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вживаної та професійно-спрямованої іншомовної комунікативної 

компетенції. 
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Trainings are one of the most spread forms of work with students. They 

are studied by modern scientists in broad and narrow meanings [16: p. 287]. 

Studying training in a broad sense allows us to evaluate it as a form of work 

with a groupto take into account external and internal factors, objective and 

subjective conditions in the process of interaction between the teacher and 

the participants [4]. If the researcher views training as a program of various 

systematically carried out actions to develop certain qualities, attitudes, 

abilities and skills [2: p.15; 13: p. 70], there is a need for studying it in a 

narrow perspective. 

The narrow context of perception of this form of interaction in the formal 

and informal segments of the educational system makes it possible for the 

teacher as the organizer of the training to specify goal setting and, according 

to the taxonomy of B. Bloom’s goals [19], to trace the correspondence of 
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ideal goals to real results at the level of knowledge, understanding, 

application, analysis, synthesis, and evaluation. 

The applied nature of this form of interaction indicates its ability to 

improve the behavioral patterns of students, to expand and to deepen 

knowledge they acquired during the learning process that will be in demand 

in their further life. 

Currently teachers use various types of trainings of future specialists 

including trainings that help to develop social communication skills. Social 

communication is one of the important aspects in the life of an individual 

and society as a whole. Analysis of the works of its researchers [1; 3; 5; 

8; 10] allows highlighting the following main functions: maintaining a 

variety of human relations with the outside world; obtaining and analyzing 

information; exchange of thoughts, ideas, impressions, emotions; enrichment 

of the inner world of an individual; transfer of the accumulated experience to 

the next generation. For this reason, communication skills are currently one 

of the most demanded features of an individual. These skills are also one of 

the basic cognitive skills of a person [20]. In this context, communication 

trainings are a part of teachers’ functional activities aimed at developing 

such soft skills in students. 

Communication trainings can be an independent form of acquiring and 

improving practical skills (e.g., basic communication training to stage 

various types of communication), as well as can be a part of other trainings 

(for example, leadership training, emotional intelligence training, team 

building training, etc.) 

In the process of trainings with students of humanitarian and natural 

specialties, communication as one of the soft skills can be developed through 

both verbal [11] and non-verbal interaction which can be represented by 

non-linguistic symbols, signs, means for transmitting and perceiving 

information among its participants [18]. 

The researchers of this phenomenon [12] draw attention to the need to 

take into account its dependence on the social and psychological 

development of an individual: the external and internal factors, subjective 

and objective, social and the uniquely individual. 

Using communication training as an independent form of developing 

respective skills in students of natural and humanitarian specialties requires a 

number of actions on the part of the teacher and the participants. 

The analysis of information sources [6; 7; 14; 15; 17] shows that the 

teacher’s actions can be aimed at providing the students with the necessary 

information on the types of communication (mass, public, interpersonal), 

styles and tactics of verbal communication; features of business/formal and 

informal types of communication; communication in an intercultural 
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environment, policy and components of intercultural interaction, rules and 

principles of dialogue in ethnic cultures and subcultures, possible ways to 

prevent conflict situations; typology of conflicts, their diagnosis, strategies 

for resolving conflicts in the process of communication. 

In the process of developing students’ communication skills, the 

organizer of the training group uses various techniques and methods aimed 

at deepening the following components [9, p. 176]: the cognitive one, based 

on the acquired knowledge and communication experience of the 

participants; the communicative and speech ones which assume the presence 

of listening skills, as well as clearly and eloquently expressing one’s 

thoughts, using a certain tempo and tone of speech; the socio-perceptual one 

based on the ability to adequately receive and evaluate communicative 

interaction; the interactive one aimed at establishing contact and conducting 

polylogue in the communication process. 

Actions of participants of trainings aimed at forming communication soft 

skills are directed towards comprehending received information and 

determining possible ways of applying it in real situations. 

The basis for interaction between the teacher and the participants of the 

communication trainings are active and interactive teaching methods 

(games, cases, brain storming, synectic methods, and exercises of various 

degrees of difficulty). 

Thus, the narrow context of the study of the training allows to consider it 

as one of the possible forms of developing students’ communication skills, 

and as a basic cognitive skill. As a soft skill that has a supra-subject nature it 

is an integral part of the existence of a person and society and can be 

developed in the system of formal and informal segments of the educational 

system though special pedagogical forms and methods including training. 
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Гуманізація освіти передбачає перегляд, переоцінку всіх компонентів 

методичної системи навчання, створення максимально сприятливих умов 

для розкриття і розвитку здібностей особи, що здобуває знання. Один із 

провідних напрямків гуманізації – впровадження особистісно зорієнт- 

ованого навчання, мета якого не тільки навчати й виховувати учня, а й 

формувати в ньому особистість. Такий підхід до навчального процесу 

передбачає індивідуалізацію, а отже, й диференціацію навчання, 

ефективним засобом якої за певної умови організації є самостійна 

робота. 

Одне з головних завдань сучасної освіти – навчити учнів самостійно 

працювати, оскільки темпи надходження наукової інформації 

надзвичайно зросли і практично кожній людині, яка хоче мати роботу 

та продуктивно працювати, необхідно увесь час поновлювати свої 

знання, а то й переучуватись, а це можливо лише за наявності 

сформованих умінь і навичок самостійної роботи. 


