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A COMPETENCY APPROACH AS A STRATEGY
FOR FORMING OF INTERCULTURAL COMPETENCE OF THE
“INFORMATION TECHNOLOGY” BRANCH STUDENTS
IN THE EDUCATIONAL ENVIRONMENT OF THE UNIVERSITY

Kostenko D. V., Chernukha N. M.

INTRODUCTION

The modernization of the Ukrainian higher education system is based
on the introduction of a competency-based paradigm into the educational
process. The competency approach refers to the technologies of modeling
the quality of graduate training based on the categories of competence and
competency. The competency approach complements the education-
centric, systemic, cultural-centric approach to the disclosure of the quality
of higher education and considers them as a strategy for the formation of
intercultural competence in students of the “Information Technology”
branch in the educational environment of the university.

The logic of the research involves the analysis of the basic concepts:
‘competency’ and ‘competence’. There is no clear definition of the terms
‘competence and ‘competency’. Researchers either dilute these concepts or
regard them as synonyms, which complicates their understanding.
Competency Approach is a model of education that envisages development
from an °‘educational goal’ to an ‘educational outcome’ that can be
identified in the certification tests.

The concept of ‘competence’ was introduced, in particular, by
N. Chomsky' on the theory of language, namely, transformational
grammar. At the same time, a distinction was shown between competence
(knowledge of one’s language by the speaker — the listener) and use (actual
use of language in specific situations), ie, ‘use’— is a manifestation of
latent, potential competence. Competence-based education began to
emerge in the 1970s in America.

The Law of Ukraine “On Higher Education” (2014) and the normative
documents of the Ministry of Education and Science of Ukraine regarding
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the development of educational programs stipulate the definition of the term
“competency”?, but the definition of the term “competence™” is absent.

In the curricula developed today, the requirements for learning outcomes
are formulated both in terms of competences (general, general), and in terms
of competencies (general and professional).

With regard to the Higher Education Area Standards (HEAS), according
to the Methodological Guidelines for Developing their Components
(Competent Approach), competence “includes knowledge and understanding
(theoretical knowledge of the academic field, ability to know and
understand), knowledge of how to act (practical and operational) application
of knowledge to specific situations), knowledge of how to be (values as an
integral part of the way we perceive and live with others in a social context),
and a subject area in which the individual is well aware and willing to

e 4
perform activities™".

1. Characteristics of the terms “competence” and “competency”:
domestic and foreign experience

In the psychological and pedagogical theory and practice, the concept of
‘competence’ is interpreted in different ways: as a synonym for
professionalism, the main of its components, and as something that is added
to knowledge, skills and abilities; as internal, possible, hidden psychological
neoplasms: knowledge, ideas, algorithms of action, a system of values and
relationships, which are then manifested in the competencies of man.

Competence is the ability to apply knowledge, skills and personal
qualities to be successful in a particular industry. In other words, along with
the knowledge, skills and competences, students should develop their
personal qualities as opportunities for use. In determining the obligations of
the university, which include ensuring the development of assessment
procedures, an assessment of "the level of knowledge and skills of students,
competences of graduates and ensuring the competence of teaching staff is
recorded’.

> MinictepctBo ocBité i Hayku VYkpaimm. (2016, Yeps. 1). Hakaz Ne 600, IIpo
3aTBEPKCHHS] Ta BBEIEHHS B [iI0 METOOWYHUX PEKOMEHJAIli IMoA0 PO3pPOOICHHS
cranaptiB Bumoi ocsith. URL: ttps://osvita.ua/legislation/Vishya osvita/51506/ (nata
3BepHeHHs: 03.06.2018).

’Cucoesa C. O. «Hoswuit 3akon Ykpainu «[Ipo BHIIy OCBITY»: OHCKYCiiiHI acrexTn
HayKoBOro te3zaypycy». Ocpitonoriunuii quckype. 2015. Ne 3(11). C. 261-269.

* Tamysesi crangaptu Bumoi ocsiti. URL: http://edudept.bsmu.edu.ua/laws/galuzevi—
standarti (1ara 3BepHeHHs: 22.03.2018).

> Mapymak O.M. [ToHATTS KOMIETEHTHOCTI y meiaroriumiii aismpHocTi. KpeaTusHa
nenarorika: 2016. Bum. 11. C. 97-108.
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The semantic content of personality components of the category
‘competence’ 1s found in R. White’s ‘Motivation reconsidered: the concept
of competence’ (1959).

The importance of cultural context (distinctive national traits such as
race, gender, age and class, ie social background), organizational culture,
which also influence the understanding of competence, is indicated by
foreign scholars. This is why a number of attempts have been made (notably
Boon and van der Klink, 2002 in the United States; Eraut, 1994 in the United
Kingdom) to define competence in terms of socio-cultural practice®.

Moreover, F. Delamare Le Deist and J. Winterton point to the existence
of different approaches to presenting the essence of competence as
rationalistic (creating an abstract, narrow and simplistic description of
competencies that cannot reflect all the complexity and diversity of
competencies — in work, constructivist and belt) (presenting the
phenomenology of competencies as a result of the context in which it is
used), behavioral (American tradition; demonstrating the importance of
individual characteristics and the use of behavioral competencies Entities to
evaluate ‘best work’), functional (British tradition; testifies to the value of
professional standards of functional competencies and their applicability to
the workplace), multidimensional and holistic approach (France, Germany,
Austria; shows the potential of multidimensional and more analytical
concepts).

As E. Zeer’ points out, competence is the integration of knowledge,
skills, experience with the socio-professional situation, specific real
activities, some internal, potential, hidden psychological neoplasms
(knowledge, ideas, programs (algorithms) of actions, systems of values and
relationships that then manifest themselves in the competence of the person),
educational — an integral characteristic of the quality of the student’s
preparation, related to his ability to reasonably apply the complex of
knowledge, skills and methods of activity in a certain interdisciplinary range
of issues, some alienated, a pre-set requirement for educational (including
professional) training (N. Kuzmin), the sphere of application of knowledge,
skills and abilities of qualities that in a complex help a person to act in
different situations®, including new ones, etc.

® Francoise Delamare Le Deist & Jonathan Winterton. Uto Takoe KOMITETCHIIHH?
Human Resource Development International. 2009, Ne 1. C. 27-46.

7 3eep 2.®. MoaepHu3anus mpod)ecCHOHATBLHOTO 06Pa30BAHMS | KOMIETEHTHOCTHBIH
noaxon : yue0. moco6. M., 2005. 216 c.

¥ Bymax L€. CyuacHi MifXOmy [0 BCTAHOBIICHHS KPUTEPII0 «CKIAB / HE CKIAB»
CHUCTEMI aMEPHUKAHCHKUX MEIMYHUX JIILEH31MHUX 1cTUTIB. [ledazozika i ncuxonoeis. 1997.
Ne 3. C. 230-236.
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Important is R. Meger’s conclusion (take as a basis) that competencies
are an integral part of training and, at the same time, the criteria for success
in day-to-day professional activity. Their discovery, development -
components of training and at the same time the basis of personal
development’.

W. Hutmacher'® notes that the concept of competence is an integral part
of such concepts as ability, competence, ability, and skill. Therefore,
competence acts as a component of a person’s quality, as some
characteristics of the individual that determine his ability (ability, fitness,
suitability) to perform certain actions or a set of tasks of a particular activity.

According to O. Subetto competences can be classified into two groups,
namely'": classification competencies (ability to classify, typologize, zoning,
etc.); competences of recognition activity; competences of mental activity;
gnostic competences, competences of diagnostic activity; language, speech,
sensory, motor competences.

Obtained by the graduate in the process of learning complex of
competencies, according to the scientist, can only be conditionally
considered competency (the initial level of competency).

In general, the most commonly used in education is the concept of
“competence” — skill, knowledge and understanding (theoretical knowledge
of the academic field, the ability to know and understand), knowledge of
how to act (practical and operational application of knowledge to specific
situations), knowledge of how to be (values as necessary part of the way
people perceive and live with others in a social context).

UNESCO documents and materials identify a number of competencies
that should be considered by all as the expected outcome of education. In the
report of the International Commission on Education for the 21st Century,
“Education: The Hidden Treasure”, J. Delors'* identified the main global
competencies. According to the data provided by the Council of Europe, it
has been determined that it is imperative for education reforms to identify
key competencies that students need to master, both for successful work and
for further higher education.

° Die Universitit Koblenz—Landau.URL: http:/www.uni-koblenz-landau.de/
landau/fb5/Studieninfos LA.

' Hutmacher Walo. Key competencies for Europe//Report of the Symposium. Berne,
Switzezland 27-30 March, 1996. Council for Cultural Cooperation (CDCC) a //Secondary
Education for Europe Strasburg, 1997.

""" Cy6erro A.J. OHTONOrMS M SIUCTEMOJOTHS KOMIIETEHTHOCTHOIO MOIXO/a,
KJaccu(uKanms U KBAIMMUTPUS KoMrieTeHunid. Mocksa, 2006. 726 c.

12 Hemop XK. O6pa3oBanue: COkpbiToe cokpopuine. OCHOBHBIC monoxkeHus Jlokmaaa

MexayHapoaHoit komuccuu o odpaszoBanuto i XXI Beka. M3narensctBo UNESCO,
1996. 31 c.
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According to the above, ‘the application of competence in action’. Five
key competences have been allocated to the Council of Europe:

— Political and social competences (ability to take responsibility,
participate in group decisions, resolve conflicts);

— Competences related to life in a multicultural society (intercultural
competences — accepting differences, respect for others and ability to live
with people of other cultures, languages and religions);

— Competencies related to speaking and writing (more than one
language);

— Competences related to the growth of information society
(information and computer literacy);

— The ability to learn throughout life.

It should be noted that the concept of “competency” is wider than the
category of ‘knowledge’ and includes not only cognitive and operational-
technological components, but also motivational, ethical, social and
behavioral. Some researchers distinguish between ‘competence’ and
‘competency’, and some use them as synonyms.

Competence (from Latin. competens (competentis) — due, appropriate),
according to the materials of the dictionary of foreign words, means
awareness, awareness, authority13 .

Many scientists, led by I. Zimniaya'*, have conditionally identified three
stages of development of the competence approach in education:

The first stage (1960—1970) is characterized by the introduction into the
scientific apparatus of the concept of ‘competence’, the creation of
prerequisites for the separation of concepts of competence and competence.
Now begins the study of different types of linguistic competence,
introducing the concept of ‘communicative competency’.

In the second stage (1970-1990) the categories of competence,
competence are used in the theory and practice of language learning
(in particular, foreign), professionalism in management, communication.
Researchers view competencies as the end result of the learning process.

The third stage of the study of competence as a scientific category in the
field of education, since 1990, is characterized by the appearance of
A. Markova’s works'. In the structure of professional competence of teacher
A. Markova distinguishes the following blocks: professional (objectively
necessary) psychological and pedagogical knowledge; professional

P Cagonuesa H.IO., Tpodumos M.B. UHTerpaibHasi KOMIETCHTHOCTb B OOIACTH
¢busnueckoit kynsTypsl. PoctoB-na-Jlony, 2011. 118 c.
3umusis  W.A. KitoueBble KOMIIETEHIIMU: HOBas Mapagurma pesysibTaTa
obpazoBanusi. Bvicuiee oopasosanue cecoons. 2003. Ne 5. C. 34-42.

"> Mapkoa A.K. ®opMupoBaHie MOTHBAIMH yUCHHs: KHUTa Ui yuuTens. Mocksa,
1990.192 c.
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(objectively needed) pedagogical skills; professional psychological positions,
teacher’s settings; personal characteristics that provide the teacher with
mastery of professional knowledge and skills. Later, she distinguished special,
social, personal and individual professional competences.

In the works of H. Selevko we find: “competency means the integral
quality of a person, manifested in the general ability and readiness for
activity, which is based on knowledge and experience gained in the process
of learning and socialization and oriented to independent and successful
participation in the activity”'°. The notion of competency, says the scientist,
is much broader than the concept of knowledge, or ability, or skill, it
contains not only cognitive (knowledge) and operational-technological
(skills) components, but also motivational, ethical (value orientations), social
and behavioral. Therefore, mastery of competence requires mental
organization, considerable intellectual development: abstract thinking, self-
reflection, determination of one’s position of self-esteem, critical thinking,
etc. This term can also be understood as the possession of a person’s relevant
competence, which includes personal attitude to the object of activity, and
personality, in turn, will be considered as a set of competences that act as a
measure of the person’s ability to engage in activity.

Other scholars, including O. Dubaseniuk, N. Sidorchuk, also understand
competency as a complex integral characteristic of a personality, detailing it
through “the ability to solve problems and typical tasks that arise in real life
situations, in different fields of activity based on the use of knowledge,
training and life experience in accordance with the learned value system”"”.

It is suggested that they consider the competence of A. Antonov and

L. Maslak: “a harmonious, integrated, systematic combination of
knowledge, skills, norms, emotional-value attitudes and reflections that
make up the minimal readiness of the individual to solve practical
problems”'®.

Completely interprets the concept of M. Holovan, giving the following
definition: ‘competency — is the possession of competence, which is
manifested in effective activities and includes personal relation to the object
and product of the activity; competency is an integrative formation of
personality that integrates knowledge, skills, experience, and personal

'® 33 Cenesko I'. KommerentHocTH U nx knaccudukanus. Hapoounoe obpazosanie.
2004. Ne 4. C. 138-143.

7 34.Cumopuyx H.I. Cucrema mpodeciiiHo—eqaroriutoi MArOTOBKH CTYCHTIB
YHIBEpPCUTETIB K 3acid (QopMyBaHHS aKMEKOMIETEHTHOCTI y KOHTEKCTI €JIMHOTO
€BPOMENCHKOTO OCBITHROTO mpocTopy : MoHorpadis / 3a pen. O.A. JlybaceHIok.
XKurtomup, 2016. 298 c.

' Anronosa O.€., Macnak JLII. IIpodeciiina megaroriusa ocBiTa: KOMIETEHTHICHHMIT
niaxin: moHorpadis / 3a pea. O.A. lybacenrok. XKuromup, 2011. 109 c.
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qualities that determine the desire, ability and willingness to solve problems
and tasks that arise in real life situations, while realizing the importance of
the subject and the result activities'”.

V. Kalney also defines the concept of competence through the ability
(ability) to act on the basis of the knowledge gained™. The same category is
fundamental to understanding S. Bondar’s competency: ‘competence is the
ability of the individual to act’?'.

In the context of professional training, 1. Ziaziun interprets competence
as ‘the ability to solve professional tasks of a particular class, which requires
the availability of real knowledge, skills, experience’**.

Taking into account not only the preparation but also the characterization
of the level of professionalism of specialists, S. Vitvitska defines
“competency as the specific ability of a person to productive activity in a
specific subject area, which includes narrowly specialized knowledge, skills
and experience, their experience in real life, responsible attitude to the
performance of production functions”.

K. Klimova refers to competence as “the result of the acquisition of
competencies, personal characteristics of the specialist’, defining the
components of the concept through knowledge, skills, skills, acquired
professional experience, reflections on the results of their professional
activity”**.

Another aspect of competence is revealed by N. Bibik, believing that
“competency represents educational outcomes that are achieved not only by
means of educational content but also by social interaction; both in an
interpersonal and institutional cultural context”*.

O. Pometun, the scientist, supports this view by explaining the concept of

competency through “specially structured (organized) sets of knowledge,

¥ onoBaHb, M.C. KommneTeH1isi 1 KOMIIETEHTHICTh: JIOCBiJl T€Opii, TEOpis TOCBIAY.
Buwa oceéima Ykpainu. 2008. Ne 3. C. 23-30.

* Bonmap C.II. KOMIIETeHTHICHA CIPSIMOBAHICTh 3MICTY i CTPYKTYPH HABYAIBHOTO
npeaMmera B yMoBax (yHOameHTandizauii ocBiTH. Haykosuti uaconuc HIIY imeni
M.I1. Jlpacomanosa. Cepis 17. Teopis i npakmuka Hasyanns ma euxosanus. Bui. 20 : 30.
Hayk. npaue. Kuis, 2012. C. 10-23.

21 3ast0m 1. [Tenaroriuna maiictepHictb. Kuis, 2004. 422 c.

** 3s3tom L., 3akomu M., Cemamxo B. Kymbsryponoris: ykpaiHchka Ta 3apyOikHa
KyaeTypa. Kuis, 2007. 567 c.

23 BitBumpka C.C. KomnerentHicHuii Ta npodeciorpadiyauii miaxoau 10 mo0yI0BU
npodeciorpaMu Marictpa ocBiTH. Bichuk Kumomupcbkoco deparcasnozo yuigepcumemy.
Ileoacociuni nayxu. 2011. Bunyck 57. C. 52-58.

* Kmmmosa K. Teopist i mpakthka (OPMYBaHHS MOBHOKOMYHIiKATHBHOI
npodeciifHOT KOMIETEHINT CTYACHTIB He(UIONOTiYHUX CIeIiaJbHOCTEeH MeaaroriayHux
yHiBespCI/ITeTiB : MoHOTpadis. XKurtomup, 2010. 560 c.

2 Bi6ik H.M. KommneTeHTHiCHMI miaxia: pediiekcuBHUM aHami3 3acrocyBanHs / I1ifg
3ar. pea. O.B. Ouapyk. Kuis, 2004. 50 c.
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skills, attitudes and attitudes they acquire in the course of learning’ or
‘productive and effective characteristics of education”. These elements
allow the individual to solve problems specific to a particular field of
activity, to separate it from a given situation and to find the optimal solution.
Competency, according to the researcher, can be equally differentiated, and
its lower threshold (level) is the minimum necessary and sufficient for
successful activity and achievement of result.

The concept of personality traits is also fundamental to understanding
F. Sharipov’ competency;’it is a set of personality traits (characteristics) that
allow it to perform qualitatively certain activities aimed at solving problems
(problems) in any industry’®’. The competence of a particular specialist
shows what he or she has achieved, characterizes the degree of mastery of
the competence and is determined by the ability to solve the tasks offered by
a particular social role.

I. Zimniaya®™ defines “a competency-based approach as a systemic one in
which competence as a category is intended to ensure systematic integration
of education, which aims at increasing the systemic and professional quality
of a graduate of a higher education institution”. According to her, there are
three main groups of competences: competences that refer to oneself as an
individual, as a subject of life; competencies related to human interaction
with others; competences related to human activity, which are manifested in
all its types and forms.

According to I. Tukhman, “a competent approach is an approach that
focused on the result of education, where the result is considered not the
amount of information learned, but the ability of a person to act in different
professional situations™’

According to O. Lebedev, “a competent approach is a set of general
principles for defining the goals of education, selecting the content of
education, organizing the educational process and evaluating educational
results”".

Researchers V. Bolotov and V. Serikov point out that “the competent
approach in pedagogical science puts not the student’s awareness, but the
ability to solve problems that arise in the following situations: in the

%% Momeryn O.I. KommereHTHicHHiI MiaXin y cydacHiit ocBiTi: cBiTOBHil OCBijg Ta
yKpaiHChKi nepcrektuBy / 3a pea. O.B. OBuapyk, 2004. 137 c.

7 Iapuriop @. B. IIpodeccroHanbHas KOMIETEHTHOCTb MpPEMOIABATENsS BY3a.
Buicuee oopazosanue cecoons. 2010. Ne 1. C. 72-77.

% MapxkoBa A.K. ®opMupoBaHue MOTUBALIMM YUYECHUS: KHUTA Ji yuuTelss. MockBa,
1990.192 c.

¥ Tyxman U. KommereHntHOCTh cTyneHTa. Jowkonshoe eocnumanue. 2007. No 1.
C.115-118.

30 Jlebene O.E. KomneTeHTHOCTHBIM TOAX0J B oOpasoBaHuu. [llxonvusie
mexnonocuu. 2004. Ne 5. C. 3—12.
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knowledge and explanation of the phenomena of reality; development of
modern technology; in human relations, in ethical norms, in the evaluation
of one’s own actions; in practical life when performing the social roles of
citizen, family member, buyer, customer, viewer, citizen, voter; in legal
norms and administrative structures, in consumer and aesthetic assessments;
when choosing a profession and assessing their willingness to study in a
vocational school, when it is necessary to navigate the labor market; if
necessary, to solve their own problems: life self-determination, choice of
style and way of life, ways of solving conflicts™".

Reforming education on a competency basis will, in the belief of
A. Verbitsky and O. Larionova, be a real transition to a new educational
paradigm, and this will cause many urgent changes in all parts of the
pedagogical system, among which will change: values, goals, learning
outcomes and upbringing. From providing students with knowledge, skills
and skills, there will be a transition to the formation of basic social and
subject competences, competences of the modern person’”.

In V. Bidenko’s concept, “the competency approach is seen as an
instrument of enhancing the social dialogue of higher education with the
world of work, a means of deepening their cooperation and renewing
themselves in the new conditions of mutual trust™.

From the point of view of L. Cherepanova, the “competency-based
approach to learning is result-oriented, important for the practical,
educational, professional activity of a person in her daily life — the
experience of different activities and the ability to use it in different life
situations™*.

According to T. Klimenko, “a competency approach in education is
aimed at the development of the personality of the specialist and expresses
the unity of his theoretical knowledge and practical readiness for the

implementation of the educational process™.

' Bomotro B.A., CepuxkoB B.B. KomnereHTHOCTHass Mozenb: OT HJIEH K

obpazoBatenbHOU nporpamme. Iledazoeuxa. 2003. C.10.

32 BepOunkuii A.A. JINUHOCTHBI M KOMIIETEHTHOCTHBIM TOIXO0bI B 00pa30BaHUU:
npo6aemsl uaTerpamyn / A.A. Bepounkwuii, O.I". Jlapuonosa.Mocksa, Jloroc, 2009. 336 c.

3 balinenko B.M. BblgBieHue cocTaBa KOMIIETEHIIMH BBITYCKHUKOB BY30B Kak
HeoOxoaumblid 3tan npoektupoBanusi 'OC BIIO HOBOro mokoneHusi : METOJ. MOCOOHeE.
Mocksa, 2006. C. 10.

3 Uepenanosa JI. @opmMupoBaHHE JMHIBUCTUYECKOM KOMIIETCHIIMU IIKOJBHUKOB B
OCHOBHOI 00111e00pa30BaTENbHON MIKOJIE : TEOPETHUECKHE OCHOBBI : JMCC. ... J-pa Mel.
Hayk. Mocksa, 2005. C. 51.

3 Knverko T.M. KOMIIETeHTHOCTI BHK/Ia1adiB i CIyXadiB 3a piBHAMH €BPOIEHCHKO]
pamku kBanidikauiid. [Ipoonemu de3nepepenoi meouunoi oceimu ma nayku. 2018. Ne 3.

C. 36-42.
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Taking into account the scientific positions identified, we can summarize
that a competent approach is an approach to designing the quality of training
of a graduate of a higher education institution, which is currently based on
the leading concepts of “competence” and ‘“competency”. With its
emergence, this approach is more owed to innovative processes in education:
internationalization of the labor market and education; implementation of a
multi-level higher education system and “lifelong learning”.

It is worth highliting on some definitions of the concept of
“competency”, which have different accentuation. In particular, the concept
of competence is interpreted by UNESCO as a combination of knowledge,
skills, values and attitudes that are used in everyday life*®.

The International Board of Standards for Training, Performance and
Instruction (IBSTPI) has interpreted this concept as the ability to perform an
activity, perform a task or job qualitatively. specifying the purpose of
activities, functions to achieve certain standards in the profession or type of
activity’’, combining the components of education as theoretical knowledge
and practical skills, formation of the content of education, orientation on the
result of training™, structured (organized) in a special way by the sets of
knowledge, skills, skills, attitudes that have been acquired in the learning
process and allow you to identify, identify, solve problems of professional
activity regardless of context, situation®”.

The competence of the International Commission on Education,
UNESCO, is considered as a kind of “cocktail of skills that is inherent in
every individual who combines qualifications in the strict sense, social
behavior, ability to work in a group, initiative and love for risk”*.

It should be noted that I. Bekh considers it inappropriate to equate
educational competencies (knowledge and skills) with relevant
competencies. The latter need to be transformed into life competencies.
Understanding the essence of the concept of ‘competency’ as the experience
of the subject in a certain sphere of life, the scientist insists that it is a
semantic emphasis on experience should be taken on a conceptual ‘weapon’,

3% Spector J. ERIC Clearinghouse on Information and Technology Syracuse NY.
Competencies for Online Teaching. ERIC Digest. Competence, Competencies and
Certification / J. Spector, Michacl-de la Teja, Ileana. N.Y., 1996. 123 p.

37 Ting-Toomey S. Communicating across Cultures. New York : The Guilford Press,
1999.

¥ Ceepuna H.IO. Ananiz nedininiil «popMyBaHHs», «IpodeciiiHa KOMIICTCHTHICTb,
«MaTeMaTW4HEe MOJENIOBAaHHs». [Ipobnemu ma nepcnekmusu Gopmy68aHHs HAYIOHATLHOT
2yManimapHo-mexHiunoi enimu : 360. nayx. np. Xapkis, 2009. Bumn. 23-24 (27-28). C. 278-287.

% Copoknn IT.A. ConpansHas 1 KyIbTypHas IHHaMika Mocksa, 2006. 1176 c.

Jloknax MeXIyHapoJHOM KOMHCCHM 10 00pa30BaHMIO, IPEICTABIICHHBIN
KOHECKO «O0pa3oBanue: cokpbiToe cokpoBuie». Mocksa: FOHECKO, 1997.
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rather than awareness, awareness of the subject in a particular field
(as it prevails )*'.

N. Kuzmina defined competency as a “personality trait”*
S. Honcharenko reveals it as a result of acquiring competencies, which
presupposes personal characteristic, attitude to the subject of activity™, and
I. Hnatyshyn — as an important result of professional training of modern
specialists, which is a special quality of the specialist and is determined by
his involvement in professional activities**.

At the same time, R. Millrud interprets competency as a complex
personal resource that enables effective interaction with the outside world in
one area or another, and is dependent on the interaction of different human
competencies”, and Y. Tatur®® relative to a specialist with higher
education — as a manifestation of them in practice. desire and ability
(willingness) to realize their potential for successful creative (productive)
activity in the professional and social sphere, recognizing the social
importance and personal responsibility for the results of this activity, ness of
its continuous improvement.

In view of the above, as well as defining the competence of R. Millrud
and Y. Tatur, we must state that the development of competences is carried
out in professional activity under the influence of the society in which the
lives of specialists in different industries.

S. Sysoyeva considers the pedagogical competency of a specialist as his
integrated professional-personal characteristic, which provides ‘“effective
professional activity and reflects the level of formation of professionally
significant qualities of a specialist, formed as a result of his professional

.. 4
training”"’.

' Bex I.JI. OcobucricHo-30pi€HTOBaHE BUXOBAHHSI : HABY.-METOJ. MOCiOHWK. KuiB,
1998. 415 c.

* Kyssmuna H.B. IIpodeccHOHANM3M JNMYHOCTH INpENOJaBaTels M MacTepa
MPOH3BOACTBEHHOrO 06yquHﬂ. Mockaa, 1990. 119 c. ‘

ITpodeciiina ocBiTa: CIOBHMK : HaByajibHUN mociOHMK / 3ar pen. H.I'. Huukano.
Kuis, 2000. 149 c.

* Twarmmma LJI. TIpodeciiiHa KOMIETEHTHICTh Cy4acHOro (axiBIs: KIIOYOBI
dakropu craHoBieHHsa mnpodeciitHoi MaiictepHocti. URL: http://academy.ks.ua/konfer/
articles/1/5.pdf (mata 3Bepuenns: 15.01.2018).

» Munbpyn P.I1. KomneTeHTHOCTh B U3y4E€HUU SI3bIKa. MHOCMpauHblil A3bIK 8 WKOoe.
2004. Ne 7. C. 30-37.

%6 Tatyp HO.I'. KoMINETeHTHOCHBIII TMOAXOJ B ONUCAHUU PE3YJIbTATOB U
MPOEKTUPOBAHUM CTAHIAPTOB BBICHIETO MPO(ECCHOHATBLHOTO 00pa30BaHUs: MaTepHalIbl
KO BTOPOMY 3aCE€lIaHHUI0 METOAOJOTHYEeCKOro ceMuHapa. ABTopckas Bepcusi. MockBa,
2004. 16 c.

4 Cucoea C.O. Tlemaroriuna KOMIIETEHTHICTh BHKIAJada BHUINOTO HABYAIBHOTO
3akjaay — HemejaroriyHoro  npo¢imo. Kowmnemenmuicnuii - nioxio y  cyuacHiu
VHigepcumemcwKill oceimi : 30. Hayk. mp. Pisue, 2011. C. 8.
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Let us turn to more specific questions in our study. Organization of the
process of preparation of students of the “Information Technology” branch is
carried out on the basis of a competent approach with the use of methods:
discussions, group work, projects, brainstorming, etc.

Competency for future professional activity and intercultural
competency, in particular, is formed in the institution of higher education in
the study of disciplines, training, writing and development of course and
diploma papers and projects. In the course of study, competences are
mastered, among which scholars distinguish between general and
professional competences, without adhering to common positions on
terminology™.

General (key) competences are universal, determine the professional
success of the individual in modern society, are acquired throughout the
study in higher education in the study of different disciplines and are the
basis for the formation and development of professional competencies.

Professional (basic, special, subject, profile) competences related to a
specific area of knowledge are acquired in the course of study of
professional disciplines. When researching professional competences,
researchers often allocate separate general professional and professional
profile competences. Based on this approach, we will consider the
intercultural competence of students in the field of Information Technology
as a result of mastering a set of professional competences.

2. The process of formation of intercultural competency
in students of the “Information Technologies” branch
in the educational environment of the university

Formation of Intercultural Competency in Students of the ‘Information
Technology’ branch in the Educational Environment of the University is a
process that involves the joint activity of the teacher and students in the
study of disciplines of professional (professional) direction through the use
of content, methods, tools and forms of learning that contribute to mastering
pedagogical complex. The development of teaching methods aimed at
improving the quality of vocational training requires the identification of
methodological approaches that will contribute to this. The basis for
mastering the intercultural competence of student youth is realized by
teaching the disciplines of the psychological-pedagogical cycle, specialized
courses and trainings aimed at the formation of skills, skills and intercultural
competences and conducting the practices envisaged in the curriculum of
future specialists in the field of technology.

* Bex IJI. Tlcuxomnoriuni pesepsn BHXOBaHHs ocoGucToCcTi. Pid. wik. 2005. Ne 2.
C.11-13.
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Organization of educational process on the basis of modern educational
information technologies simultaneously with the study of the cycle of
general (specific for the “Information Technology” branch) and elective
disciplines, such as: “Introduction to the specialty”, ‘“Philosophy”,
“University Studies”, “Ukrainian and Foreign Culture”, “Scientific Image of
the World”, “Professional and Corporate Ethics”, “Procurement, Contracts
and Logistics in Projects”, “Databases”, “Cross-platform Programming”,
“Multicultural Pedagogy”, “Religious Studies”, “Cultural Studies”,
“Pedagogical  Deontology”,  “Ethnopsychology”,  “Ethnopedagogy”,
“Ethics”, “Pedagogical Skill”, “Ethnosociology “, etc., aimed at forming
knowledge, skills and intercultural competences and skills their application
in the educational process significantly improves the process of forming the
intercultural competence of future I'T professionals.

Adequate use of modern educational information technology contributes
to the development of intercultural competence of a specialist of the
21st century, who should be able to carry out professional activities not only
during the classroom, but also distributed in space and time in an interactive
educational information environment using cloud and mobile technologies.
It is educational information technologies that is the basis that intensifies the
educational process and generates the expressed interest and positive
motivational-value attitude towards pedagogical activity in future IT
specialists, acting both as a subject of study, as a means of training and
formation of their professional and intercultural, in general.

The current state of development of educational information technology
in Ukraine is characterized by the fact that the vast majority of institutions of
higher education have their own educational and information computer
networks, connected to the Internet, which are developed with the support of
high-tech platforms and services of information and communication
networks, cloud computation, LMS-system. On this basis, the formation of
educational information environments and the introduction of e-learning,
distributed and virtual learning in the educational process.

K. Hodlevska points out that the use of modern educational information
technologies in the process of professional training of future teachers
contributes to the increase of interest and motivation to study and to future
professional activity due to the possibility of using different ways of
interactive presentation of information™.

The advantages of using information technologies in the professional
training of students S. Vitwitskaya include: variability of their use, better
perception of educational material, individualization of learning, more

* Bex LJI. Buxosauus ocobucrocti: y 2 ku. Ku. 2: Ocobucmicno opienmosanuii
nioxio: naykogo-npaxkmuuni 3acaou. Kuis, 2003. 344 c.
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optimal use of teaching time, creation of a comfortable learning
environment, intensification of learning activities, intensification of learning
and enhancement of self-motivation, formation of self-esteem students and
creating the conditions for independent work™.

The active inclusion of “Information Technology” students in the
university’s educational process is facilitated by the availability of access to
educational information and information with learning outcomes distributed
in space and time and online when used in higher education institutions of
educational information environments. Educational information environment
as a single information and educational space, based on the use of local
computer networks and the Internet, allows to form a set of organizational
and methodological means of indirect control of the process of mastering
intercultural competence by developing professionally significant qualities
of students’ personality in the process of meeting their educational needs.

An important component of the professional training of students in the
field of “Information Technology” is the study of these disciplines using
electronic distance courses, which ensure the formation of intercultural
competence and its diagnostics in the context of an educational environment
created on the basis of learning management systems. A successful course-
based learning tool is the LMS Moodle-based distance learning course.
Moodle tools allow you to implement a distributed process of study of the
discipline and to attach to the course theoretical material, practical and
laboratory work, tasks for independent work, self-control, control and
preparation for the final assessment.

The integration of the Moodle course with cloud technologies makes
learning more mobile and creates an effective environment for a holistic
process of mastering cross-cultural competence, using active learning
methods based on innovative educational technologies. Studying disciplines
aimed at developing intercultural competence in the context of the Moodle
information environment greatly enhances the ability to monitor the quality
of students’ vocational training within the competence paradigm. The
described methodological approaches to the formation of intercultural
competence in students of the “Information Technology” branch using the
opportunities of modern educational information technologies provide an
opportunity for enhancing theoretical and practical readiness for intercultural
competence and further professional activity of students of the “Information
Technology” branch.

% Birgunpka C.C. KoMmerenTHiCHUI Ta npodeciorpadiyHU MAX0IU 10 TOOYIOBU
npogeciorpamMu Marictpa OCBITH Bicnuk Kumomupcvkozco Oeporcagnoeo yHisepcumemy.
Ileoazoeciuni nayku. Bumyck 57, 2011. C. 54.
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An equally important form of organization of the educational process of
students of the “Information Technology” branch in the educational
environment of the university, which also contributes to the formation of
intercultural competence in them, is independent work of students, which is
planned as an extracurricular form of organization of the educational process
and aimed at mastering intercultural competence through mastering,
systematic and structuring of theoretical material, as well as the formation
and consolidation of practical skills and development of methodological
support of educational th process in higher education. Independent work
involves the completion of an individual assignment by each student in
accordance with the variant they received.

CONCLUSIONS

Thus, according to the presented distinction, the concept of
“competence” refers to the potential quality of the individual, and
‘competency’ refers to the “forming personal quality.” Therefore,
competence is a set of competencies actualized in certain types of activity,
the basis of professionalism, the basis on which the skill of a professional
emerges.

Therefore, competency is the quality of the personality of a professional
professional. The competence, which is considered as a result of motivated
development of knowledge, allows the future specialist to know ‘how’ to
start future professional activity in a simulated production situation.
Therefore, competence as a quality personality of the future specialist
(student) acts as a key concept.

It should be noted, in the most general form, the process of forming
intercultural competency is the interaction of individuals who are speakers of
different cultures, each with its own language, types of behavior, values,
customs and traditions. In this interaction, the behavior of the individual is
conditioned by his or her belonging to a particular socio-cultural and
linguistic community. In the process of communication, each participant acts
simultaneously as an individual and as a member of a socio-cultural group,
as a representative of a particular cultural community, and as a
representative of all humanity. Hence, in his mind, both individual and
socio-group, national and universal knowledge are simultaneously
contained. Taken together, this knowledge constitutes the content of an
individual’s intercultural competency. They are diverse in nature and
include, in addition to linguistic knowledge, general and specific knowledge
of the communication situation, knowledge of social and cultural norms,
knowledge of communication partners and the like. Consciously or
unknowingly, communication partners realize this knowledge when
interacting with each other. At the same time, intercultural communication,
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like any other type of social communication, always has its goals, the
realization of which determines its effectiveness (or inefficiency).
Intercultural competence plays a major role in this issue.

SUMMARY

The concepts of “competency” and “competence”, which have different
accentuation in the educational environment among students of the
“Information Technology” branch, are distinguished. The concept of
“competency approach” in pedagogical science is defined and discussed, and
the emphasis is on the assimilation of information using modern educational
technologies, as a strategy for the formation of intercultural competence in
students of the “Information Technology” branch in the educational
environment of the university. Competencies and competences in the
preparation of university students are classified. Methodical approaches to
the formation of intercultural competence of future IT specialists and the
possibility of access to educational information in the university
environment in the process of mastering intercultural competence based on
modern information technologies are described. The issue of involvement of
students of the “Information Technology” branch in the educational process
of the university and the availability of access to educational information
and information with the results of educational activities distributed in space
and time and online when using higher education institutions in the activity
of higher education institutions are investigated. It is determined that the
educational information environment as a single information and educational
space, based on the use of local computer networks and the Internet, which
allows to form a set of organizational and methodological means of indirect
management of the process of mastering intercultural competence through
the development of professionally significant qualities of students’
personality in the process of satisfaction their educational information needs.
It is emphasized that the formation of intercultural competence in students of
the “Information Technology” branch in the educational environment of the
university is a process that involves the joint activity of the teacher and
students in the study of disciplines of professional (professional) direction
through the use of content, methods, tools and forms of learning that
contribute to mastering a complex of professional competences and
competences.
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