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BUKOPUCTAHHS HU®POBUX TEXHOJIOI'TIA
Y COEIIAJIBHIA TA IHKJIFO3UBHIN OCBITI:
TEOPETUYHI OCHOBH TA MPAKTHYHI IIIXOIU
B IPO®ECIMHIN NIIFOTOBII ®AXIBIIB

Banyposceka L. B., Kypenin B. C.

BCTYII

CydacHi TeHAEHII PpO3BUTKY OCBITM 3HAYHO 3MIHWIA iIXOIH
IO HABYaHHS, 30KpeMa y CHemialdbHId Ta iHKIIO3WBHINH ocBiTi. Lludposi
TEXHOJIOTIl BiFIrpaloTh KIIOUOBY pOJIb y 3a0e3MedeHHi IOCTYITHOCTI Ta
SIKOCTI HaBYaHHS JJIs 3100yBadiB BHUINOI OCBITH 3 OCOOJIMBHMH OCBITHIMH
norpedamu. 3aBasku iHTerpauii U(POBUX IHCTPYMEHTIB CTBOPIOETHCS
IHKJIIO3MBHE OCBITHE CEPEIOBHIIE, JIe KOKEH 37400yBay BHUIIOI OCBITH Mae
MOXIIMBICTh peaii3yBaTH CBii TOTEHI[a], He3aJeKHO Bia (i3UYHHMX,
KOTHITUBHUX YU EMOI[IIHUX Oap’epiB.

Ipodeciitna miaroroBka (GaxipIliB y raiay3i CleI[iaIbHOT Ta 1HKIIFO3HUBHOT
OCBITH MAa€ BIJINIOBIIaTH Cy4acHUM BHKJIMKaM Ta BUMOTaM, 3a0€3IeuyIouH ix
HEOOXiTHVUMH 3HAaHHAMH Ta HaBHYKaMH M1 e(QeKTUBHOI pPOOOTH.
Bukopucranns nupoBHX TEXHOJNOTIH y MiATrOTOBII TakuxX (haxiBIiB
JTO3BOJISIE IHTETpyBaTH IHHOBANIWHI METOAW HAaBUAHHSA, IO CIIPHSIOTH
MTOKPAIIEHHIO SIKOCTI OCBITHBOTO Tporiecy. Lle Birtoyae He TUTBKH TEXHIUHI
ACTICKTH BHKOPHCTAaHHS IU(PPOBHUX iHCTPYMEHTIB, ajne i TInOoKe po3yMiHHS
METOJIOJIOTTYHUX OCHOB Ta MPAKTUYHUX IMiXO/IB JI0 IX BIPOBA/IXKCHHS.

OnHielo 3 TONOBHUX mepeBar HU(GPOBUX TEXHOJOTIH € iX 31aTHICTH
a/JlanTyBaTH OCBITHIN TpOLIEC 10 IHAMBIAYAIBHUX MOTPEO 3100yBaviB BUIIOT
ocBiTH. Buknamaui MOXyTb BHKOPHCTOBYBATH pI3HOMaHITHI IM(POBI
IHCTPYMEHTH Il CTBOPEHHS 1HIMBIIyalli30BaHUX HaBYAJIbHUX IUIAHIB,
IHTCpAaKTUBHUX 3aHATh Ta QJallTOBAaHMUX MarepiaiiB, MO BiAIIOBIAAIOTH
cnenudivHIM TOTpeOdaM KOXKHOTO 3100yBada. Lle mo3Boisie 3abes3meuntn
PiBHI MOXJIMBOCTI JJIsi BCIX YYaCHHKIB HABYAIBHOTO MPOIECY Ta CIIPUSE
iXHIHM yCminmHii iHTerpallii B OCBITHE CEpeIOBHIIIE.

Kpim Toro, mmudpoBi TexHOMOTIT HATAIOTh MOXKIUBICTh TUCTAHIIIHOTO
HABYAHHS, [0 € HAI3BUYAWHO BAXIUBUM U1 3400yBadiB BUIIOI OCBITH
3 00MeKCHUMH (DI3MYHUMH MOJXKIMBOCTSIMH a0 THX, XTO IPOYKHBAE
y BigmaseHnx perioHax. BipTyanbHi kjacu, OHJaWH-TUIATGOPMH Ta iHTEp-
aKTHBHI JOJATKH CTBOPIOIOTH YMOBH JUI OE3NEpEepBHOIO HABUYaHHS Ta
PO3BUTKY, HE3AJISKHO BIJI MiCLS TPOKUBAHHS 200 (i3MYHUX OOMEKEHb.
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BaxnuBo TakoX 3a3HauMTH, MO LUQPPOBI TEXHOJOTIl CIPHUIIOTH
PO3BUTKY KJIIOYOBHX KOMIETEHILIH y 3100yBadiB BHINOi OCBITH, TaKHUX SIK
mudpoBa rpaMOTHICTb, KPUTHYHE MUCIICHHS, CIIBIpans Ta KOMYHIKallis.
i HaBruky € HEOOXIMHUMH TS YCITIITHOT MPOoQeciiHOl MisSITBHOCTI B cydac-
HOMY CYCIIUTBCTBI, 1€ MTU(PPOBI TEXHOJIOTIi 3aiMaIOTh MPOBIAHY POIIb.

OTxe, BUKOPUCTaHHS NU(POBUX TEXHOJOTIM y CHEIianbHId Ta iHKIIO-
3WBHIH OCBITi BIIKpHBAa€ HOBI TOPU30HTH UIs 3a0€3M1€UEHHS PIBHOTO TOCTYILY
IO SIKICHOT OCBITH, aJIallTOBAaHOi 10 MOTPed KOXKHOTO 3100yBayda BHIIO] OCBITH.
Leit po3minm Mae Ha MeTi BHCBITIMTH OCHOBHI TEOPETHYHI Ta MPAKTUYHI
acreKTH 1iei TeMH, 3ampornoHyBaTd e(eKTHUBHI CTpaTerii Ta Miaxoau
JUTS BUKJIAIa4iB Ta JOCIIAHUKIB, a TAKOX HAJATH MPAKTUYHI PEKOMEH[AIii
JUISL BIPOBA/DKEHHS IU(PPOBUX TEXHOJIOTIH y HaBYAIILHUI TIPOLIEC.

1. Hudposi iHcTpyMeHTH B cnieniajbHil Ta iHK/JII03UBHIM OCBiTi:
OTJISI/I CyYACHUX TEXHOJIOTii

Y cydacHOMy CBiTI PO3BHTOK OCBITH 3HayHO 3MIHMBCS 3aBISKH
BIIPOBAKEHHIO IM(PPOBUX TEXHOJOTIH, OCOONMBO y CHeHmialbHIi Ta
IHKITIO3UBHIM OCBiTi. [HTerparis nudpoBUX IHCTPYMEHTIB CTBOPIOE 1HKIIO-
3WBHE OCBITHE CEPEOBHIIE, A€ KOXKEH 3700yBad OCBITH MaE€ MOXJIHBICTH
peanizyBaTH CBilf TOTEHIiaN HE3aJEKHO Bil (i3WYHUX, KOTHITHBHUX YH
eMoliiftHux Oap’epiB. BukopucraHHs HU(PPOBUX TEXHOJIOTIH y MiATOTOBII
(haxiBIiB Z03BOJIsIE BIPOBADKYBATH IHHOBALIMHI METOIM HAaBYaHHS, IO
CHpUSIFOTh  TOKPAILICHHIO SIKOCTI OCBITHBOrO mporecy. Lle Bxiodae
CTBOPEHHSI IHJMBIIyali30BaHUX HAaBUYAJIBHMAX IUIAHIB Ta I1HTEPAKTHBHHX
3aHATh. TakuM YMHOM, HU(POBI TEXHOJOTIi CIPUSIOTH PO3BUTKY KIIIOYOBHX
KOMITETEHIIIH y 3100yBadiB OCBITH, TakMX sK LU(ppPOBa T'PaMOTHICTb,
KPUTHYHE MHUCIICHHSI, CITIBITPaIls Ta KOMYHIKaIlis.

VY cydacHHX yMOBax pO3BUTKY OCBITH HU(POBI IHCTPYMEHTH BiJlIrpaloTh
KJIFOUOBY POJIb y 3a0e3NeueHHi SIKOCTI HaBYaHHS JUIA 3700yBadiB 3 0c00-
JUBUMH OCBITHIMH TOTpeOamu. Po3risHeMO OCHOBHI 3 HHX Ta iX BIUIMB
Ha AKICTb CIIEIIaIbHOI Ta 1HKIIFO3UBHOI OCBITH.

1. Bipmyanoui knacu ma oHaaun-naameopmu, Taki sk Google
Classroom, Microsoft Teams i Moodle, 103BosII0TE 3700yBayaM 3 oOMe-
’KEHUMH MOXJIMBOCTAMH OTPUMYBATH JOCTYII 10 HaBYaJbHUX MaTepiaiiB Ta
CHUIKYBaTHCS 3 BHKJIagayamu i onHokiacHukamu. lle 3a0esneuye piBHI
YMOBH Ul BCIX yYaCHHKIB OCBITHBOTO TIPOLECY, HE3AJIEKHO BijJ IXHBOTO
MICIISt IPOXKMBAHHS UM (Di3HUHIX OOMEKEHD .

2. Acucmueni mexuonoeii, Taki SK TporpamMHe 3a0e3NeueHHs IS
YUTaHHS TEKCTY, CIICIiali30BaHi KJaBiaTypH Ta MHILI, a TaKOX IPUCTPOI

! Edyburn, D. L. Rethinking assistive technology. Special Education Technology
Practice, 2013, 15(3), 16-23.
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JUI YTIPaBIiHHS KOMII'IOTEPOM 32 JOIOMOTIOI0 IOTJISAY, JONOMAararoTh
3100yBauam 3 (hi3nYHUMH 200 KOTHITHBHUMH NOPYLICHHSIMH OpaTH aKTUBHY
y4acTh y HaBuambHOMy mpomeci’. Li TeXHOmorii 103BOJSIOTH aganTyBaTH
HaBYaJIbHI MaTepiald M iHAWBIMTyaldbHI MOTPeOH KOXKHOTO 3m00yBava, mo
3HAYHO IMiIBUIIY€E e()EeKTUBHICTH HABUAHHS.

3. Mobinbni do0amku, TIpU3HAYCHI [UTSI HABYAHHS Ta PO3BUTKY, TaKi sSK
Khan Academy, Duolingo i ClassDojo, HanaroTs 3100yBauaM MOKJIHBICTH
CaMOCTIHHO BMBYATH Marepiajy Ta BUKOHYBATH 3aBIAHHS y 3py4YHHI AJIs
HuX 4ac. L{e 0ocobamBo BaxIIUBO [T 3100yBadiB 3 0COOIMBUMHU NOTpeOaMH,
OCKIIbKM BOHH MOJXXYTh BUHUTHCS y CBOEMY TEMII Ta BIIMOBIIHO JO CBOIX
MOJIUBOCTEM.

4. Iumepaxmueni Oowrxu, Taki sk SMART Board, m03BOJSIOTH
CTBOPIOBATH IHTEPAKTHBHI YPOKH, IO 3aJy4aloTh 3700yBadiB 0 aKTUBHOI
ydacTi B HaB4ajlbHOMY mporeci’. lLle cmpusie Kpamomy 3acBO€HHIO
MaTepiary i pO3BUTKY HaBUYOK CITIBIIpAIli Ta KOMYHiKaIlii.

5. Ilpoepamne 3abesneuenus Ona e6izyanizayii, Take sk Mindomo Ta
Inspiration, momomarae 3700yBadaM 3 OCOONMBHUME TOTpeOaMH OpTaHi3o-
BYBaTH Ta CTPYKTYpyBaTH iH(QOpPMAIii0, IO MOJETIIye MpOoIec HaBYaHHS 1
pOOUTH HOT0 OLTBIT SHEKTHBHAM .

BrpoBamkeHHs X MUPPOBUX IHCTPYMEHTIB y CHEHiaNbHY Ta 1HKIIO-
3UBHY OCBITY CIpHSIE CTBOPEHHIO 1HKJIFO3MBHOTO OCBITHHOI'O CEPEAOBHIIA,
JIe KOKEH 3100yBauy Mae MOXKJIHBICTH peaidyBaTd CBifl moTeHmian. Bowu
JIOTIOMAraroTh MIABHIIUTH SKICTh OCBITH, 3a0C3ICUYIOYH 1HIUBITyaTbHHIMA
MIiAX1 IO HABYAHHS Ta MIATPUMKY JJIs 3100yBadiB 3 0COOJUBUMHE OCBITHIMHU
norpedamu.

BripoBamkeHHss LUQPOBUX TEXHONOTIH Yy mpodeciiiHy MiJAroToBKy
(haxiBIiB BUMarae CHCTEMaTHYHOTO Ta HAyYKOBO OOIPYHTOBAHOTO MiJIXOILY.
IcHye kimbKa METOIOJNOTIYHHMX ITiJXOMIB, SIKIi MOXHAa BHKOPHCTOBYBATH
JUIs €pEKTUBHOTO BIPOBA/UKEHHS IH(POBUX IHCTPYMEHTIB Y HaBYAIBHHUNA
nporec.

1. KomnemenmuicHuti nioxio Opi€HTY€ThCSI Ha PO3BUTOK y 3100yBadiB
npodeCifHUX ~ KOMIETCHINH, HEOOXIMHUX M YCHINIHOT  JisSUTBHOCTI
y cydacHoMy ItudpoBoMy ceperosuiii. Llei miaxin nepeabadae iHTErparito
U(POBUX TEXHONOTIH y HaBUaJIbHI MPOrpaMy Ul PO3BUTKY KIIIOYOBUX
KOMIIETEHI[IH, TakuX SK LU(PpOBa TI'PaAMOTHICTh, KPUTHYHE MHCICHHS,
CHiBIpallsd Ta KOMYHIKaITis.

2 Huber, T. L. Transforming inclusive education: Theory, policy and practice.
International Journal of Inclusive Education, 2017, 21(4), 341-356.

® palalas, A., & Wark, N. The use of mobile technology for inclusive education:
A case study. International Journal of Mobile and Blended Learning, 2015, 7(4), 45-59.

* Rose, D. H., & Meyer, A. Universal design for learning: Theory and practice.
Remedial and Special Education, 2012, 33(1), 1-8.
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2. Ilpoexmuuii nioxio nepeadadae BUKOPUCTaHHS HU(PPOBUX TEXHOJIOTIH
JUIST  peaii3aiii HaBYaIbHUX TWPOEKTIB, SKi JO3BOJISIOTH 3700yBadam
3aCTOCOBYBATH OTpHUMaHi 3HaHHS Ha npakTuii. Lled minxin cnpusie po3BUTKY
HaBUYOK CaMOCTIHHOI poOOTH, TUIAaHYBaHHS Ta BUKOHAHHS 3aBJaHb, a TAKOX
CHiBIpalli 3 iHITUMH yYaCHUKAMHU TPOCKTY.

3. Iumeepamusnuil nioxi0 TONATAaE y TIOENHAHHI TPAAWIIAHUX Ta
U(ppoBUX METOJIB HAaBUaHHSA JUIA CTBOPCHHS THYYKHX Ta aJalTHBHHUX
OCBITHIX TporpaM. BukopucTaHHA MyIBTHMEIIHUX pecypciB, iHTep-
aKTUBHUX IUTATOPM Ta OHIAWH-KYPCIB [O3BOJSE 3a0€3MEUnTH pi3HO-
MaHITHICTh HABYAJILHUX METO/IB 1 MiABUIIIMTH MOTHBAIIIO 3100yBaYiB.

4. Ilepconanizosanuil nioxio CupsSMOBaHHMN Ha aJaNTallil0 HABYAIBHOTO
MpoIecy J0 IHIUBIIyaTbHUX MOTPEO i MOXKIMBOCTEH KOXXKHOTO 37100yBava.
Bukopucranns nudpoBUX TEXHOJIOTIH J03BOJSIE CTBOPIOBATH 1HIMBITyai-
30BaHi HaBYaJbHI IUIaHW, MPOBOJWTH OHJIAWH-OLIHIOBaHHS Ta HaJlaBaTH
3BOPOTHHH 3B’SI30K Y PEKUMI PealbHOTO 4Yacy, IO CIPHE OUTbII eQeKTHB-
HOMY 3aCBOEHHIO MaTepiaiy.

5. Jucmanyiunuti  nioxio Tnepenbadae BUKOPHUCTaHHA MH(POBHUX
wratdopM I OpraHi3alii HaBYaJIBFHOTO IMPOIECY y BiATATICHOMY PEeXKHMI.
e no3Bomse 3moOyBauamM OTPHMYBAaTH OCBITY HE3aJeKHO BiI MicCIs
MpOKUBaHHS Ta (i3MIHUX 0OMexeHb. BipTyanpHi Kitacy, BeOiHapH, OHJAIH-
KypcH Ta IHTEPaKTHUBHI HaBYAIbHI Marepiaii 3a0e3neduyloTh JOCTYIHICTh
1 THYYKICTh HaBYaHHS.

MeTomoNoriyHl MiAXOAHM [0 BIPOBADKECHHS ITU(PPOBUX TEXHOJIOTIH
y npodeciiiHiii maroToBui GaxiBiiB IpeICTaBUMO y Tadui 1.

3acTocyBaHHs METOAOJIOTIYHUX MiIXOMAIB JI0 BIPOBAPKEHHS U(PPOBUX
TEXHOJIOTIH y mnpodeciiiHy mHiAroToBKY (haxiBUiB CHPHSE MiIBUIICHHIO
SKOCTI OCBITM Ta PO3BUTKY NpodeciiiHnX KommeTeHLil y 3100yBadis.
KomrieTeHTHICHUH, NPOEKTHUH, IHTErpaTWBHUM, IEPCOHATI30BaHUHA Ta
JMUCTAHIIHHUHN MiIX0a 3a0€3MeUyr0Th Pi3HOMaHITHICTh METO/IIB HABYAHHS,
IO J03BOJISIE AAANTyBaTH OCBITHIM MpoIec M0 iHIWBigyadbHHX MOTPeO i
MOJKJIMBOCTEH KOXKHOTO 3100yBada. BripoBakeHHS IUPPOBUX TEXHOJIOTIH
Yy HaBYANbHUI MpOLEC HE TIIBKH TMOKPAIIYE SIKICTh OCBITH, aje i CIpHse
(hopMyBaHHIO HABHYOK, HEOOXITHUX JJIs yCMiNIHOT nMpodeciiiHol AisTbHOCTI
y cydacHOMY Iu(GPOBOMY CBiTi. BUKOpHCTaHHS METOIOJOTIYHHX ITiIXOIIiB
JI03BOJISIE MaKCHMaJbHO €(QEeKTUBHO IHTErpyBaTH LU(QPOBI IHCTPYMEHTH
y OCBITHIH TpoIiec, 3a0€3MeUy0Uun PiBHI MOKIMBOCTI IS BCIX 37100yBayiB.

Jist eheKTUBHOTO BIPOBA/KEHHSI Ta BUKOPHCTaHHS LU(PPOBUX TEXHO-
JIOTil y HaBYANBHOMY IIPOIECI HEOOXiTHO JOTPUMYBATUCh POy pPEKO-
MeHJalii, SKi CHPUATHMYTh IOKPAICHHIO SKOCTI OCBITM Ta PO3BUTKY
npodeciitnnx komnereHuil y 3100yBauis (Tabnns 2).
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Tabmuus 1

MeTonos0rivHi mixxoaun 10 BIpoBaxKeHHs NU(PPOBUX TEXHOIOTII
y npodeciiiniii migrorosui ¢paxisuis

MeTononoriyHui
s Onuc
niaxin
KomnerentHicHuit Po3BUTOK KJIFOYOBUX KOMIETEHIIIH, TAKUX K IU(poBa
MAXIT TPaMOTHICTb, KPDUTUYHE MUCIICHHS 1 CITIBIpAIIsL.

BukopucTaHHs HTU(PPOBUX TEXHOJOTIH Is peanizaiii

IpoexTHMI migXin :
HaBYAJIBHUX MPOEKTIB.

[loeanaHHA TpaAUIIHUX Ta HUPPOBUX METO/IB HABYAHHS

IaTerparuBHMiA TiaXin L.
JUTSL CTBOPEHHS THYYKHX OCBITHIX TIPOTPaM.

IlepconamizoBanuii | Amanraiist HaBYAJIBHOTO MPOLECy OO0 1HIUBIAyaIbHUX
uibivebit moTped 1 MOKIUBOCTEH 3100yBadviB.

Bukopucranss nudpoBux miatdopm Ajst opraHizaii

JlucTaHIiHHUN MK . .
HABYAHHS y BIAJAIEHOMY PEXKUMI.

o 7
Iloicepeno: pospobiieno asmopami Ha ochosi nimepamypuux ovxrcepen>®"®

Tabuuns 2

IIpakTiyHi pexomMeHnaanii A1 BUKOPUCTAHHS HM(PPOBUX TEXHOJIOTIH
Y HaBYAJTBHOMY Hpoueci

Pexomenanisi Onuc

OmiHKa JOCTYITHOCTI, 3pyYHOCT y BUKOPUCTaHHI Ta
edexTuBHOCTI 1M (poBUX iHCTpYMeEHTIB (Bnbip mupposnx
IHCTpyMeHTIB Mae Ga3yBaTucs Ha crienudigHnX nmorpedax Ta
Bubip undposux | MOXIHMBOCTAX 3100yBauiB. HeoOXiaHO OIiHIOBaTH
IHCTPYMEHTIB | JOCTYIHICTb, 3py4HICTh Y BUKOPUCTAHHI Ta €)EKTUBHICTh
KOXKHOTO iHCTpyMeHTy. Hanpuknan, s opranizanii
JMCTAHI[ITHOTO HABYAHHS MO’KHA BUKOPHCTOBYBAaTH
mraropmu Google Classroom, Microsoft Teams, Moodle).

% Kershner, R., & McQuillan, H. Inclusive pedagogy in schools: A case study of
the role of digital technologies in supporting diverse learners. British Journal of
Educational Technology, 2016, 47(5), 928-942.

6 McLeskey, J., Waldron, N. L., & Redd, L. A case study of inclusive school
practices in a large urban district: The role of leadership and school culture.
International Journal of Inclusive Education, 2012, 16(2), 215-229.

" Meschi, E., & Vignoles, A. The use of technology in special education:
A critical review. Educational Technology & Society, 2013, 16(4), 205-221.

8 Smith, S. J., & Basham, J. D. Digital tools for inclusive education: A critical
review of current research. Journal of Special Education Technology, 2014, 29(1), 1-8.
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[ponorxkeHHs Ta0IMI 2

IToeaHAHHS TEOPETHYHHUX Ta MPAKTHYHUX 3aBJaHb 3
BUKOpHUCTAaHHAM U (poBux TexHomorii(L{udposi TexHomorii

[aTerpamnis MOBUHHI OyTH iHTETpOBaHi y HaBYAIBHI IPOrPaMH TAKUM
B HaBYAJILHI YUHOM, 11100 BOHH JOTIOBHIOBAIH Ta 30aradyBald TPaIuIliiiHI
porpamMu MeTou HaB4YaHHs. BaxxinBo 3abe3mneunTn rapMoHiiiHe
MO€THAHHS TEOPETHYHUX Ta MIPAKTUYHUX 3aBAaHb 3
BHUKOPUCTAHHSAM HU(POBUX iHCTPYMEHTIB).
[TpoBeneHHs TpeHiHTiB, BeOiHAPIB Ta KypCiB 3 BUKOPUCTAHHS
nudpoBUX iIHCTPYMEHTIB (/1151 eheKTHBHOTO BUKOPUCTAHHS
ITinBuineHHs IU(PPOBUX TEXHOJIOTiH HEOOXIHO MiABUIIYBATH PiBEHb
uudpooi IuQpoBoi rPaMOTHOCTI SK BUKJIAAAYiB, TaK 1 3700yBayiB.
TpaMOTHOCTI Le Mo>xHa 31ifICHUTH Yepe3 MPOBECHHS TPEHIHTIB, BeOiHAPIB
Ta KypciB 3 BUKOPHCTaHHS IU()POBUX IHCTPYMEHTIB
Y HaBYaJILHOMY IIPOIIECi).
Po3po0Oka BineoypokiB, IHTEpaKTUBHHX MTPE3eHTALlil, OHIalH-
TecTiB Ta Bipas (Bukiagadi MaloTh CTBOPIOBATH
CTBOpeHHS IHTEepaKTHBHUI HaBYaJILHUH KOHTEHT, IKUil 3aIydae
IHTEPaKTHBHOTO | 37100yBaYiB 10 aKTHBHOI y4yacTi y HaBYaabHOMY mporieci. [e
KOHTCHTY MOXYTh OYTH BiJ€OYPOKH, IHTEPAKTHBHI MPE3CHTALLi1, OHJIAlH-
TECTH Ta BIPABH, IO CIPUSAIOTH KPAI[OMY 3aCBOEHHIO
MaTtepiaiy)
AnanTanig HapyaJIbHAX MaTepialliB miJ noTpedu 3400yBadiB
3 0co0MBUMHE OCBiTHIMH ToTpedamu ([ 3100yBadiB
Bukopucranus | 3 0COOIMBAME OCBITHIMH OTpeOaMi HEOOX1THO
ACHCTUBHHX BUKOPUCTOBYBATH aCUCTHBHI TEXHOJIOTI], SIKi JOITOMararoTh
TEXHOJIOTIH aJIanTyBaTH HaBYAJIbHI MaTepiany mix ixHi motpedu. Lle

MOXYTh OYTH MPOTPAMH TS YATAHHS TEKCTY, CIeliaTi30BaHi
KJIaBiaTypH Ta iHIIi IPUCTPOT)

Licepeno: pospobneno asmopamu na ocrogi iimepamyphux odiceper

9,10,11,12,13,14

® Molin, M. J., & Sorbring, E. ICT and inclusive education: A systematic literature
review. Scandinavian Journal of Educational Research, 2017, 61(6), 635-652.

10 Reed, P., & Bowser, G. Assistive technology and the IEP. Teaching
Exceptional Children, 2013, 45(5), 60-67.

11 Scherer, M. J., & Craddock, G. Matching person & technology (MPT)
assessment process. Technology and Disability, 2015, 27(3), 153-162.

12 Biancarosa, G., & Griffiths, G. G. Technology tools to support reading in the
digital age. The Reading Teacher, 2018, 72(2), 193-200.

13 Bray, M. A., Brown, M., & Green, L. Digital inclusion and special education:
The role of technology in the learning environment. Education and Information
Technologies, 2019, 24(2), 76-777.

1 Care, E., & Griffin, P. Assessment and teaching of 21st-century skills: Research
and applications. Educational Technology & Society, 2014, 17(4), 268-281.
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[pakTiuHi pexoMeHnauii i1 epeKTHBHOTO BUKOPHCTaHHS LHU(POBUX
TEXHOJIOTIH y HaBYaIBHOMY ITPOIIECi CIPSIMOBaHI Ha ITOKPAIlEHHS SKOCTI
OCBITH Ta PO3BUTOK mpodeciiiHnx KommnereHuid 3m00yBauiB. Bubip
BIINOBITHNX IM(PPOBUX IHCTPYMEHTIB, IHTErpamis iX Yy HaBYAIbHI
HpOorpaMH, iJBHIICHHS HU(PPOBOI IPaMOTHOCTI, CTBOPSHHS IHTEPAKTHBHOTO
KOHTCHTY Ta BHKODHCTAaHHS ACHCTUBHUX TEXHOJIOTIH € KIIOYOBHMH
acmeKTaMu, M0 3a0e3NMedyloTh YCIINIHE BIPOBAKEHHI ITHUPPOBHX
TexHoNOrii y ocBity'”. BHKOHAHHS ILMX pPEKOMEHIAIIH CIPUATHME
CTBOPEHHIO 1HKJIIO3UBHOTO Ta €(pEKTHBHOIO HABYAILHOTO CEpEelOBHIIA, e
KOXXEeH 37100yBay 3MOKe peaji3yBaTy CBil OTEHIa.

VY pesynbTaTi AOCHIIHKEHHs OyJI0 BHUSBICHO, IO BUKOPHCTAHHS HU(PO-
BHUX TEXHOJOTIH 3HAYHO IMOKpPANIy€ SKICTh CHEMiadbHOI Ta IHKIFO3UBHOI
OCBiTH, 3a0e3Me4ylour IOCTYIHICTh HaBYaHHS Ui 3100yBadiB 3 0C00-
JUBUMH OCBITHIMH moTpebamu. IHTerpamiss 1nmuppoBHX IHCTPYMEHTIB
JTO3BOJISIE CTBOPIOBATH IHAWBIAyali3oBaHI HaBYaNbHI IDIAHW, IO BiATIOBI-
JAIOTh TOTpedaM KOXKHOTO cTydeHta. KpiM Toro, mudpoBi TEXHOIOTI
CIIPHAIOTH PO3BUTKY BaXXJIMBUX KOMIICTEHILIH, TAKHX SK IH(PPOBA IPaMoT-
HICTh, KpUTHYHE MHCJICHHS Ta KOMYHiKamis. BrpoBamkeHHS iHHOBaiHHUX
METOZIB HaBYaHHS JI03BOJISIE TIOKPAIIUTH OCBITHIH Iporec Ta 3abe3mednTn
piBHI MOXJIMBOCTI aisi Bcix ydacHuKiB. Otmxe, mudpoBi TeXHONOTII €
HEBIZ’€MHOI0 YaCTHHOI CY4YacHOI OCBITH, CHPHUSIOYM PO3BUTKY I1HKIIIO-
3UBHOI'O OCBITHBOI'O CEPEIOBHIIIA.

2. MeTopoJ0risi 3acTOCyBaHHS HM(PPOBUX TEXHOJIOTii
y npodeciiiniii miarorosui ¢paxiBuiB iHKI03MBHOI 0CBiTH

VY cydacHOMy CBITI PO3BHUTOK OCBITH 3HaUHO 3aJISKHUTH BiJl BIPOBAPKCHHS
I(POBUX TEXHOJIOTIH, 0COOIMBO y crieniaibHii Ta IHKIIO3UBHIN OCBiTi. [HTE-
rpais (pOBUX IHCTPYMEHTIB CTBOPIOE 1HKIIFO3MBHE OCBITHE CEPEIOBHIIIE, 1IC
KOXEH 37100yBad OCBITH Mae€ MOXJIMBICTb peajli3yBaTH CBi MOTEHINAN
HE3aJIeKHO Bif (pi3NUHMX, KOTHITUBHMX Y eMOIIHHNX Oap’epiB. BUkopucTaHHs
IU(POBUX TEXHOJOTIH y MiATOTOBHI (PaxiBI[B IO3BOJSIE BIPOBAKYBATH
IHHOBAI[IHI METOIM HABYAHHSI, 1110 CIPHSIOTH MMOKPAIIICHHIO SKOCTI OCBITHBOTO
nporiecy. lle BKIrOYae CTBOPEHHS IHAWBIAyaTi30BAaHUX HABYAIBHHX ILIaHIB
Ta IHTEPAKTUBHUX 3aHATh. TakuM YHMHOM, LU(POBI TEXHOJOIII CHPHSIOTH
PO3BHUTKY KJIIOYOBMX KOMIIETEHLI y 3700yBadiB OCBITH, TakHX SK LM(ppoBa
IPaMOTHICTb, KPUTHYHE MUCJIEHHS, CIIBIPALlS TA KOMYHIKaLIis.

udposi TexHOMOTIT BiMIrpaloTh BaXIUBY POJIb Y PO3BHUTKY KIIIOYOBHX
KOMITETeHIIH y MaiOyTHIX axiBuiB iHKIIO3MBHOI ocBiTH. Kowmme-
TEHTHICHUI miaxin nepeabadae, mo 3100yBavi OCBiTH HaOyBalOTh HE JIMIIE

15 Weston, M. E., & Bain, A. The digital divide: The role of digital technologies
in inclusive education. Journal of Educational Research, 2016, 109(1), 72-83.
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3HAHHS, aJie 1 HABUYKM Ta BMiHHS, HEOOXiqHI U1 eheKTHUBHOI npodeciiHoT
nisutbHOCTI. Po3ristHeMo, sik came nugpoBi TEXHOJIOTI] CIPHUSIIOTH PO3BUTKY
TaKUX KOMIIETEHIIIH.

1. Lugpposa epamomnuicms. LludpoBa rpaMOTHICTS € PYHIAMEHTAITHFHOIO
KOMIIETCHIII€I0, IO BKIIOYAa€ 3JaTHICTh €(QEKTHBHO BHKOPHCTOBYBATH
oUPpPOBi IHCTPYMEHTH Ta pecypcH. BHUKOpUCTaHHS pi3HOMaHITHHX
MPOTPaMHUX 3ac00iB, TAKUX SK TEKCTOBI1 pelaKTOpH, TaOJMIl, 0a3u HaHUX,
Mpe3CHTAIliifHI TporpamMy, [IO3BOJsAE€ 3700yBadaM pO3BHBATH HABHYKU
pobotu 3 iHpopmariero. Hanpukian, Google Docs ta Microsoft Office 365 €
MOUIMPEHHUMHU 1HCTPYMEHTaMH, 110 BUKOPHCTOBYIOTHCS ISl MIATOTOBKU Ta
penaryBaHHs JOKYMEHTIB OHJIAHH.

2. Kpumuune mucnenns. 1L{udpoBi TeXHOJOTIi CHPHUSIOTH PO3BUTKY
KPUTUYHOTO MHCIICHHS, J03BOJIAIOYH 3/100yBauaM aHalli3yBaTH, OLIHIOBATH
Ta iHTeprpeTyBaTH iH(MOpMAIlilo 3 pI3HUX JKepel. BUKOpHCTaHHS Takux
IHCTpYMEHTIB, SK aHAIITHYHI nporpamu (Hampukiax, Tableau, SPSS),
Joromarae 3100yBadyaM pO3BHBATH HABHYKH OOPOOKH Ta aHANI3y TaHHX, IO
€ BOKIMBUMHU IS IPUAHATTS OOIPYHTOBAHHX PillICHb.

3. Cnisnpays. ludpoBi TeXHONOTII 3HAYHO MOKPAIIYIOTh MOXKIMBOCTI
JUTS CHIiBOpaIli MK 3400yBadaMu OCBITH. BHKOpHCTaHHS TUIaTGOPM UIS
crnimbHOi poGortH, Takumx sk Slack, Trello, Microsoft Teams, mo3Bossie
e()eKTHBHO OpraHi3oByBaTH KOMaHJHY po0OOoTy, OoOMiHIOBaTHUChH iH(poOpMma-
II€I0 Ta KOOPJAMHYBATH CIHJIbHI MmpoekTu. lle crpusie po3BUTKY HAaBUYOK
KOMYHIKaIil Ta B3a€MOZIi y TpyIi.

4. Komynirxayis. 1ludposi TexHOJOTIT 320€3MeUy0Th Pi3HOMAaHITHI 3aC00U
KOMYHIKaIIlil, Taki SK €JICKTPOHHA IMOIITa, BiICOKOH(EPEHIIii, MECCHIKEPH.
BukopucranHs iHCTpyMeHTIB i Bifeo3B’si3ky (Zoom, Google Meet)
JIO3BOJISIE TIPOBO/IMTH OHJIAWH-3aHATTS, KOHCYJIbTalii Ta BeOiHapy, [0 CIIpusie
PO3BUTKY HaBHUYOK e(h)eKTUBHOI KOMYHIKaIlii Ta npe3eHTanii inpopmartii.

[udpoBi IHCTpyMEHTH [UIi PO3BUTKY KIIOYOBHX KOMIIECTCHIIIH
npe/cTaBieHi y Tadmuii 3.

TakuM dYWHOM, BHKOPHCTAHHS IU(PPOBUX TEXHOJOTIH y TpodeciiHiit
MiAroTOBI  (haxiBIB I1HKIIO3UBHOT OCBITM 3HAYHO CIIPHUSE DPO3BUTKY
KJIFOUOBHX KomreTeHlid. [{udpoBa rpamMoTHICTh, KPUTHYHE MHCICHHS,
cIiBOpars Ta KOMYHIKALisS € BaXJIMBHUMH CKJIaJOBHMH KOMIIETEHTHICHOTO
migxomy, i LUQPOBI IHCTPYMEHTH JONOMAarairoTh 37400yBauaMm OCBITH
e(peKTHBHO PO3BHMBATH 1[I HaBUYKU. BIpoBaJKEHHS CY4acHMX TEXHOJIOTiH
Yy HaBYQJIBHUH MPOLIEC CIPHSE IiJBHIIEHHIO SKOCTI OCBITHM Ta MiATOTOBLI
BHCOKOKBATi()ikOBaHMX (haxiBIIiB, TOTOBHX 10 BUKIHKIB Cy4acHOro cBiry'.

16 Arntzen, E., & Granlund, M. The use of technology in inclusive classrooms:
How digital tools can support learning. European Journal of Special Needs
Education, 2019, 34(2), 230-245.
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Tabiuns 3

Iudposi incTpyMeHTH A1 PO3BUTKY KJIIOYOBHX KOMIIETEHIIH

Komnerenuis Hudposi incTtpymentu
Ludpposa rpaMOTHICTH Google Docs, Microsoft Office 365
Kpurtndane MUciIeHHs Tableau, SPSS
CuiBripars Slack, Trello, Microsoft Teams
KomyHnikarrist Zoom, Google Meet

Jloicepeno: pospobiieno asmopami Ha ochosi nimepamypnux Oocepen 18192

B KOHTEKCTI CTBOpPEHHS IHTEPaKTHBHOIO HAaBYAJIBHOTO KOHTEHTY
PO3IIITHEMO MPOLEC PO3POOKH IHTEPAKTUBHOTO HABYAIBHOTO MOIYJIS UIS
miAroTOBKM (paxiBLiB 1HKIIO3UBHOI OCBiTH: «BukopucranHs 1udpoBUX
TEXHOJIOTIH Yy IHKJIFO3UBHIH OCBITI».

1. Onuc modyns. Monynb COPSIMOBaHUM Ha MIATOTOBKY (haxiBIIiB
IHKJIIO3MBHOI OCBITH, SIKi 3MOXYTh €()€KTHBHO BHUKOPHUCTOBYBATH IM(POBI
TEXHOJIOTIT A7 3a0e3MeUYeHHs! SIKICHOTO Ta JOCTYITHOI'O HaBYaHHS JUIS BCiX
3100yBadiB OCBiTH. MOJyib CKJIQIAETHCS 3 BiJIEOYPOKIB, IHTEPAKTHBHUX
TIpe3eHTallii, OHJIafH-TECTIB Ta BIPaB.

2. Cmpykmypa mooyns

Tema 1: Bemyn 00 yughposux mexnonoeiti 6 iHKAHO3UGHIU 0C8Imi

e Bineoypokx 1: O3HailoMJ€HHS 3 OCHOBHHMH KOHIEHIIISIMH 1HKJIO-
3WBHOT OCBITH Ta POJUTIO IIU(PPOBHUX TEXHONIOTIH (15 XBHUIHH).

e InrepakTuBHA Tpe3eHTallis: Orisn cy4acHUX IM(POBUX IHCTPYMEHTIB
Jutst iHKTro3uBHOT ocBitH (Google Slides 3 iIHTEpaKTUBHIMHE €JIEMEHTaMH).

e Oumnaiin-tect 1: ba3oBi 3HaHHS NPO IHKIIIO3UBHY OCBITY Ta IH(POBI
texnouorii (10 murans, Google Forms).

Tema 2: Acucmusni mexHono2ii 015 iHKII0O3UEHOI 0c8imu

e Bigeoypok 2: Bumu acHUCTHBHUX TEXHOJOTIH Ta iX BUKOPHCTAaHHS
B HaBYAJIbHOMY Iporieci (20 XBHUIMH).

e InrepakTuBHa mpe3eHTauis: [IpWKiIamy BHKOPHCTaHHS ACHCTUBHHUX
texHoJori# (Prezi 3 Bizeo Ta ayio BCTaBKamMH).

Y Amhag, L., Hellstrom, L., & Stigmar, M. Teacher educators' use of digital
tools and needs for professional development. Scandinavian Journal of Educational
Research, 2019, 63(6), 696—716.

8 Molin, M. J., & Sorbring, E. ICT and inclusive education: A systematic litera-
ture review. Scandinavian Journal of Educational Research, 2017, 61(6), 635-652.

1 Reed, P., & Bowser, G. Assistive technology and the IEP. Teaching
Exceptional Children, 2013, 45(5), 60-67.

2 gcherer, M. J., & Craddock, G. Matching person & technology (MPT)
assessment process. Technology and Disability, 2015, 27(3), 153-162.
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e Owmnaiin-tect 2: IlepeBipka 3HaHb PO AaCHUCTHUBHI TEXHOJOTII
(10 nurans, Google Forms).

e Bmpasa 1:

Tema 3: /lucmanyiiine Hagyanusa ma yugposi niamgopmu
e Bineoypox 3: Opranizamis JUCTAHIIITHOTO HaBYaHHS 3a JOIIOMOTOIO
udpoBux wiathopm (30 XBUIHH).
e [uTepakTHBHA npe3eHTanis: [IopiBHAHHS MOMYISIPHUX TIATPOPM IS
Jqucranuiiinoro HapuanHs (Google Slides 3 onuTyBaHHAMHY).

e Owmnaiin-tect 3: 3HaHHS [pO JAUCTAHIIKHI

¢ynkmionan (10 murans, Google Forms).
e BmpaBa 2: Po3poOka IUCTaHIIHHOTO YpPOKY 3 BHKOPHCTAHHIM
o0panoi miardopmu (iHauBiAyanpHE 3aBnanHs, Moodle).
Tema 4: Inmepakmueri Memoou HAGUAHHS
e Bineoypox 4: IHTepakTHBHI METOAW HABYAaHHSI Ta iX IepeBaru

(25 xBunuH).

CTBOpEHHsSI a/alTOBaHWX HAaBYAJIbHUX MaTepialiB
3 BUKOPHCTaHHSIM aCHCTUBHHX TEXHOJIOTIH (poboTa B rpymax, Padlet).

wiatpopmu  Ta X

e [HTepaxTHBHA mpe3eHTAalis: [HTEepakTHBHI METOIH Ta iX BIPOBAKEHHS
(Canva 3 Bizeo- Ta ayio MaTepiagamu).

e Omnnaiin-tect 4: OuiHka 3HaHb NPO IHTEPAKTHBHI METOJIN HABYaHHS
(10 nutanb, Google Forms).

e Bmpasa 3: CrBOpeHHs IHTEpakTHBHOI BIpaBH Ui 37400yBadviB
3 0COOJIMBUMH OCBITHIMHU TOTpebamu (pobota B mapax, Kahoot).

3. Ouintoseanns epekmuenocmi inmepaxKmueHozo KOHMeEHMy

Meroonorisi OL[iHIOBaHHS NpeACTaBieHa y Tabmuui 4 — Kpurepii
OIIIHIOBAaHHS ¢(PEKTUBHOCTI MOJYJISL.

B 00rOBOpEHHSIX

Tabnws 4
Kpurepii oninioBanns epeKTHBHOCTI MOy JIs1
- . " . Bara
Kpurepiii | MeTomosoriynuii cnekTp ouiHIOBaHHA Onuc (%)
AHai3 pe3ynbTaTiB OHJIAIH-TECTIB IS Ananis
OIIHKY 3HaHb 37100yBayiB Ha KOKHOMY .
Jocsaraenns . pe3yJbTaTiB
eTari MomyJIs. . . 0
HaBYAJIbHUX . onnaiin-tectis | 30%
. |ITopiBHSHHS MOYaTKOBUX 3HAHb .
pe3ynbTaTiB . o . Ta MiICYMKOBOTO
3100yBaviB (BCTYIHUI TECT) Ta KIHIEBUX TecT
pe3yabTaTiB (IiAICYMKOBHHI TECT). y
Bincrexxenus
BincrexeHHs akTHBHOCTI 3000yBadiB y aKTUBHOCTI
AKTUBHICTh |BUKOPHCTaHHI IHTEPAaKTHBHUX EIEMEHTIB | Yy BUKOPHUCTaHHI
Ta (BmpaB, Ipe3eHTAIlii, OMUTYBAHB). iHTepakTuBHUX | 25%
3ay4eHICTh | AHaJIi3 y4acTi B TPYMOBHX 3aBJAHHIX Ta CIIEMCHTIB
o6roeopennsix (Padlet, Moodle). Ta y4acrti
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[MponorxkeHHs Ta0umI 4

IIpoBeneHHs OHIAHH-OMUTYBAHHS IS L .
. R Amnani3 BiAryKiB
3BOpOTHHUH |300py 3BOPOTHOTO 3B 513Ky IIPO :
, . : 3100yBayiB o
3B’s130K Bil |edextuBHicTh Moyt (Google Forms). . 20%
. . . o po eeKTHBHICTh
3100yBaviB | AHaAIII3 KOMEHTApIB Ta IPOIO3HILiH 1010 MOV
TIOKPAIICHHS] MOYJISI. Y
OriHKa SKOCTI CTBOPEHUX 3100yBadaMu
MarepiaiiB (aJanToBaHi HaBYaJIbHI OmiHKa SKOCTI
SIkicTs Marepialiy, TUCTaHIIHHI ypOKH, CTBOPEHUX
IHTepaKTHBHI BIPaBH) 32 JOIIOMOTOI0 3100yBavaMu
CTBOPEHUX P paBu) 3a 1 o0y 25%
. | pyOpHK. HaBYaJIBHUX
MarepiaiisB . . -
3aiy4eHHs eKCHEpPTIB IS OLIHKA MarepianiB Ta
3MICTOBHOCTI Ta IeAaroriyHoi [iHHOCTI 3aBIaHb
CTBOPECHUX MaTepiaiB.

. 21,22,23,24
Jicepeno: pospobreno asmopamu na 0cHogi iimepamyprux odjiceper

Po3poOka iHTEPaKTUBHOTO HABYAILHOTO MOIYJIS JJIsI MiATOTOBKH
(haxiBIiB IHKJIIO3MBHOI OCBITM 3 BHKOPHCTaHHSM IU(PPOBUX TEXHOJIOTiH
CIIpHs€ aKTHBHOMY 3aCBOEHHIO MaTepially Ta pPO3BHTKY mpodeciiHux
KOMIETEHIIi. BKIfOYeHHS BiIEOYPOKiB, IHTEPAaKTUBHHUX MPE3CHTAIIMN,
OHJIAWH-TECTIB Ta BOpaB JIO3BOJIAE 3a0€3MEUMTH  PI3HOMAHITHICTH
HaBYAJHHUX METOIIB Ta aJanTyBaTH iX 10 MOTped KOXKHOTO 37400yBava.
OminroBaHHs €(QEeKTHBHOCTI MOAyNs 0Oa3yeThCs Ha aHalli3i HaBYAIBHHUX
pe3ynbpTaTiB, aKTUBHOCTI 3M00yBadiB, 3BOPOTHOTO 3B’SI3Ky Ta SKOCTI
CTBOPEHHMX MarepialiB, 10 JO3BOJSIE 3pOOUTH 00 €KTHBHI BUCHOBKH IPO
BIUIMB iHTEPAKTHBHOTO KOHTEHTY HA HABYABHHMIT POIIEC™.

3acTocyBaHHs IH(PPOBUX TEXHOJIOTIH y CHCHIANBHIN Ta I1HKIFO3HUBHIN
OCBITI BiJIKpUBA€ HOBI MOXJIMBOCTI Ui 3a0€3MCUCHHS PIBHOTO JOCTYIY IO
SIKICHOI OCBITH, aJanTOBaHOI 70 MOTped KOXHOro 3m00yBada. [HTerpariis
(POBHX IHCTPYMEHTIB JI03BOJISIE CTBOPIOBATH 1HMBITyanizoBaHi HaBYasIbHI
IUIaHW, [0 BiANOBINAIOTH TOTpedaM KOXKHOTO CTyAEHTa. BukopucTaHHS

2 Biancarosa, G., & Griffiths, G. G. Technology tools to support reading in the
digital age. The Reading Teacher, 2018, 72(2), 193-200.

22 Bray, M. A., Brown, M., & Green, L. Digital inclusion and special education:
The role of technology in the learning environment. Education and Information
Technologies, 2019, 24(2), 763-777.

B Care, E., & Griffin, P. Assessment and teaching of 21st-century skills: Research
and applications. Educational Technology & Society, 2014, 17(4), 268-281.

2 Arntzen, E., & Granlund, M. The use of technology in inclusive classrooms:
How digital tools can support learning. European Journal of Special Needs
Education, 2019, 34(2), 230-245.

% Arntzen, E., & Granlund, M. The use of technology in inclusive classrooms:
How digital tools can support learning. European Journal of Special Needs
Education, 2019, 34(2), 230-245.
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Cy4YacHHX IU(POBUX IHCTPYMEHTIB CIPHUSIE PO3BUTKY BaXKIIMBHX KOMIIC-
TEHIIIH, TaKuX SK NU(PPOBA TPAMOTHICTh, KPUTUYHE MHCIICHHS Ta KOMYHIKa-
mis. Ile mo3Boisie 3a0e3nmeyuTH PiBHI MOXJIMBOCTI IS BCIX YYaCHHUKIB
HABUAJIFHOTO TIPOIleCy Ta CHPHsE iXHIM YCHiIIHIA iHTerpamii B OCBITHE
cepenopuiie. OTke, MU(PPOBI TEXHOJOTII € HEBiI' €MHOIO YaCTHHOIO CY9YacHOT
OCBITH, CIIPUSIOYH PO3BUTKY 1HKITIO3UBHOI'O OCBITHBOT'O CEPEIOBHIIIA.

3. [IpakTnyHi Keiicu BIpoBaxkeHHs NU(POBUX TEXHOIOTIH
Y HaBYAJIbHUIA poLec creniaJbHOoI Ta iHKIH3UBHOI 0CBITH

Y cydacHOMY CBITI LU(POBI TEXHOJOrII BIAIrPalOTh KIIOYOBY pOJIb
y 3a0e3MeveHHi JOCTYITHOCTI Ta SKOCTI OCBITH I 3100yBaYiB 3 0COOIMBAMHU
ocBiTHIMU TOoTpeOamu. [HTerpamis mUQPOBHX IHCTPYMEHTIB y HaBYaIbHHI
NPOLIEC JIO3BOJISIE CTBOPIOBATH iHKJIIO3MBHE OCBITHE CEPENOBHILE, JIe KOXKEH
CTYIGHT MOXC peali3yBaTd CBii TOTCHINAl HE3aICKHO BIJl (PI3HMYHHX,
KOTHITUBHUX 4YH eMoliiianx Oap’epiB. [IpakTuuHi KeiicH BIpOBaKEHHS
IUQPPOBUX TEXHOJIOTIH Y CIIeIiadbHy Ta iHKIIO3UBHY OCBITY AEMOHCTPYIOTB,
SK I 1HCTPYMEHTH CHPHAIOTh MiNBUIICHHIO €()eKTHBHOCTI HaBYaHHS.
BukopucranHs iHTEpaKTUBHHX IUIATPOpM, ACHCTHBHUX TEXHOJOTIH Ta
MOOLUTFHHX JOATKIB JIO3BOJISAE aNTyBaTH OCBITHIN MPOIIEC O iHAWBIAyah-
HUX ITOTped KOXKHOTO 3100yBaya.

InrepakTiBHI mnarGopMu AN JUCTAHIIHOTO HAaBYaHHS BIIIrPalOTh
B)XJIMBY POJIb Yy 3a0e3Me4eHH] AOCTYIMHOCTI Ta SKOCTI OCBITH Juisi 3100y-
BayiB 3 0COOJIMBUMH OCBITHIMU ToTpebamu. Cepen HaHOIIbLI MOMYJISIPHUX
wiatgopMm BUAUIIOTEC Zoom, Microsoft Teams ta Google Classroom.
KoxxHa 3 mux miargpopM Mae cBOi 0COOJIMBOCTI Ta TIepeBard, IIo0
JIO3BOJISIIOTH BHKJIaJlauaM e(eKTHBHO OpraHi30ByBaTH HaBUAIBHHN IMPOIEC
(Tabmus 5).

[Tprknagy ycninHOro BUKOPUCTaHHS IIaThOpM:

— Z00m ycriniHO BUKOPUCTOBYETHCS ISl TPOBEICHHS OHJIAWH-3aHSATh,
BeOiHApiB Ta IHAWBIAyambHUX KOHCYJbTaliid. Hampukman, y mkomax s
VYHIB 3 TMOPYIICHHAMH CIyXy BUKOPHUCTOBYIOTH (YHKIIIO CYOTHUTpIB Ta
MOXKITUBICTB 3aMUCY 3aHATH JJIS TOJJAIBIIOTO TIePeriIsiy.

— Microsoft Teams BHKOPHUCTOBY€TBCS MJIsi CTBOPEHHS BipTyaibHHX
KjaciB, Ae 3100yBadi MOXYTh CIUIBHO MIPALIOBATH HAaJ IPOEKTAMH,
OTPUMYBATH 3aBJIAHHs Ta 37aBaTd iX Ha mepeBipky. Lle 0coOaMBO KOPUCHO
JUI.  YYHIB 3 KOTHITHMBHHUMH IOPYIICHHSMH, OCKIJIBKH JIO3BOJISIE iM
MPALFOBATH Y BJIACHOMY TEMIII.

— Google Classroom 3acTocoByeTbCs y IIKONAX Ui Opraizamii
JUCTaHLIHHOTO HaBYaHHs, L0 BKJIIOYA€ 3aBJaHHS, OLIHKH Ta 3BOPOTHHH
3B 530K BiJ BWKJIanauiB. Hampuxiazx, y mkonax Juid Aitedl 3 ayTu3MoMm
BUKOPHCTOBYIOTh IHTEPAKTHBHI 3aBIAaHHSA, [0 [OMOMArarTh MJiTsAM
3aCBOIOBATH MaTepiall 3a IOIIOMOTOI0 Bi3yallbHUX Ta ayIiOiHCTPYMEHTIB.
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Tabuuws 5

InTepakTuBHi niardgopmu AJst AMCTAHUIHHOTO HABYAHHS

ILnatdopma Omnuc IlepeBaru Heponikn
IImardpopma st Bucoxka sikicth O0MexxeHa
BiJICOKOH(EpEeHIIiH, BiJIcO Ta ayJio, 0OC3KONITOBHA BEpCist
sIKa JI03BOJISIE MOXKJIMBICTS 3ammucy | (1o 40 XBIWINH Ha

Zoom MPOBOJIUTHU OHJIAWH-  |3aHSTh, 3ycTpiui), HoTpedye
3aHSTTS Ta BeOIHApU. |iHTEpaKTHBHI CTab1ILHOTO IHTEPHET-
IHCTPYMEHTH (4aT, |3’€IHaHHS.
ONUTYBaHHSA).
[Tnarpopma st Inrerpanis 3 CKJIaHICTh Y
KOMaHJHOI poOOTH,  |IHIIMMHU cepBicaMy |HaJaIlTyBaHHI IS
110 BKIIFOYAE Microsoft, HOBHX KOPHCTYBauiB,
Mi BiZieo3ycTpiyi, 4aT, MOYJIUBICTb BHCOKa BUMOTA JI0
icrosoft |. . . .. .
Teams inTerpariro 3 Office | cminpHOT poboTH pecypciB cHCTEMH.
365. HaJl JOKyMEHTaMH

B peaJbHOMY Haci,
BHCOKa Oe3meKa.

IInardpopma InTerpanis 3 ObmexeHa
JUISL OpraHizarii IHIIVMU cepBicaMK | QyHKI[IOHAIBHICT
HaBYaJILHOT'O Google, 3spyunnii | BizeokoHpepeHLiii,
Google IPOIIeCy, 10 iHTEepdeiic, notpebye Google
Classroom |gkiiouae 3aBnaHms, 0E3KOLITOBHICTE aKKayHTa JUIi IOBHOTO
OILIIHKH Ta CIiJIbHY JUTS IOKIITL. BUKOPUCTAHHS.
poborty.
IDicepeno:  pospobreno  asmopamu  HA  OCHO8I  JiMepamypHux
dofcepeﬂze’27‘28'29

Ouinka edextuBHOCTI MiIathopM sl JAMCTAHIIMHOIO HaBYaHHS
BKJIIOYA€ aHali3 3pYyYHOCTI BUKOPHUCTAHHS, JOCTYIMHOCTI HaBYaIbHUX
MarepiaiiB Ta 3araJbHOTO BIUIMBY Ha HaBYAJILHHUH MPOIIEC.

% Bauer, L., Kroeger, S. D., & Richardson, J. Digital technology use in inclusive
education: A case study. Journal of Research in Special Educational Needs, 2020,
20(1), 42-53.

% Biancarosa, G., & Griffiths, G. G. Technology tools to support reading in the
digital age. The Reading Teacher, 2018, 72(2), 193-200.

8 Bray, M. A., Brown, M., & Green, L. Digital inclusion and special education:
The role of technology in the learning environment. Education and Information
Technologies, 2019, 24(2), 763-777.

2 Care, E., & Griffin, P. Assessment and teaching of 21st-century skills: Research
and applications. Educational Technology & Society, 2014, 17(4), 268-281.
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Tabuuws 6

Ouinka edeKTHBHOCTI IJIAT(OPM M0 KPUTEPisiM

Kpurepiii Zoom Microsoft Teams | Google Classroom
[HTYITHBHHI Iurerpais 3 Office |3pyunnii inTepdeiic,
3pyuHicTh iHTepeiic, 365, HamamTyBaHHs |JETKICTD Y
BHKOPHUCTAHHSI |IIPOCTOTa JUIsL KOMaHJHOT BUKOPHCTAHHI.
HaJIalITyBaHHSI. pobotu.
Jlerkuit noctyn no |CmineHa po6oTta Iurerparis 3 Google
. 3aIKCIB 3aHSITH, HaJ JoKyMeHTamu, |Drive, nerkuit
HocrynHicTs |, .
o IHTepaKTHUBHI JOCTYII J10 JOCTYII J10
MmarepiajgiB  |. L S
IHCTPYMEHTH. MarepianiB y Oyap- |Marepialis.
SIKUI yac.
Bucoxka sxicTh TTominmenns ITigBuIeHAS
. B3a€MOJIIT B KOMaHJHOI poOOTH, |OpraHi30BaHOCTI,
3aranbumii eaJLHOMY Yaci iHTerparmis 3 3PYUHICTE
BILIMB Ha P MY ’ . P Py Y
KOPHUCHI IHIIMH CTBOpEHHI Ta
HABYAHHSA . . . o
iHTepaKkTHBHI iHCTpYMEHTaMH NepeBipli 3aBJaHb.
GyHKII. Microsoft.

Jicepeno: pospobreno asmopamu na 0CHO8I IimepamypHux odiceper

30,31,32,33,34

BukopucranHsi  IHTEpaKTUBHHX  IatGopM  Aisl  JAWMCTaHIIWHOTO
HABYaHHs, TakuX K Zoom, Microsoft Teams ta Google Classroom, 3Ha4HO
MOKpAIIy€e JOCTYIHICTh Ta SKICTh OCBITH JJs 3700yBayiB 3 OCOOIMBHMHU
ocBiTHIMHU oTpebamu. KoxkHa ruiatdopma Mae CBOT yHIKaJIbHI NepeBar, siKi
JIO3BOJISIIOTH Q/IaNTyBaTH HaBYAJIBHUHM MPOLEC JIO0 IHIWBIAyaIbHUX HOTpPeO
CTyzeHTiB. IHTepakTuBHI TuiaTopmu 3abe3neuyloTh 3pYYHHH JOCTYN 10
HaBYAJIBHUX MarTepiamiB, MiATPUMYIOTh AaKTUBHY Y4YacThb CTYJCHTIB
Y HaBYaJBGHOMY HPOIIECi Ta CIPUSIOTH PO3BUTKY BAXKIMBUX HABUYOK, TAKHX
SK CHIBIpams Ta KOMYyHiKamig. TakuM YHHOM, IHTerpamis HIu(PPOBUX
TEXHOJIOTIH y HaBYaJIbHUH MPOIEC € BAXJIMBUM KPOKOM O CTBOPEHHS
IHKJTFO3MBHOTO Ta €()EKTHBHOTO OCBITHHOTO CEPEIOBUIIIA.

* Cook, B. G., & Rao, K. Using universal design for learning to create inclusive
environments. Learning Disabilities Research & Practice, 2018, 33(3), 165-175.

3t Dell, A. G., Newton, D. A., & Petroff, J. G. Assistive technology in the
classroom: Enhancing the school experiences of students with disabilities. Journal of
Special Education Technology, 2017, 32(3), 173-186.

3 Lindgvist, G., & Nilholm, C. Making schools inclusive? Educational leaders’
views on how to work with children in need of special support. International Journal
of Inclusive Education, 2013, 17(1), 95-110.

% Meschi, E., & Vignoles, A. The use of technology in special education:
A critical review. Educational Technology & Society, 2013, 16(4), 205-221.

3 \Weston, M. E., & Bain, A. The digital divide: The role of digital technologies
in inclusive education. Journal of Educational Research, 2016, 109(1), 72-83.
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ACHUCTUBHI TEXHOJIOTI IPU3HAYEH] [UIsl MATPUMKH 3100yBadiB 3 0coOu-
BUMH OCBITHIMH moTpeOaMu, 3a0e3nedyloun iM AOCTyN OO HaBYAIBHHX
MarepiaiiB Ta JONOMararoyd y HaB4aJbHOMY Ipomneci. PosrisHemo neski
3 HAHOLIBII MOMUPEHUX ACHCTUBHUX TEXHOIOTIH:

1. TIporpamu 1uisi YHTaHHS TEKCTY:

o Ilporpamu, taki sk JAWS (Job Access With Speech) Ta NVDA
(NonVisual Desktop Access), BAKOPHCTOBYIOTh CHHTE3aTOPH MOBJICHHS IS
O3ByUYEHHS TEKCTy, L0 BimoOpakaeTbcs Ha eKkpaHi Komm iorepa. Lle
JO3BOJIE CTYASHTaM 3 IIOPYIICHHSAMH 30py IPALIOBATH 3 TEKCTOBHMH
JIOKYMEHTaMH, BeO-CTOPIHKaMH Ta IHIIUMH HU(PPOBUMHU MaTepialaMy.

o Ilporpamu s mepeTBOpeHHs TekcTy B MomieHHs (Text-to-Speech,
TTS), taki sk NaturalReader, 103BoNSIOTE 3700yBa4aM 3 TUCIEKCIEIO a00
IHIIUMH TIOPYIICHHSIMH YUTaHHS CIIyXaTH TEKCTOBI MaTepiaiH.

2. Creniani3oBaHi KJIaBiaTypH:

o KiaBiatypu 3 BenmmkuMu Kiasimamu, Taki sik BigKeys, po3po0neni
Uil 37100yBaviB 3 MOPYIICHHSIMH MOTOPHKM. BOHM MaloThb BeIHKi, JIETKO
HATHCKA0Ui KJIABIIIIi, IO TOJIETTITYE POOOTY 3 KOMIT FOTEPOM.

o IIporpamoBani kmaBiaTypu, Taki sk Maltron, MoxyTs OyTn
HAJIAIITOBAaHI BiANOBITHO 10 IHAMBIMyadhbHHX IMOTpPeO KOpPHUCTyBada, II0
POOUTE IX 3pYYHUMHU IS JIFO/ICH 3 OOMEKEHIUMH PYXOBHUMH MOXKITHBOCTSIMH.

3. Ipuctpoi st ynpasiiiHHS KOMIT FOTEPOM 32 JOMOMOTOIO MOTJISIAY:

o Cucremu ympapiminas mnorisgoMm, Taki sk Tobii Eye Tracker,
JO3BOJISIIOTh  3700yBauaM 3 OOMEKEHMMH (DI3MUHHUMH MOYKJIHBOCTSIMH
KepyBaTH KOMIT'IOTEpOM 3a Jonomororo pyxiB oued. Lli mpuctpoi narorh
3MOTY BUKOPHUCTOBYBATH KOMIT f0Tep 0e3 (hi3MYHOr0 KOHTAKTY 3 MHIIEI0 abo
KJIaBIaTypoIo.

PeanpHi Kelicu BIIPOBaPKEHHS aCHCTHBHUX TEXHOJIOTIH y HaBYAIBHHX
3aKJajax MpejcTaBlIeH] Ha PUCYHKY 1.

Ominka eeKTHBHOCTI aCUCTUBHUX TEXHOIIOTIH MPOBOJIUTHCSA HA OCHOBI
JIEKITBKOX KpUTEPIiiB:

1. Hocmynuicmo

o 30ibllIeHHsT JOCTYNY A0 HaBYAIBHHUX MarepialiB Juisi 3100yBadiB 3
0COOJIMBUMH OCBITHIMH MOTpeOaMH.

o 3HmwKeHHs Oap’epiB, MOB’s3aHMX 3 (DI3MUYHUMH Ta KOTHITHBHHMU
0OMEKEHHSIMH.

2. Hxicmov HaguanHs

o [TligBUIIEeHHS YCHILIHOCTI CTYAEHTIB 3aBISKH 1HIMBIIyaJli30BaHOMY
MiIX0/y Ta aAanTOBaHUM HAaBYAIBHUM MaTrepiajlaM.

o TlonmineHHs 3aCBOEHHS MaTepially Ta MiJABUINEHHS MOTHBALil 10
HaBYaHHSI.
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1. LWkona gna piten
3 NOpPYLEeHHAMM 30py

)

Y wkonax ana aitei
3 NOPYLUEHHAMM 30Dy
BUKOPMCTOBYIOTb MPOTPamMn
[NA YUTEHHA TEKCTY, WO
JAOMOMAraTh CTY/IEHTaM
NpaLBaTH 3 HABYANBHUMMN
maTepianamu. Hanpuknag,
wkona anA cninux s Kuesi
BUKOpUCTOBYE JAWS ana
3abeaneyenHna 4OCTyNHOCTI
TEKCTOBMX AOKYMEHTIB
Ta seB-pecypcis

) S —

1. YHiBepcuteT
ANA CTYAEeHTIB
3 06MeXReHMMHU
¢iznuHumm
MOXNMBOCTAMMU

)

YHiBEPCUTETH BNPOBAMKYIOTE
cneujanizosaHi knasiaTypu
Ta CMCTEMM YNpaBaiHHA
NOTNAAOM ANA CTYAEHTIE
3 oBMermeHMN Py XOBHMN
mMoMIMBOCTAMM. Hanpuknag,
y JlbBiBCHKOMY
HaLioHaNbHOMY YHIBEpCHTET
imeHi Isata ®patka
BuKopMcTOBYHTE Tobii Eye
Tracker ana cTyaeHTis, ki
HE MOYTb KOPUCTYBaTHCA
TpaauuiiiHumMK KnasiaTypami

|

1. 3araNbHOOCBITHI
WKONK ANA aiten
3 ANCNEKCIED

)

3aranbHOOCBITHI KoK
BUKOPUCTOBYHOTb NPOTPami
[1A NEPETBOPEHHA TEKCTY
B MOB/IEHHA 419 [JOMOMOTH
AITAM 3 AUCAERCIEID Y YATaHHI
Ta pO3yMiHHI HaBYaNbHKUX
matepianis. Hanpuknaga,

Y Wkonax Xapkosa
BHUKOPHCTOBYHTH
NaturalReader gnsa nigrpumenm
HaBYaHHA 4iTeH
3 NOPYLIEHHAMM YATaHHA

|

Puc. 1. Keficu BOpoBazKeHHsI aCHCTUBHMX TE€XHOJIOTiii
Y HaBYAJIBHUX 3aKJIa/1aX

3. Inxmosusnicmo

o CTBOpeHHS IHKJIIO3UBHOTO HaBYaJbHOTO CEPEAOBHIIA, J€ BCi
3m00yBayi MatOTh PiBHI MOXJIUBOCTI JIJIs1 HABYAHHS.

o IligBuimeHHs piBHS B3a€EMOJIi MiXK CTYJICHTaMH 3 Pi3HUMHU OCBITHIMHA
notpedamu.

ACHCTHBHI TEXHOJIOTI] Ta IX BIIMB Ha HaBYAIBHHUN POIEC IPEICTaBICHI
y Tabmumi 7.

ACHUCTHBHI TEXHOJIOTIi BiNIrpalOTh BaXJIMBY pOJIb y 3a0e3nedeHHi
JTIOCTYTIHOCTI Ta SKOCTI HABYAHHS IJIS 3400yBadiB 3 0COOJIMBUMH OCBITHIMH
norpedamu. BukopucranHs Iporpam Jyis YUTaHHS TEKCTY, Creliali30BaHIX
KJIaBiaTyp Ta MPUCTPOIB Uil YIPAaBIiHHS KOMII'IOTEPOM 32 JONOMOTOIO
TIOTJISTy JTO3BOJISIE CTBOPIOBATH 1HKIJIIO3MBHE OCBITHE cepenoBuile. PeanbHi
KEHCH BIPOBA/DKCHHSI ACHCTHBHUX TEXHOJOTIH y HaBYAIBHHMX 3aKjajaax
JIEMOHCTPYIOTh TIO3UTHUBHI pe3yJIbTaTH y IMiJABUIIEHHI JOCTYIHOCTI HaBYajlb-
HHUX MarepialliB, SKOCTI HaBYaHHS Ta PIBHS IHKIIO3UBHOCTI. TaKUM YMHOM,
ACHCTHBHI TEXHOJIOTI] € BaYKIIMBIM 1HCTPYMEHTOM JUIsl 3a0€3MeUeHHS PIBHIX
MOXJIMBOCTEH y HaBUYAILHOMY

MoOinbHI DODATKH TaKOX BiAIrparOTh BAXKIUBY POJIh y HAaBYaHHI Ta
PO3BHUTKY 3100yBadiB 3 OCOONMBHMH OCBITHIMH moTpebamMu. Bonnm
3a0e3MeuyroTh JOCTYI 10 HaBYAIBHAX MaTepialiB, IHTEPaKTHBHI BIPaBU Ta
MOXIIUBICT 1HIHMBIyani30BaHOTO Mifxoay. Po3risHemMo nesiki 3 HalOLIbIn
MOMYJISIPHUX MOOUTBHUX JA0ATKIB (PUCYHOK 2).
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Tabuus 7

ACHCTHBHI TeXHO.10Tii Ta IX BIUVIMB HA HABYAJBLHUI Mpoiec

TexnoJiorist Onuc Hpukaam PesyabTaTn
BIPOBA/’KEHHS
O3ByuYeHHS TEKCTY JAWS, NVDA  |IligBumieHHs
Mporpamu 3 eKpaHy Komn’}oTepa JIOCTYITHOCT1
JUIS uMTaHps | V18 CTYJICHTIB HaBYAIBHUX
Tekery 3 TIOPYIICHHSIMHE 30Dy MaTtepianiB
Kunasiatypu 3 BigKeys, [MoneruieHHs
BENMKUMH KiiaBimamu | Maltron pobotu 3
a0o mporpaMoBaHi KOMIT TOTEPOM IS
CrneniaJizoBani |KiIaBiaTypu CTY/IEHTIB 3
KJaBiaTypu  |JJIA CTYJEHTIB OOMEKEHUMU
3 OPYILICHHAMA PYXOBHMH
MOTOPUKH MOJKITHBOCTSIMH
. VnpasiiHHs Tobii Eye MoKITHBICTD
Mpuerpoi | omm’rotepom 3a Tracker BUKOPUCTaHHSI
AT JIOTIOMOTOK0 PyXiB OveH KOMIT'1oTepa 6e3
YUpaB/IHHA (bi3sHYHOr0 KOHTAKTY
MOTJISIIOM
IeperBopenns texcry |NaturalReader | IMominmensst
IlporpaMu  |B MOBJICHHS PO3YyMiHHS Ta
s IUTSL CTY/ICHTIB 3aCBOEHHS
MepPeTBOPEHHsT |3 JUCICKCIE0 TEKCTOBHX
TEeKCTY a0o iHIMMH Marepiainis
B MOBJIEHHSI | TTOPYLICHHSIMH
IUTaHHS
Jicepeno:  pospobreno  aemopamu  HA  OCHOBI  JiMepamypHux
09icepeﬂ35’36'37

% Black, R. D., Weinberg, L. A., & Brodwin, M. G. Universal design for learning
and instruction: Perspectives of students with disabilities in higher education.
Exceptionality Education International, 2015, 23(2), 59-76.

% Bouck, E. C., Flanagan, S. M., & Joshi, G. J. Assistive technology and
mathematics: What is there and where can we go in special education. Journal of
Special Education Technology, 2019, 34(1), 25-37.

" Kopcha, T. J., & Sullivan, H. Digital tools for supporting inclusive practices.
Journal of Educational Computing Research, 2018, 56(6), 1002—-1024.
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© Onuc: be3KOLWTOBHUIA © Onumc: MonynapHuMii © Onwmc: [lonatok aAna

q OCBITHIi A0AaTOK, IO [0J3aTOK ANA BUBYUEHHA KOMYHiKaLT mis
NPOMNOHYE KYPCH 3 PISHAX MOB, O PONOHYE BUMTENAMM, BaTbKaMK Ta
npeAmeTis, BKAOUAIOUM IHTEPaKTUBHI YPOKM 3 YUHAMM, AKKIA Aonomarae
MaTemaTHKy, HayKy, Pi3HMX MOB CBITY. CTBOPIOBATH NO3UTHBHY
s icTopito Ta iHwe. o ° ®yHKLlonanbHicTL: o atmocdepy B knaci.

© DYHKUiOHANBHICTb: m IrpoBuid nigxia 1o sy O PYHKUiOHANLHICTL:
E Bigeoypoku, iHTepakTmeHi BMBYEHHA MOB, PerynapHi ° BincrexeHHs noseaiHku
m BMpaBu, TECTYBaHHA .E BMNPaByW, MOTHBALIFHI 0 YUHiB, 0BMIH

-c 3HaHb. - CMCTEMM. N MoBiAOMIEHHAMM,

m © MNepesaru: MonusicTb O o Mepesaru: NMigtpumya (7] nyﬁnmaum ¢otorpadiii Ta
) Hasuatucay ceoemy Temni, =3 iHAMBIgyanLHOTO Temny ] BIAGO 3 KNacy.
< LOCTYNHICTL ANA o HaBUaHHA, 3pYUHHI w— O Mepesaru: MoninweHHA
KOPUCTYBaYiB 3 PisHUMM iHTepdeiic, moTuBaLiiHi U KOMYHIKaUi misx
c noTpeGamm. eNeMEHTH. YUaCHMKaMM OCBITHbOTO
npouecy, NiaTpUMKa
1] MO3UTUBHOT MOTHBALLT
- YuHiB.

Puc. 2. leski 3 HAOUIb I OMYJIIPHUX MOOLILHHUX T0AATKIB

[puxmaan inTerparii MOOITFHIX TOATKIB Y HABYAJIbHUHN IIPOLIEC:

Khan Academy: y mxkomax mis fiteii 3 OCOGIMBAMH OCBIiTHIMH
notpebamu BUKOpUCTOBYI0TH Khan Academy ajist miArOTOBKH 10 ICHMTIB Ta
MOBTOpPEHHs Marepiany. Hanpuknan, y cremiagizoBaniii mkosi B Oxeci y4Hi
3 TOpPYWICHHSMU CIIyXy BHKOPHCTOBYIOTh JOAATOK Uil BUBUCHHS
MaTeMaTUKd Ta HAyKH, OCKUIbKM BiJIGOYpOKH MalTh CyOTHTpH, IIO
MOJICTIIYE PO3YMIHHS.

Duolingo: y 3arampHOOCBiTHIX InKoiaXx Kwuepa miTH 3 muciekciero
BUKOPHCTOBYIOTH  Duolingo  m1s  BUBYEHHS  AHIIIHCBKOI  MOBH.
IeiimihikoBaHI YPOKH JOMOMArarOTh iM 3aCBOIOBATH MaTepial Y 3pYIHOMY
JUISL HAX TEMITi, 10 3HW)KY€E CTPEC BiJl HABYAHHS.

ClassDojo: y mkomax JIsBoBa ClassDojo BHKOPHCTOBYETHCS st
MATPAMKH KOMYHIKaIlii MiK BUMTENsAIMH, OaTbKaMH Ta YYHAMH. YUHI
3 QyTH3MOM MOXYTh OTPHUMYBATH MO3UTHUBHI MiJKPIIUICHHS 32 JOCSTHEHHS,
a 0aTbKM — OTPUMYBATHU PETYJISIPHI 3BITH MPO YCITIIXU CBOIX JITEH.

Orinka e(eKTUBHOCTI MOOUIBHUX JOAATKIB 0a3yeThbCsi Ha aHamisi
MOTHBAIlIl Ta HABYAJIHHHUX PE3yJbTaTiB 3100yBauiB. lle BKIItOUae HaCTymHI
ACIIEKTH:

1. MortuBauis

o IligBuimeHHs piBHSA 3aI[iKaBICHOCTI Ta MOTHBAIll 110 HAaBYaHHS
3aBIISIKM IHTEPaKTHBHOMY Ta reiiMi(iKoBaHOMY ITiIXOY.

o BukopHCTaHHS MOTHBAL[IHUX €IEMEHTIB, TAKUX SK Oald, HATOPOIH
Ta PiBHI, M0 COPHUAIOTH MIOCTIHHOMY 3aJTy4eHHIO 3100yBadiB.

2. HaBuaabHi pe3yabTaTn

o [TominmeHHs akageMiYHHX pPE3YJIbTATIB 3aBASKH PETYISIPHOMY
BUKOPHCTAHHIO JIOJATKIB JIJIsl IOBTOPEHHSI T 3aKPIIJICHHSI 3HAHb.
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O 3HIWKEHHs PIBHS CTpECy Ta TPUBOXKHOCTI y 3700yBayiB 3 0COOIMBUMHU
OCBITHIMH MOTPeOaMH 3aBSIKH MOYITUBOCTI HABYATUCS Y CBOEMY TEMITI.

Tabums 8

BnuinB MoOiTbHUX 0AATKIB HAa MOTHBAIIO TA pe3yJbTaTH HABYAHHA

Honartok MotuBaniiiHi eJieMeHTH Pe3yabTaTn HaBYaHHA
Khan Bineoypoxku, iHTepakTHBHI [TixBULICHHS YCHINIHOCTI,
BIPaBH, TECTYBaHHS 3HaHb JOCTYTHICTD AJISI yUHIB 3
Academy |PTPAB TECTY y YU
0CcOOJIMBHUMH OCBITHIMH OTpebaMu
IrpoBwmii miaxin, peryssipHi ITinBuUIIEHHS 3a1lIKaBICHOCTI

Duolingo |BmpaBu, MOTHBALiiiHI CHCTEMH |y BUBUCHHI MOB, iHIHBIIyJIbHUN
TEMIT HaBYAHHS

[Mo3uTHBHI HiIKPIIUICHHS, [MonimmueHHs KOMyHIKamii Mix
ClassDojo |komyHikais 3 6aTbkamu, YYaCHUKaMH OCBITHBOTO MPOIIECY,
BIJICTEXEHHS [OBEIIHKHU MiATPUMKA MOTHBAI]

. 38,39,40
Jicepeno: pospobneno asmopamu na 0cHogi iimepamyprux odiceper

MoOGinbHi momaTtku, Taki sk Khan Academy, Duolingo Ta ClassDojo,
3HAYHO CIPUSIOTH MMiJBUINICHHIO MOTHBAIll Ta TONIMIICHHIO PE3yJIbTaTiB
HaBYaHHs 37100yBaviB 3 OCOOJMBUMH OCBITHIMH MOTpedaMu. [HTepakTUBHUI
Ta reiiMiQikOBaHMH MmiAXig 1O HaBYaHHS JONOMAra€ CTBOPUTH
IHAMBiTyaTi30BaHEe Ta IHKITIO3MBHE OCBITHE CEpelOBHINE. BUKOpHUCTaHHS
UX JOJaTKIB 3a0e3ledye MOCTYI 0 HaBYAIBHHX MaTepialliB, ITiJBHUILYE
piBEHB 3aIliKaBICHOCTI Ta MOJIMIIYE aKaJeMidHI pe3yabTaTi. TakuM YHHOM,
MOOITbHI TONATKH € BAYXIIUBUM IHCTPYMEHTOM JUIA MiITPUMKA HAaBYAHHS Ta
PO3BHUTKY 3700yBaviB 3 OCOOIMBUMHE OCBITHIMHU IIOTpeOaMHu.

BripoBamkeHHss Hu(POBUX TEXHOJOTIH y CHELiabHY Ta IHKIIO3UBHY
OCBITY 3HAYHO MOKPAIIYE MOCTYITHICTD 1 SIKICTh HABYAHHS IS 3100yBayiB 3
0CcOONMBUMHK  OCBITHIMM TOTpeOamu. IHTepakTHBHI mardopmu  aus
JMUCTAHI[IHHOTO HaBUaHHS 3a0€3MEYyIOTh 3PYYHICTH BHKOPHCTAHHS Ta
JIOCTYIMHICTh MaTepianiB, MI0 CIOPHUSIE PIBHUM MOXJIHUBOCTSAM JJIs BCIiX
CTYICHTIB. ACHCTHBHI TEXHOJOTil HO3BOJIIOTH aJanTyBaTH HaBYAIbHI
pecypcd M iHAWBiMyambHI TOTpPeOM 3M00yBadiB, MiABHIIYIOYH IXHIO
e(eKTUBHICTh Ta MOTHBAIIO O HaBYaHHSA. MOOLIBHI JOJATKH CIPHUSIOTH
PO3BHUTKY KIIOUOBHX KOMIIETCHII Ta IHAWBIAYaNbHOTO TMiAXOMY, IO

38 Boothe, K. A., Lohmann, M. J., & Donnell, K. A. Using digital tools to support
inclusive practices in the classroom. Intervention in School and Clinic, 2019, 55(1),
51-58.

% Graham, L. J., & Slee, R. An illusory interiority: Interrogating the discourse/s
of inclusion. Educational Philosophy and Theory, 2008, 40(2), 277-293.

“ Higgins, S., & Moseley, D. Teachers thinking about ICT and learning: Believes
and outcomes. Journal of Computer Assisted Learning, 2001, 17(3), 293-306.
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MO3UTHBHO BIUIMBAE HA HaBYaIbHI pe3yibraT. OTxe, udpoBi TEXHOIOTII €
HEBIJI'’EMHOI0 YacTHHOIO CY4acHOI IHKJIIO3MBHOI OCBITH, CHpHUSIOYH
CTBOPEHHIO 1HKJIFO3UBHOTO Ta e()eKTHBHOTO OCBITHBOT'O CEPEIOBHIIIA.

BUCHOBKHA

Buxopucranas nudpoBUX TEXHONOTIH y CHEmiadbHIA Ta IHKIIO3UBHIM
OCBITI 3HAYHO IMOKpAIIy€e MOCTYMHICTh 1 AKICTh HaBYaHHS I 3100yBadiB
3 0COONIMBUMH OCBITHIMHU moTpebamu. [HTErparis unppoBUX iHCTPYMEHTIB
y HaBYaJbHUH TPOIEC 103BOJISIE CTBOPIOBATU IHKJIIO3MBHE OCBITHE Cepeno-
BHUIIE, /I¢ KOKEH CTYICHT Ma€ MOXJIMBICTH pealli3yBaTH CBii MOTCHIIIA.
ACHCTHBHI TEXHOJIOTI], TaKi SK IPOTpaMu Ui YUTAHHS TEKCTY, CIIeliaii-
30BaHI KJIABlaTypy Ta NPHUCTPOI IS YNPaBIiHHA KOMIT'IOTEPOM 32
JIOTIOMOT'OI0 TIOTJISIAY, 3a0€3edyloTh JOCTYN A0 HaBYAIBHHX MaTepiajiB i
JIOTIOMAraroTh MojoIaTH 0ap’epy, MOB’s13aHi 3 PI3MYHUMH Ta KOTHITHBHUMH
00OMeKeHHSIMI.

[MpakTuHi  Kelich  BOPOBAPKCHHS  IHTEPAKTHBHUX  IIAThopM,
ACUCTUBHUX TEXHOJOTIH Ta MOOUIBPHHX HOIATKIB JEMOHCTPYIOTH IXHIO
e(peKTUBHICTb y WiABHIICHHI MOTHBAIii Ta ycmmHOCTI 3100yBadiB.
Bukopucranas iHTepakTHBHHX IwiaTgopmM, Takux sSK Zoom, Microsoft
Teams Ta Google Classroom, 3a6e3nedye 3py9HUN AOCTYH 10 HaBYAIBHIX
MarepiaiiB i MATPUMY€E aKTUBHY Y4acTh CTYACHTIB y HAaBUYAILHOMY IPOLIECI.
MobGineHi momatku, Taki sk Khan Academy, Duolingo Ta ClassDojo,
CHPUSIIOTH 1HJMBIyali30BaHOMY IMiAXOAY 1O HAaBYaHHS Ta MiATPHUMYIOTh
PO3BUTOK KITIOYOBUX KOMIIETECHIIIH.

Ominka e(peKTUBHOCTI UU(POBUX TEXHOJOTIH IOKa3ye, IO BOHHU
CTIPHSAIOTH TIJBHIIECHHIO aKaJEeMIYHUX PEe3YNbTATIB, 3HIKEHHIO PIBHS CTpECy
Ta TPUBOXKHOCTI y 37100yBadiB, a TAKO’K CTBOPEHHIO MIO3UTHBHOI MOTHBALIIT /10
HaBYaHHsA. TakuM YMHOM, IM(POBI TEXHONOTII € HEBiJ €MHOIO0 YaCTHHOIO
CY4acHOi cCriemiaJibHOi Ta IHKJIFO3MBHOI OCBITH, CHPHSAIOYH CTBOPEHHIO
IHKJTIO3UBHOTO Ta €()eKTHBHOTO OCBITHBOTO cepefoBHIa. BoHN 3a0e3meuyroTh
PiBHI MOXKIIMBOCTI U BCiX 3100yBadiB, HE3aJICKHO BiM IXHIX 0OCOOIHMBHX
noTped, Ta TOMOMAararTh PO3BUBATH IXHI HABMYKH 1 KOMIICTCHINIT, HCOOXITHI
JUIsl CHIIIHOTO HABYaHHSI Ta MPOQECciiHOT JisTIBHOCTI.

AHOTALIA

CyuacHi TeHIEHLIi PO3BUTKY OCBITM 3HAYHO 3MIHWJIM MiJXOIH MO
HABYAHHS, 30KpeMa Yy CIeHialbHid Ta 1HKIO3UBHIA ocBitTi. I{udposi
TEXHOJIOTIi BiNirpaloTh KIIOYOBY pOJb y 3a0e3NeueHHi IOCTYIHOCTI Ta
SKOCTI HaBYaHHS Ul 3700yBadiB 3 OCOOJMBHMH OCBITHIMH HOTpeOamH.
VY crarTi po3rISHYTO TEOPETHYHI OCHOBH Ta NMPAKTHUYHI MiIXOAW J0 BHKO-
puctanHs UHQPOBUX TEXHONOTIH Yy TpodeciiHiii maroToBmi (axiBIiB
IHKITIO3UBHOI OCBiTH. [IpoaHaizoBaHO BIDIMB IiHTEPAKTHBHUX ILIAT(HOPM,

41



ACHUCTUBHUX TEXHOJOIIM Ta MOOLIBHMX JOJATKIB Ha MOTHBALIID Ta
pe3ynbTaTd HaB4YaHHs 3100yBauiB. JOCHiDKEHHS MOKasye, IO iHTerpamis
U(poBUX IHCTPYMEHTIB CHpHS€E MiIBUILEHHIO aKaJEMIYHOI YCIIIIHOCTI,
3HIDKCHHIO pIBHS CTpeCy Ta CTBOPEHHIO IHKITIO3MBHOTO HAaBYaIbHOTO
cepenoBumia. [IpakTndHi Keiicn BIPOBAaIKEHHS LHM(PPOBUX TEXHONOTIH
JIEMOHCTPYIOTh iX e()eKTHUBHICTH y 3a0e3MeueHH] PiBHUX MOXIIUBOCTEH IS
BCIX YYaCHHKIB OCBITHBOro mpormecy. OTxe, BHKOPHUCTaHHS LU(PPOBUX
TEXHOJIOTiH € He0OXiIHOI YMOBOIO JJISI PO3BHUTKY IHKIIO3MBHOI OCBITH Ta
MiATOTOBKH BHCOKOKBaTi(hiKOBAaHMX (haxiBIIiB.
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