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CHAPTER 5. ASPECTS OF LITERARY
DISCOURSE IN PEDAGOGICAL
AND METHODOLOGICAL PERSPECTIVES

LINGUODIDACTIC POTENTIAL OF PRECEDENTIAL TEXTS
STUDYING IN FICTION DISCOURSE AT THE LESSONS
OF RUSSIAN AS FOREIGN LANGUAGE

Olha Hamali!
Olga Kanevska’
Kateryna Hostra®

Abstract. The research reveals and characterizes the linguodidactic
potential of studying precedent texts in artistic discourse in the lessons
of Russian as a foreign language; the linguistic personality is described
as an object of linguodidactics; the specificity of understanding and using
precedent texts as characteristics of the level of a linguistic personality is
determined; tasks have been developed based on precedent texts of artistic
discourse and aimed at expanding the horizons of students with socio-
cultural information. It has been established that a linguistic personality
is a multi-layered and multicomponent set of linguistic abilities, skills,
readiness to carry out speech actions of varying degrees of complexity,
taking into account the formation of personal, value (ideological) and
culturological components. It was revealed that the most important
characteristic of a linguistic personality is the level of language proficiency.
A high level assumes knowledge of linguistic units and the ability to use
these units in accordance with national and cultural traditions and the
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situation of communication in all types of speech activity (speaking,
listening, writing and reading) at all levels of language (phonetics,
grammar and vocabulary). One of the most significant indicators of the
level of formation of a linguistic personality and the level of language
proficiency is knowledge of precedent texts (use and understanding) —
names, sayings, cultural symbols that are significant for the individual
and the society to which this person belongs. The use of assignments with
precedent texts of a search, creative nature allows you to diversify the
lessons and the educational process as a whole.

The article describes the methodology for working with precedent
texts of artistic discourse in the lessons of Russian as a foreign language.
At the initial stage of working with precedent texts, it is necessary to use
tasks that do not require special knowledge: find out the meaning of the
precedent text using a dictionary, find an error in use, restore a verse quote
by arranging the lines in the correct order, correlate the precedent text
and its interpretation, name the second part of the precedent name. At the
second stage, the tasks become more complicated: restore the quote by
inserting the missing words, independently interpret the case text, explain
the situation in which the case text is used, strengthen the main idea of the
essay by including the case text.

Knowledge of precedent texts and the ability to include them in speech
characterize the linguistic personality of a student of a foreign language.
The linguodidactic potential of including tasks of this nature is huge: they
contribute to the expansion of the lexical stock of students, the development
of their logical thinking and memory, the formation of sociocultural and
communicative competencies, and allow a deeper understanding of the
national and cultural-historical identity of the country of the language being
studied.

Working with precedent texts does not lose its relevance even at the
advanced stage of learning Russian as a foreign language, which is why the
chosen direction of research seems to be significant both in theoretical and
practical terms.

Working with precedent texts does not lose its relevance even at the
advanced stage of learning Russian as a foreign language, which is why the
chosen direction of research seems to be significant both in theoretical and
practical terms.
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Introduction

Linguodidactics of the second half of the XX — early XXI centuries. is
guided primarily by the ideas of anthropocentrism. That is why a significant
part of research is focused on the study of the linguistic personality
(G. L. Bogin, N. D. Galskova, T. V. Dobroshtan, Yu. N. Karaulov,
V. V. Krasnykh, N. M. Pechko, A. N. Plekhova and others), one of the
components of which is the level of language proficiency. Scientific studies
indicate that a linguistic personality is considered to be formed if it has
mastered a certain set of not only linguistic and speech knowledge and skills,
but also background knowledge, which reflects the socio-cultural, cultural,
historical and national characteristics of the people whose language, is
being studied.

Contained in precedent texts: phraseological units, winged expressions,
proverbs, sayings, “speaking” names and titles, bearing knowledge
hidden by the internal form of the word, its own connections with culture.
In precedent texts, which are, in a sense, quoting famous names, events
of works of literature, theater, cinema, painting, knowledge about any
discourse, including fiction, is embedded.

It should be noted that the term “case text” was first introduced into
scientific practice by Yu. N. Karaulov in his report “The Role of Case
Texts in the Structure and Functioning of a Linguistic Personality” at the
VI International Congress of Teachers of Russian Language and Literature
in 1986. The scientist was the first to point out that an appeal to the original
text is often given by a hint, a reference, a sign, and thus either the whole
text or its individual fragments, correlated with a communication situation
or a larger life event, are included in the communication process.

Today, thetheory of precedence is being actively developed by both linguists
and linguodidactists (M. E. Bokhonnaya, N. D. Burvikova, I. G. Gorovaya,
N. N. Gorovaya, L. M. Gritsenko, D. B. Gudkov, T. A. Demidova,
M. A. Efremova, G. F. Kovalev, V. G. Kostomarov, V. V. Krasnykh,
N. V. Petrova, T. V. Postnova, Yu. E. Prokhorov, G. G. Slyshkin, etc.). A deep
study of a foreign language is impossible without the formation of knowledge
about the various precedent texts that exist in it, their understanding, mastering
the skills of their appropriate use in intercultural communication.

Thus, without knowledge of precedent texts and the ability to use them,
the linguistic personality will not be integral, since the precedent texts store
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information about the culture, history, and realities of the people. Scientists
realized the importance of including work with precedent texts in teaching
Russian as a foreign language and began to develop methods for working
with them as linguodidactic material, which is both a means and an object
of study (V. P. Zhukov, E. V. Komleva, V. A. Korsakov, 1. V. Lytkina,
V. M. Mokienko, I. Ya. Nenko and others). In the foreign methodology
of teaching foreign languages, attention is also paid to the linguodidactic
potential of precedent texts (H. R. Dovlatabadi, J. I. Liontas, V. Tsakona,
A. S. Khoshniya, etc.). Thus, as Khoshniya, Kh. R. Dovlatabadi proposed
a methodology for teaching English idioms in foreign language lessons in
Iranian schools [6]; J. I. Liontas emphasizes the educational, motivational
significance of idioms in the study of foreign languages [ 11]. Methodologists
continue to search for effective methods and techniques for using precedent
texts as teaching material, which determines the relevance of this study.

The purpose of the work is to identify and characterize the linguodidactic
potential of the study of precedent texts in art discourse in the lessons of the
Russian language as a foreign language.

Achieving the goal requires solving the following tasks: 1) to describe
the linguistic personality as an object of linguodidactics; 2) to determine
the specifics of understanding and use of case-law texts as characteristics
of the level of a linguistic personality; 3) to develop assignments based on
precedent texts of artistic discourse and aimed at expanding the horizons of
students with sociocultural information.

1. Linguistic personality as an object of linguodidactics

It is a person, a person who creates culture and lives in it. It is in
the personality that the social nature of a person comes to the fore, and
the person himself acts as a subject of socio-cultural life. The appeal of
scientists to the problem of the linguistic personality is associated with the
humanization of the scientific paradigm, with a turn to value-oriented areas
of knowledge, with the return of the anthropocentric picture of the world.

Personality in philosophy is a human individual in terms of his social
qualities, which are formed in the process of historically specific types of
activity and social relations [22, p. 341]. In sociology and political science, a
person is a person as a subject of relations and conscious activity, as well as
a stable system of socially significant features that characterize an individual
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as a member of society [4, p. 194]. In pedagogy, a person is understood as a
person considered from the side of a psychological and social essence, which
is characterized by the development of the psyche, the ability to actively think,
the ability to assimilate social experience [16, p. 57]. In psychology, the term
“personality” refers to a systemic social quality acquired and characterizing
the level and quality of representation of social relations in an individual
[15, p. 67]. In everyday life, speaking of personality, we mean the lifestyle of
the individual or his attitude to life situations.

Science knows various concepts of personality. Thus, the American
psychologist A. Maslow presents a person as being of an inner nature.
The formation of a personality, from his point of view, is amovement towards
the ideal, in the capacity of which is a person who has fully realized himself
[13, p. 98]. According to B. F. Skinner, personality is a system of knowledge
and experience acquired during training and education [19]. The cognitive
theory of J. Kelly and J. Rotter says that personality is formed and realized
thanks to the system of accumulated constructs (the system of knowledge,
individual meanings that form the content of personal experience) [5; 18].
Thus, according to scientists, the acquired human experience is extremely
important for the formation of personality.

The experience of the people as a whole and of an individual person
is recorded in the language, which determines the need to consider the
personality in terms of its language presentation and implementation. For
the first time, the German scientist J. L. Weisgerber, who developed the
ideas of W. fon Humboldt about the inextricable connection of a person
with their native language, turned to the concept of “linguistic personality”.
Justifying the “law of the native language” and considering an individual,
the scientist argued that the native language is the process of linguistic
representation of the world. J. L. Weisgerber proved that the validity of the
mother tongue can be traced throughout the development [24].

V. V. Vinogradov took the first steps in this field in Russian studies.
He pointed out two ways of representing a linguistic personality in a text
(primarily artistic) — the personality of the author and the personality of the
character [23]. A. A Leont’ev in his book “Language, speech and speech
activity” considered the speaking person [10, p. 58].

G. 1. Bogin proposed a model of linguistic personality, in which a person
is viewed from the point of view of his “readiness to perform speech acts,
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create and accept works of speech” [2, p. 18]. The scientist identified 5 levels
of linguistic personality based on the typical shortcomings of language acts.
The author constructs a model of the highest level of development (“adequate
synthesis”) of a linguistic personality as a complex multistage structure.

V. V. Krasnykh presents the structure of a linguistic personality in a
slightly different way: 1) a person speaking is a person in speech activity;
2) a linguistic personality proper — a person who manifests itself in speech
activity and has a set of knowledge and ideas; 3) speech personality —a person
who realizes himself in communication, chooses a certain communication
tactic and follows it; 4) a communicative personality — a specific participant
in a particular speech act [8, p. 57]. It is undeniable that a linguistic
personality is a multidimensional and multicomponent phenomenon.

According to Yu. N. Karaulov, a linguistic personality is a person who has
the ability to create and perceive texts that differ in structural and linguistic
complexity; in depth and accuracy of reflection of reality; for a certain target
orientation [4, p. 76]. The structure of the linguistic personality, according
to the scientist, includes four levels, each of which consists of special units,
relations between them and stereotypes:

1) verbal-semantic, suggesting a traditional description of the formal
means of expressing certain meanings. Separate words, grammatical
constructions, semantic, syntactic and associative links are combined into
a single verbal network; stereotypes at this level are represented by lexico-
grammatical formulas and cliches (the most used, standard phrases, simple
sentences: go to the store, go by bus, learn a poem). This level is considered
zero, devoid of personality characteristics;

2) cognitive, the units of which are concepts, ideas, concepts that form
a picture of the world in accordance with the inner world of the individual.
Subordinate-coordinative relations between units are built into a fairly strict
ordered hierarchical system. This is the initial level of the formation of a
linguistic personality, when, possessing variability, each person makes a
choice of definitions, aphorisms, proverbs, i.e. precedent texts adequate to
their own worldview. According to Yu. N. Karaulov, it is from this level that
the actual linguistic personality begins, since an individual choice becomes
possible [4, p. 53];

3) pragmatic, including goals, motives, interests, attitudes and intentions;
at this level, there is a transition from assessments of the speech activity of
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the person to understanding of real activity in the world, the communicative-
activity need of the person is realized;

4) situational, involving the use of language knowledge depending on
the situation.

The last two levels are more susceptible to individualization. Their
units are the communicative and active needs of the individual (their exact
list does not exist), the relations between them are determined by the
conditions of the sphere of communication, and by the characteristics of the
communicative situation.

We also note that the following components are included in the content
of a linguistic personality:

1) value, ideological component, i.e. system of values, or vital meanings.
Language provides an initial and deep view of the world, forms that
linguistic image of the world and a hierarchy of spiritual representations
that underlie the formation of a national character and are implemented in
the process of linguistic dialogue;

2) culturological component, the level of mastering culture as an effective
means of increasing interest in the language. Involvement of the facts of the
culture of the target language, associated with the rules of speech and non-
speech behavior, contributes to the formation of skills of adequate use and
effective impact on the communication partner;

3) the personal component, i.e. that individual, deep, that is in every person.

The high degree of formation of these components predetermines the
competence of the linguistic personality. Thus, a linguistic personality is a
personality expressed in language and with the help of language.

The complexity of the structure of the linguistic personality determines
the complexity of the procedure for its study. There are several levels of
analysis of a linguistic personality.

The first of them is based on texts created by a linguistic personality.
As a rule, these are texts of atypical content. At this level, a variable part
in the picture of the personality’s world, specific for a given personality, is
singled out and analyzed from the text. This is the semantic level.

The second level of analysis involves identifying and characterizing
the motives and goals that drive behavior, control the production of the
text, and ultimately determine the hierarchy of meanings and values in the
linguistic model of the personality world.
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This level is called cognitive.

The highest level of analysis is motivational. The invariant here is the
idea of the meaning of being, the purpose of life of mankind and man as
a kind of homo sapiens, and the variable part is made up of individual
motives and goals. At this level, a linguistic personality as an object of
study merges with a personality in the most general, socio-psychological
sense, which is natural, since by definition a linguistic personality is a
socio-psychological personality expressed in the language (s) and through
the language, reconstructed in its main features on base of language tools.

So, the concept of “linguistic personality” is a deepening, development,
saturation with additional content of the concept of personality in general,
and the analysis of a linguistic personality is one of the aspects of personality
characteristics as a whole.

We usually make contact with another person through language. But
what does the concept of “language proficiency” mean? Until recently, this
phrase was not understood by linguodidaks as a term, it was used almost
intuitively. It was understood that one could speak of language proficiency
if a given individual is able to understand statements in a given language
and build texts (oral and written) in it according to certain rules common to
all who speak that language.

However, a linguistic person realizes himself through communication.

A person does not just build a chain of statements, but chooses and
implements one of the possible tactics, strategies and methods of communication
that he comprehends, forming in a particular national-linguistic environment.
This means that knowledge of the methods and tactics of communication and
the national-cultural traditions of their use determines the adequacy of the
individual’s behavior in one or another national-linguistic environment and,
accordingly, the level of proficiency in one or another language.

According to Yu. D. Apresyan, mastering a language means: a) being
able to express a given meaning in different (ideally, all possible in a given
language) ways (ability to paraphrase); b) to be able to extract meaning
from what is said in a given language, in particular, to distinguish between
similar but different in meaning statements (distinction of homonymy) and
find a common meaning in outwardly different statements (possession of
synonymy); c) be able to distinguish linguisticly correct sentences from
wrong ones [1]. That is, language proficiency is the ability to use it.
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The level of language proficiency determines the degree of correct use
and understanding of the language. So, L. P. Krysin identifies several levels
of language proficiency depending on the nature of linguistic knowledge
and skills [9, p. 125]. Let’s characterize them.

The first level is linguistic proper. Being at this level of language
proficiency, a person can express thoughts in different ways, knows how
to extract meaning, and distinguishes linguisticly correct sentences from
incorrect ones. At this level, a person understands the text without additional
explanations, is able to paraphrase the statement. This is the easiest level.
The above knowledge and skills are the basis of the skill called “language
proficiency”.

The second level is national-cultural. At this level, a person not only
understands the language, but also takes into account the national and
cultural characteristics of the people when using it. So, for a Russian
(i.e. a Russian-speaking resident) sugar is refined sugar in pieces; loose
sugar he calls simply sand. And for the Ukrainian, in turn, meat is primarily
pork, which was taken into account, for example, by the producers of
“Mivina” vermicelli, who named one variety “Myasna” (with a piece of
pork with streaks of fat on the label), and the other is “Yalovicha”, i.e. beef.

The third level is encyclopedic, providing for the possession of not only
the word, but also the realities that lie behind the word, and the connections
between these realities. So, a person who speaks Russian must know that
the clock is ticking, hurrying, late, standing, know not only the meaning of
the word, but also its lexical and grammatical compatibility, phraseological
combinations with this word (as accurate as a clock). This level requires
consideration of cultural traditions in the construction of statements.

The fourth level is situational. This level involves the application of
language knowledge depending on the situation. This is due to the fact
that the communication situation consists of several components and if
these components change, then the manner of communication changes
accordingly. For example, communication between a student and a teacher
at the university during a lesson or a department meeting is more formal
than their communication at a meeting of a problem group.

So, language proficiency is actually the speaker’s linguistic skills, this
is the ability to use the language, the ability to choose the right language
means. Different levels of the formation of these skills characterize the
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corresponding levels of language proficiency: actually linguistic, national-
cultural, encyclopedic, situational. The level of understanding of the message
and the ability to express one’s thoughts, i.e. successful communication.

Scientists emphasize: there is an analogy between a linguistic personality
and its national character, since “the bearer of the national principle in
both cases is relatively stable in time, that is, invariant on the scale of
the personality itself, a part in its structure, which is in fact a product of
a long historical development, an object of intergenerational transfer of
experience” [4, p. 42]. The national permeates all levels of organization
of the linguistic personality, at each of them acquiring a peculiar form of
embodiment and a frozen, statistical and invariant character, its dynamic,
historical component. The precedent text belongs to the national cultural
space, familiar to any average member of the linguocultural community,
therefore the invariant of its perception is included in the cognitive base and
is one of the indicators of the language proficiency of a linguistic person.

2. Understanding and use of precedent texts
as a characteristic of the level of a linguistic personality

As mentioned above, language proficiency presupposes a high level
of language proficiency in precedent texts, which are an integral part of
the language being studied and carry sociocultural, cultural, historical and
national information.

According to the definition of Yu. N. Karaulov, precedent texts are “texts
that are significant for a person in a cognitive and emotional relationship,
having a superpersonal character, that is, they are well known to the wide
environment of this person, including her predecessors and contemporaries,
and, finally, those, the appeal to which is resumed repeatedly in the discourse
of'a given linguistic personality” [4, p. 216]. These are tales, myths, epics, le-
gends, parables, anecdotes, as well as classical texts of the written tradition —
works of classical fiction and other types of art (architecture, sculpture,
painting), passed down from generation to generation in the oral tradition.

The researcher notes that the linguistic way of expressing the precedent
text symbol naturally coincides with the methods of expressing stereotypes
of other levels: it can be a quote that has become a catch phrase (“The
less a woman we love, the easier it is for her to like”, “Collect all the
books and burn” , “Let us through all sorrows and lordly anger, and lordly
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love”, “We plowed!”, “Wouldn't you chase, pop, for cheapness”), a proper
name that serves not only to indicate an artistic image, but also actualizes
the addressee all connotations associated with the corresponding precedent
text (Raskolnikov, Sonechka Marmeladova, Oblomov, Woland, Master and
Margarita), etc.

Yu. N. Karaulov characterizes precedent texts through the concept
of “textbook”, which applies, first of all, to the works of the classics of
literature studied in the framework of the general school curriculum,
and to texts well known to speakers for one reason or another. For
bearers of Russian culture, such texts are the works of A. S. Pushkin,
M. Yu. Lermontov, N. V. Gogol, F. M. Dostoevsky, L. N. Tolstoy,
A. P. Chekhov, etc. A consequence of the textbook character of precedent
texts it becomes their “reinterpretability”, as a result of which the precedent
texts “step beyond the scope of verbal creativity, where they originally
appeared, are embodied in other forms of art (dramatic performance,
poetry, opera, ballet, painting, sculpture” [4, p. 4].

Thus, we single out a number of basic characteristics of precedent
texts: a textbook and common knowledge, emotional and cognitive value,
reinterpretation. The presence of these characteristics turns texts into a
fact of culture that carries cultural information. Therefore, knowledge or
ignorance of precedent texts makes it possible to attribute or not to attribute
a linguistic personality to a given era and its culture.

Modern science expands the range of units, which Yu. N. Karaulov
designated by the term “precedent text”. So, G. G. Slyshkin and
M. A. Efremova call precedent texts “any sequence of linguistic units
characterized by integrity and coherence that has value significance for any
cultural group” [20, p. 54].

Therefore, scholars classify the following as precedent texts: “texts
that have value in a relatively short time”; “Texts that are precedent for a
relatively narrow circle of people (family group, student team, for example,
a commercial or anecdote)” [20, p. 45]; texts that are valuable to a particular
person. References to the individual style of the writer identified by the
referenced text can also be considered as case-law.

As the scope of the concept of “case text” expanded, the need arose
for its internal classification. The following types of precedent texts were
identified:
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— “precedent statement” is a reproduced product of speech-thinking
activity, a complete and self-sufficient unit, which may or may not be
predicative;

— “precedent situation” is an “ideal” situation with certain connotations.
For example, the situation of betrayal by Judas Christ, which is understood
as the standard of betrayal in general;

— “precedent name” is “an individual name associated either 1) with a
well-known text related to the number of precedent (Oblomov, Taras Bulba,
etc.), or 2) with a situation widely known to native speakers and serving as
a precedent (/van Susanin, Columbus, etc.) [14, p. 350].

Currently, the term “precedent cultural phenomenon” has gained
distribution (E. V. Gostray, T. A. Demeshkina, O. B. Kanevskaya,
J. V. Koloiz, Yu. E. Prokhorov, N. V. Smykunova, A. P. Chudinov
and others), which can be regarded as a generic concept in relation to
the concepts of “precedent name”, “precedent situation”, “precedent
statement”, as well as phraseological unit, proverb, saying, etc. Researchers
interpret this term in a communicative and linguo-cognitive aspects.
So, N. V. Smykunova emphasizes that the precedent phenomenon of culture
is a unit of discourse, which is regularly renewed in speech and is known
to all representatives of the national linguistic and cultural community
[21,2003].J. V. Koloiz considers it the result of certain cognitive operations,
in a certain way “packed” with knowledge, which serve as a means of
encoding, transforming, interpreting relevant information, can function
in the form of convoluted metaphors, reflect both rational and emotional
evaluations, and receive symbolic meaning [7, p. 112—-113].

Thus, the precedent phenomenon of culture is a cognitive structure
formed in the cognitive base of native speakers on the basis of their
sociocultural and national-historical experience [3, p. 308]. We believe
that the following are the precedent cultural phenomena: phraseological
units and paremias, catchphrases (phraseological expressions), names
of cultural and historical events and objects, well-known proper names,
various texts (songs, poems, tongue twisters, thymes, films, etc.), lexical
units denoting linguistic and cultural objects and having linguocultural
significance (realities and household items, folk symbols, etc.), which are
known to native speakers and which they can reproduce in their speech
[3, p. 308].
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Yu. N. Karaulov identifies three ways of addressing precedent texts:

1) a natural way in which the text in its original form reaches the reader
or listener as a direct object of perception;

2) a method involving either the transformation of the original text into
another kind of art, intended for direct perception, or secondary reflections
on the original text;

3) a semiotic method, when an appeal to the original text is given by
a hint, a reference, a sign, and thus either the entire text is included in
the communication process, or its individual fragments correlated with a
communication situation or a larger life event [4, p. 217].

The more diverse the ways of using precedent texts, the higher the level
of development of the linguistic personality.

Researchers (D. B. Gudkov, V. V. Krasnykh, Yu. E. Prokhorov
and others) emphasize that it is expedient to correlate the levels of a
linguistic personality with the level of knowledge of precedent texts.
So, Yu. E. Prokhorov identifies four levels of precedent, corresponding to
four levels of linguistic personality [17]:

— the first level of precedence, auto-precedent, corresponds to the
linguistic personality as an individual “with his own consciousness,
vocabulary”, i.e. characterizes individual personality traits. Note that not
all linguists (for example, V. V. Krasnykh) agree with the allocation of
an auto-precedent level, considering it not a linguistic, but exclusively an
individual-speech phenomenon;

— the second level of precedent, socium-precedent, characterizes
a linguistic personality as a member of a certain society (family,
confessional, professional, etc.). The linguistic personality, which is at
this level, has “common knowledge, value orientations and the means of
their semantization with other members of this society”, acts as a person
belonging to a particular social group;

3) the third level of precedent, national precedent, testifies to the
formation of a linguistic personality as a member of a certain national-
cultural society, which owns “a certain set of cultural objects and their
symbols common to all included in this community”’;

4) the fourth level of precedent, universal precedent, represents
the linguistic personality as a member of the human race, “possessing
knowledge and ideas common to all people”.
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We emphasize that the levels of a linguistic personality, in addition to
the first, which characterizes the mental abilities of an individual, reflect the
individual’s involvement in a large social group.

Each level has its own precedent phenomena. So, the auto-precedent
level corresponds to the auto-precedents — the phenomena of the world
around us reflected in the individual’s consciousness, which have special
cognitive, emotional, axiological significance for this person, associated
with special individual representations included in unique associative series
(the smell of homemade cakes, the landscape outside the school window,
poems, written for a friend’s birthday, etc.).

The socio-precedent level is characterized through socio-precedent
phenomena, which are “known to any average representative of a particular
society and enter the collective cognitive space” [17, p. 148]. An example
is the text of the Gospel, which is a precedent for any representative of
Christian society. If society is limited by the framework of the family,
socium-precedent phenomena can converge with auto-precedent ones.

The national-precedent level is characterized by national-precedent
phenomena that are known to any average representative of one or another
linguocultural community.

The universal-precedent level is represented by universal-precedent
phenomena that are known to any modern full-fledged homo sapiens and
are included in the universal cognitive space of humanity [17, p. 172].

Thus, one of the most significant indicators of the level of formation of a
linguistic personality and the level of language proficiency is the possession
of precedent texts (use and understanding) — names, statements, cultural
symbols that are significant for the person and society to which this person
belongs.

3. Types of work with precedent texts of artistic discourse aimed
at broadening the horizons of students with socio-cultural information

In our opinion, in classes in Russian as a foreign language, it is
advisable to offer assignments based on literary texts that are studied in
the course of the history of Russian literature. This allows not only to form
the communicative and sociocultural competencies of students, but also
to fill in the gaps in their background knowledge necessary for successful
intercultural communication.
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We will give examples of assignments with precedent texts that allow
you to broaden the horizons of students with socio-cultural information.

Task 1. Read the famous winged expression, the author of which
is a famous Russian writer. Try to determine their source. What do you
know about him? Tell us. When do you think it is appropriate to use these
catchwords? Make sentences with three of them.

1) A snpouem, on dotidem 00 cmeneneri U36eCMHbIX, 6€0b HbIHYE 00N
beccnogechuvix. 2) M 0bim omeuecmea nam ciadok u npusmen. 3) Hy kax ne
nopaoemuv poornomy uenoseuxy! 4) C uygcmeom, ¢ moikom, ¢ paccmaHo8Koll.
5) Cayorcums 061 pad, npuciysxcusamvcs mouro. 6) Cuech pparyy3ckoeo
¢ Hudceeopoockum. T) Cuacmausvle uacog He Habmooarom. 8) Kapemy
mHe, kapemy! 9) Munyii ac nywe écex neuaneii u 6apckuil eHes, u 6Apcras
106066, 10) Yu ¢ cepoyem ne 6 naody. 11) [oma noswi, da npedpaccyoxu
cmapul. 12) Kmo 6eden — mom mebe He napa. 13) ... cosopum, kax nuwiem...

Task 2. Prepare an expressive reading of a poem about autumn
(A. S. Pushkin, M. Yu. Lermontov, A. N. Maykov, F. I. Tyutchev, A. A. Fet,
I. A. Bunin, S. A. Yesenin and others — to choose from); write out the lines
that have become winged (use cases).

Such a task (it is advisable to offer it as a home task) contributes, on the
one hand, to the formation of the ability to read expressively a literary text,
and on the other hand, to replenish the luggage of students’ background
knowledge.

Task 3. Connect in pairs the interpretation of the meaning and the case
text, name the cited work and the author.

1) Bocknuyanue npu neodxcudannoti ecmpeue
3HAKOMBIX 8 KAKOM-TUO0 Mecme.

2) Ynompebnsemcs no OmHOWEHUIO K CIUWKOM
WUPOKOMY 20CMENnPUUMCIEY meX, KMo 20Moé
npUHUMams y cebst Ko2o y200HO.

3) Ynompebasemces no omuowenuio K 11005am,
NOBEPXHOCIHO, POPMATILHO OMHOCIWUXCS K O€IL.
4) 3anocuuswiil, X6acmausblll UHOCMPAHey.

5) Ynompebasemes no omnowenuio k becnioo-
HbIM CHOPAM.

6) Ynompebnsiemcs 0ns 0603nauenus Hedosepus
K KAkomy-1ubo coooueHuio.

7) Ynompebisiemcs no omuowienuto k cniemmsm,
HeBEePHbIM CIYXAM.

1) [sepb omnepma 015 36anvix u
HE36aHbIX.

2) [locnopsim, nowymam u
pazouoymcs.

3) Csearco npedanue, a sepumcsi
¢ mpyoom.

4) Ba! 3naxomvie 6ce nuya.

5) Hoonucano, max ¢ nieu
donoll.

6) U 6om obwecmeennoe
muenve!

7) @panyyszux uz bopoo.
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This task is aimed at the formation of students’ skills to interpret
the meanings of precedent texts and to describe the speech situation
in which each of them can be used, as well as to the development of
their communicative skills. It is important to draw students’ attention
to the fact that case use is characterized by a generalized, metaphorical
meaning.

Task 4. Name the author of the work from which the following fragment
is taken, and the quoted writer. What is the quote for? Name both works.

3amem pulocuil pazboOUHUK YX6amua 3a HO2Y KYpuyy u 6eceii dmotl
Kypuyeu niawms, Kpenko u Cmpawno max yoapun no uiee Iloniasckoeo,
umo mynosuuje Kypuybl OMCKOYUI0, d Ho2a OCMALACh 8 PYKax Azaszenno.
Bcé cmewanocy 6 O0ome OONOHCKUX, KAK CHPABeOIUBo GblpA3UICs
nucamerns...

For information: an excerpt is taken from the novel by M. A. Bulgakov
“The Master and Margarita”; The quote is borrowed from the novel by
L. N. Tolstoy “Anna Karenina”. The purpose of the introduction of the
quote is to characterize confusion, commotion, confusion more vividly,
non-standardly.

This type of task helps students understand the purpose for which
a use-case text is used in a particular work of art, in someone’s speech.
At this stage of the work, it is advisable to show with specific examples
that the emotional background and expression of precedent texts allow us
to consider their inclusion in speech works as a special method of creating
an artistic image.

Task 5. Restore the quote, name the author (in parentheses words for

reference):
1L 1) Mooxcem bvims, ... (Oenveu) mewiarom Oblmb CUMNAMUYHBLMU.
2) ... (Hayka) ewe He 3Haem cnocobos obpawamv 38epel 8 a0oell.

3) ... (pykonucu) ne eopsim. 4) Ymo odenano vl ... (006po), eciu 6wl He
cyuecmeosano ... (31a)?

For information: all quotes belong to Mikhail Afanasevich Bulgakov.

1. 1) Bonvuwe 6cex ... (puckyem) mom, Kmo He puckyem. 2) B ...
(padocmu) écsikoe dHcugoe cyujecmeo yeepeHo, umo OHO ce 3Haem, 6Ce
nonumaem... 3) ... (epycms) — 6e0b Mo NOMPeOHOCb padocmu, a He
neccumusm... 4) Ecau ... (cepoye) xouem, ecau eepum, 3Hauum — od.

For information: all quotes belong to Ivan Alekseevich Bunin.
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1. 1) ... (bpax) xonooum oywy. 2) Ax, ... (obmanymwv) meHs He
mpyono!.. / A cam ... (oomanvieamvcs) pad! 3) bvina Ovl éepuas (cynpyea)
/ U oobpooemenvuas ...(mamv). 4)... (3anpemmuviii n100) éam nooasail, /
A 6e3 neeo eam pail e pail.

For information: all quotes belong to Alexander Sergeevich Pushkin.

1) Bnasicen, kmo eéepum cuacmvio u ... (11066u), / Brasicen, kmo éepum
neby u npopoxam, — / OH Oonconemen 6yoem na 3emau / M 0ns cvinos
ocmarnemcs npopoxkom. 2) B moane opye opyea mut y3uanu, / Coutnucy u
pasotioemcs 6H08b, / bvina 6e3 padocmeii ... (110608v), / ... (paziyka) 6yoem
0e3 nevanu. 3) Ieuanvho s ensadicy Ha Hawe ... (nokonenve)! / Eeo epsadyuee —
Unb nycmo, uib ... (memmo), / Mexc mem noo ... (bpemenem) nosHaHvs u
comHenvs, / B bezoeticmeuu cocmapumcs oHo. 4) ... (cepoye), uem monooxce, /
Tem 6os31usee, mem cmpoxce / Xpanum npuuuny om moodei / Ceoux ...
(Haoesicd), ceoux ... (cmpacmet).

For information: all quotes belong to Mikhail Yuryevich Lermontov.

V. 1) B ... (uenogexe) 0ondicHo 6vimb 6ce NPeKPAaAcHo. U auyo, U 00edxncod,
U ... (Oywa), u moiciu. 2) Bo umo uenosex eepum, mo u ... (ecmv). 3) Bce
oneoneem nepeo ... (knueamu). 4) llena onpedensiromes ux ... (yeasmu), mo
0110 HA3bIBAEMCS BETUKUM, Y KOMOPO2O 6€IUKA ... (YeTb).

For information: all quotes belong to Anton Pavlovich Chekhov.

1) Beccunvromy He ... (cmetics) / M cnabozo obudems ne moau! / Mcmam
CUTbHO UH020a Deccunvhvle gpaey, / Tax ciuwikom Ha ceow mul ... (cumy)
He Haodelics. 2) bvisaem cmonvko dce ... (8peda), / Kocoa Hesexcoa He 6
ceou Oena ennememcs / M nonpasnsimo mpyovi ... (V4eH020) 803bMemcs.
3) Boimb ... (cunvHviM) X0pouto, Ovimo ... (YMHBIM) 1yuuLe 806oe, / Kmo eepul
amomy Hetimem, / Tom scHwiil 30ecy npumep Hatioem, / Ymo cuna 6e3 yma
cokposuwye nioxoe. 4) B xom ecmv u ... (cosecms) u 3axon, / Tom ne ykpaoem,
He oomarnem, / B kaxoil 6vl Hyscoe Hu vl on, / A 6opy Oail Xomb MULIUOH — /
On 6oposams ne nepecmarem. / Ceem nonou ... (Opyacoor) maxoio.

For information: all quotes belong to Ivan Andreevich Krylov.

This task is aimed at developing the memory of students, to expand their
literary knowledge.

Task 6. Restore the text. The lines are mixed up, but the first one is
correct (in order to have something to “push off from”), you need to put
them in their places and name the author of the poem (the correct line
number is in brackets):
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1) Ax, ecau myuerux 11068u

Oonako dcumn eue 803MOACHO (4)
Xomw epycmuo sicums, 0py3vs mou, (3)
Cmpaodaem cmpacmvio 6e3HadedxncHo, (2)
2) Ax, maadocmo He npuxoOum 6Ho8y!
U neexoxpuluyio 110606b, (3)

U neexoxpuinoe noxmenve! (4)

306u dice cnadkoe besdenve, (2)

3) Beoa cmpane, 20e pab u avcmey

A nebom uzbpanmuwill negey (3)

Oonu npubnudicensvl Kk npecmony, (2)
Monuum, nomyns ouu oony (4)

For information: all quotes belong to Alexander Sergeevich Pushkin.

Task 7. Determine which of the writers and which literary hero describes

as follows:

1) Cmpawnas npopexa na yenogeuecmae.
For information: Nikolai Vasilyevich Gogol about Plyushkin.

2) Becbma 0bxo0umenvuwiil u yumussiii nomewux... [lomewux, ewje 6oece
Yen08eK He NOJNACUNOL, UMEBWIULL 21A3d CAAOKUe, KAK Caxap, U WypUusuull ux

8CAKUU pas...

For information: Nikolai Vasilievich Gogol about Manilov.

3) On OvL1 noxodic Ha cpeoHell 8eNUdUHbl MeOBeOs.

For information: Nikolai Vasilievich Gogol about Sobakevich.
Task 8. Correlate the precedent literary name and character traits:

mypeenesckas 0egyuKa

be3zacmenuugoe 6pamve, (haHmazepcmeo, camonwd08anue

Obnomos JleHb, HeBeHCecmeo

Manunos ANYHOCMb, XAHIICECMBO0, Tuyemepue,
NPUKPLIMOE MACKOU MOPALUAMOPCINEO

Yuuukos npocmooyudie, cocmpaoanue

Iniowxun HCEPMBEHHOCTD

Mumpopanyuixa Kapbepusm, Y20OHUYeCme0, KOHPOPMUIM

Hyoywra ['onosnes

OYXOBHOCMb, YMOHUEHHOCHb, 20MOBHOCTIbL K CAMONONCED-
MBOBAHUIO, CNOCOOHOCHb K 21YOOKOU 1H008U, UHO20A 8
couemanuu ¢ YOanNeHHOCMbIO OM RPAKMUYECKOU JICUZHU

xHA36 Moliukun

NPEONPUUMHUBOCHTb, UZBOPONIUBOCTb, KAPbEPUIM NPU
6HewHell pecnekmabdenbHocmu
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Coneuxa Mapmenaoosa | nycmoe nposcekmepcmeo, MeumamenbHoCcms

Xnecmaros Jletb, npazonocmy, anamuiHocms

Monuanun CKYNOCHb, CIPACHb K coOUpamenscmey 6ecnonesHvlx eeujel
Kopobouka OCKOMUHUBUIULCS KVIIAK

Hosopes 0YOUHHO20N108051 CKONUOOMKA

Cobakesuu becuiabaunwlil MOm

This task is pleasant for those students who do not like to write a lot, and
those who have a well-developed intuition.

Task 9. What is the second part of the name of the hero. Describe him
and the situation he was in:

Usan-..., Tyeapun- ..., 3meil..., Enena..., /[oopuins..., baba-..., Hies..., ...
aseywka, Llapesna..., ...beccmepmubiii.

Task 10. Create your own text (composition-miniature) with the
inclusion of case-law text. Try to reinforce the main message of the essay
by including some precedent text:

Cuacmaugvle yacoe He nHabnooarom, M Ovim omeuecmea Ham CladokK u
npuamen, Y scusns xopowa, u szcumov xopouro, E2co npumep opyeum nayxa.

Topics: 1) «Bepnoe pewenueyn, 2) «Hezabvisaemviii denvy, 3) «Koeoa
Mbl gmecmen.

This stage of work is the most difficult and responsible. Its purpose is
the formation of the language and speech competencies of students, the
ability to compose (verbally and in writing) monological statements on the
proposed topic.

As our teaching experience shows, the proposed methodology brings
obvious positive results. Students, consciously or unconsciously, begin to
use precedent texts in oral speech and writing. The use of assignments with
precedent texts makes it possible to actualize intersubject communications
(language, literature, history, geography, cultural studies), involves non-
standard lessons (quiz, game, KVN, etc.), extracurricular activities.

Conclusions
A linguistic personality is a multilayered and multicomponent set of
linguistic abilities, abilities, readiness to carry out speech acts of various
degrees of complexity, taking into account the formation of personal, value
(worldview) and cultural components.
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The most important characteristic of a linguistic personality is the level
of language proficiency. A high level assumes knowledge of linguistic
units and the ability to use these units in accordance with national and
cultural traditions and the situation of communication in all types of speech
activity (speaking, listening, writing and reading) at all levels of language
(phonetics, grammar and vocabulary).

One of the most significant indicators of the level of formation of a
linguistic personality and the level of language proficiency is knowledge of
precedent texts (use and understanding) — names, sayings, cultural symbols
that are significant for the individual and the society to which this person
belongs. The use of assignments with precedent texts of a search, creative
nature allows you to diversify the lessons and the educational process as a
whole.

At the initial stage of working with precedent texts, it is necessary to
use tasks that do not require special knowledge: find out the meaning of
the precedent text using a dictionary, find an error in use, restore a verse
quote by arranging the lines in the correct order, correlate the precedent
text and its interpretation, name the second part of the precedent name. At
the second stage, the tasks become more complicated: restore the quote by
inserting the missing words, independently interpret the case text, explain
the situation in which the case text is used, strengthen the main idea of the
essay by including the case text.

Knowledge of precedent texts and the ability to include them in speech
characterize the linguistic personality of a student of a foreign language.
The linguodidactic potential of including tasks of this nature is huge: they
contribute to the expansion of the lexical stock of students, the development
of their logical thinking and memory, the formation of sociocultural and
communicative competencies, and allow a deeper understanding of the
national and cultural-historical identity of the country of the language being
studied.

Working with precedent texts does not lose its relevance even at the
advanced stage of learning Russian as a foreign language, which is why the
chosen direction of research seems to be significant both in theoretical and
practical terms.
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