’s own communicative and behavioral strategy in
the process of communication with them can be only developed when
students are given multiple chances to practice ICC!3¢. It is not always
possible to create such real-life conditions where students constantly have
an opportunity to practice ICC and integrate them fully into their
behavioral repertoire.

However, modern information and communication technologies (ICT),
such as Google Earth VR and AR, platform Engage, etc., allow to breach
this gap. Such blended learning helps to recreate real-life conditions®” for
the students to develop ICC. Current technological advances help to
provide education online which is very helpful for remote regions and
when education face-to-face is not possible. The use of ICT in educational
training helps institutions to develop students with advanced ICC in
addition to foreign language acquisition. Therefore, these students have
better chances to be employed and financially stable.
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CONCLUSION

Strong social emotional skills (including intercultural communicative
competencies) are crucial for students across all educational levels,
primary, secondary, and tertiary, for successful life adjustment whether it
is reflected in cross-cultural adjustment or adjustment to various
educational settings or both. Despite the fact that this complex approach
to education, that takes into consideration student’s psychosocial and
academic functioning in cross-cultural context, is not in-depth researched
and implemented on all educational levels in formal and informal settings,
the current life circumstances warrant its necessity. This means that
education should be flexible and adaptive to current demands that include
rapid globalization tendencies, high human mobility, economic mobility,
increased need for international relations, exchange of international
workforce, and need for strong well-being.

Since education is a two way process, where both students and
educators contribute to it equally, this mutual education process in the
context of ICC development should be based on four pedagogical aspects:
context, identity, affective and cognitive variables, and critical practice.
These aspects should also integrate SEL skills to prepare culturally
competent students with strong chances to succeed in the labor market
across countries. Integration of SEL into academic instruction has shown
a positive impact on academic success of students, as well as their
psychosocial well-being and adaptability. There are other factors related
to positive outcomes of acculturation. The research has shown that greater
contact with people in the host country and culture, is positively associated
with successful cross-cultural adjustment of international students and
positive academic and psychosocial functioning. Multiple interactions
with locals help to better develop ICC and understand the host’s
culture®3,

People need strong SEL skills to adapt and survive. There are
numerous SEL frameworks (CASEL model, Big Five personality Traits,
Social, Emotional, and Ethical (SEE) Learning Framework, OECD,
Employability SKills, Young Adult Success and others (Easel Lab) that
researchers and educators can refer to in order to enrich their educational
and research practices and promote student learning. We chose the
CASEL SEL framework as an example to show the existing research
findings and how to integrate them into academic instruction to promote
cross-cultural adjustment. The CASEL framework includes five
interrelated sets of affective, cognitive, and behavioral competencies: self-
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awareness; self-management; social awareness, relationship skills, and
responsible decision making.

Despite the fact that all the above-mentioned social problems can
manifest themselves in all countries without exception, they have become
especially acute for societies like Ukraine, the Kyrgyz Republic, and other
post-Soviet countries that are going through a lot of transition. Such
transitions are accompanied with various consequences both positive and
stressful and even traumatic. Such transitions have shown an urgent need
for strong SEL skills needed for ever changing demands from the
environment people are in.

One of the ways to develop strong SEL skills, including ICC, is to
integrate  web-oriented technologies into academic instruction.
Governmental systems level support have been shown to be influential in
promotion of web-oriented technologies. Both blended learning and
distant learning have shown positive results in academic instruction as
well as SEL skills development which provides 1) educators with a lot of
tools and 2) learners with opportunities to develop SEL skills to
proficiency. Technological advances not only enrich student learning but
also are helpful at providing education to remote areas and in conditions
where face-to-face learning is not possible.

SUMMARY

Learning is an inherently social process. Strong social emotional skills
(e.g. intercultural communicative competencies) are crucial for students’
behavioral repertoire across all educational levels for successful life
adjustment whether it is reflected on the cross-cultural adjustment level or
in the adjustment to various educational settings or both. Given the global
context full of transitions, high human mobility, increased importance of
international relations, and other factors affecting student adjustment to all
educational institutions, there is a strong need for a complex approach to
education that takes into consideration student’s psychosocial and
academic functioning in a cross-cultural context. The importance of
development of intercultural communicative competence (ICC) is
beginning to be recognized by a lot of post-Soviet educational institutions.
For example, the Department of the Far East and Southeast Asia
Languages and Literature of Taras Shevchenko National University of
Kyiv recently performed activities devoted to ICC development among
students via web-oriented technologies which shows increasing
applicability and usability of web-oriented technologies in ICC
development as a part of a complex educational model. Such technological
advances can provide students with more opportunities (trials) to acquire,
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reach fluency, generalize, adapt, and, therefore, maintain ICCs for a long
period of time.
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