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INTRODUCTION 
The concept of “technology” is the basis for defining the essence of 

pedagogical technology. The word “technology” consists of two components: 
1) “techno”, which simultaneously means both art (skill, mastery) and craft 
(professional occupation, professional occupation, profession); 2) ”logic” – 
science, description. It means that the direct meaning of the term “technology” 
can be interpreted as a description of skillfully executed professional activity and 
it can be organized optimally perfect. 

The concept of “technology” is used primarily in various types of 
research and provides a set of knowledge about the methods and means of 
carrying out processes that guarantee a certain result. In recent years, the 
term “technology” is increasingly used by researches of the organization of 
the learning process which deeply study the role and functions of the student 
in the process of learning and their interaction with other participants in the 
learning process

1
. 

We can acknoledge that the learning technology means the organization 
of the learning process which involves a certain system of actions and 
interactions with other participants. The technology includs two important 
aspects. Firstly, the technology of teaching which describes the system of 
actions not only of the lecturer but of the students too. Secondly it provides 
the correct application of the achievement of certain results. 

Thus, the structure of learning technology, or technological structure of 
the learning process, is a set of methods of pedagogical interaction, the 
consistent implementation of which guarantees the solution of pedagogical 
problem. Their effectiveness depends on many factors: individual and age 
characteristics of students and teachers, their gender, professional skills of 
teachers, the content of the pedagogical process, the psychophysical 
condition of participants, and so on. Therefore, we can assume that the use 
of a set of methods of interaction in the pedagogical process does not 
guarantee the solution of pedagogical problems, but only creates conditions 
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for changing the situation of learning process. And all pedagogical tasks are 
related to the development of personality

2
. 

The variety of pedagogical technologies needs their classification. The 
most appropriate one is to classify them according to the degree of 
manifestation by subjectivity, activity and independence in the creation of 
students. Accordingly we can distinguish two main types of pedagogical 
technologies: reproductive and productive. 

Defining the essence of pedagogical technology of interactive learning 
can begin with the concept of “interactive methods”. The method is defined 
as a way of purposeful interaction of the lecturer and studens for the decision 
of learning problems. The concept of interaction can be devided into two 
components: “inter” – between and “action” – enhanced activity. 

The key concept that defines the essence of interactive methods is 
“interaction”. Interaction is understood as direct interpersonal 
communication, the most important feature of which is the ability to “take 
on the role of another”, to imagine how it is perceived by a communication 
partner or group, and accordingly interpret the situation and construct their 
own actions. Pedagogical interaction is an exchange of activities between a 
lecture and students in which the activity of one determines the activity of 
another (others). It is a process of activity when we have participants in a 
single time and space, which creates the possibility of direct contact between 
them, the presence of a common goal, the expected result of activities that 
meets the interests of all and contributes to the needs of everyone, planning, 
control, correction and coordination of actions, distribution of a single 
process of cooperation, the emergence of interpersonal relationships. 

 

1. Interactive methods as enhanced pedagogical interaction 

in the educational process 

The purpose of using interactive methods in the study of foreign 
language is to create a comfortable learning environment in which all 
students interact with each other. The classes provide an opportunity to 
discuss various problems, prove, argue their own point of view. It is an 
interaction between lecturer and student, which orients the individual to the 
development of his creative and mental abilities and communication skills. 

It is important for a modern lecturer to know the latest methods of 
teaching foreign languages, special training techniques and techniques to 
optimally choose one or another method of teaching accordingly to the level 
of knowledge, needs and interests of students. 

Interactive means that people work together and have an influence on 
each other. This situation implies dialogue or conversation. Therefore, these 
methods are aimed at the interaction between not only students and the 
lecturer but also with each other, it requires an active role of students in the 
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learning process. The purpose of the interactive learning is to create the 
special conditions leading to the involvement of all students in the learning 
process when the participants can understand and realise everything that 
happens, influence each other and make their own contribution having 
established the friendly and mutually supportive relationship. 

The interactive teaching method is the way of collective interaction of 
participants, logical process of the conversation, dialogue which can 
development personal qualities of students. 

Interactive learning technologies of foreign languages are integrative 
system of the learning process, which provides the goals of training on the 
principles of co-communicativeness, expediency of implementation and 
mutual complementarity of interactive methods. 

Defining the essence of pedagogical technology of interactive learning 
can begin with the concept of “interactive methods”. The method is defined 
as a way of purposeful interaction of the lecturer and students for the 
decision of learning problems. The concept of interaction can be devided 
into two components: “inter” – between and “action” – enhanced activity

3
. 

The key concept that defines the essence of interactive methods is 
“interaction”. Interaction is understood as direct interpersonal 
communication, the most important feature of which is the ability to “take 
on the role of another”, to imagine how it is perceived by a communication 
partner or group, and accordingly interpret the situation and construct their 
own actions. Pedagogical interaction is an exchange of activities between a 
lecture and students in which the activity of one determines the activity of 
another (others). It is a process of activity when we have participants in a 
single time and space, which creates the possibility of direct contact between 
them, the presence of a common goal, the expected result of activities that 
meets the interests of all and contributes to the needs of everyone, planning, 
control, correction and coordination of actions, distribution of a single 
process of cooperation, the emergence of interpersonal relationships. 

It is researched that interactive teaching methods contribute to optimizing 
the learning process for the study of a foreign language. They are intended to 
put mechanisms for motivation in place and increase the efficiency of 
teaching foreign language communication. The advantages of using 
interactive methods in the process of students’ learning include the 
maximum approximation to the real conditions of professional activity, the 
broad autonomy of students, decision making in conditions of creative 
competition and the development of skills for spontaneous speech, 
promoting the development of organizational skills of students, overcoming 
the barrier between the study of language and its practical application. 
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The introduction interactive methods of teaching foreign languages 
includes the formation of communicative abilities of students, as well as the 
development of independence of their thinking, the formation of skills to 
work in small groups. The lecturer needs a lot of methodological training for 
implementation of innovative teaching methods as an effective pedagogical 
tool for optimal development and professional growth of students. 

Interactive teaching methods involve real situations, the use of role-
playing games, situational tasks, pair and group work. 

Interactive teaching methods are based on active interaction and 
cooperation of participants in the educational process. Interactive teaching 
methods allow you to think constructively, make informed decisions, 
develop the ability to prove correctness positions during the discussion, to 
develop the skills of the listener and the speaker. Interactive training aims to 
create a comfortable atmosphere. 

Thus, interactive methods are enhanced pedagogical interaction, mutual 
influence of participants of pedagogical process through the prism of own 
individuality, personal experience of life

4
. 

This is a process of intensive communication between a lecturer and 
students (lecture – the subject of his own professional activity puts in the 
position of the subject of educational activities of the student). Interactive 
pedagogical interaction is characterized by a high degree of communication 
intensity of its participants, their communication, change and diversity of its 
types, forms and techniques, purposeful reflection. The analysis of the 
practice of interactive pedagogical interaction made it possible to identify its 
leading features and tools, including: dialogue, meaningful activities, 
meaningful creativity, interpersonal relationships, freedom of choice, 
creating a situation of success, positivity and optimism of assessment, 
reflection, etc

5
. 

Interactive learning requires a multifaced type of communication when 
communication links arise not only between a lecture and students, but also 
between all students, and the lecturer becomes an equal participant in 
educational activities. In the process of such communication students have 
the opportunity to share their thoughts and feelings within a particular topic. 
The use of multilateral communication makes it possible to include all 
students in the learning process. 

The process of interaction between students on the basis of multilateral 
communication is possible when they can create the interpersonal 
communication and change the communication situation. 
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In this case we can include the application of the principles of 
cooperative learning

6
. 

Another important interactive method to be employed for teaching foreign 
languages to the students is a discussion practice. Taking part in a discussion is a 
significant communication situation for students, still more it demands higher 
language proficiency and a certain achieved level of knowledge, so it is 
advisable to set up such discussions at final stages of studying. 

The discussion is an active method of conducting classes, designed to 
mobilize practical and theoretical knowledge, the views of listeners on the 
problem. The discussion is relevant when considering controversial issues 
(but in the learning process, situation of controversy of interpretations may 
not arise). For these reasons, it is not correct to plan lessons as discussion in 
advance. When discussion is a curriculum outcome, lecturers have purposes 
for teaching discussion, and they explicitly teach students how to be 
communicative. Lecturers report that they want their students to develop 
discussion skills for many of the same reasons that they teach with 
discussion. If students will engage in discussions outside of the classroom, 
then the possibility of students building knowledge and exploring multiple 
perspectives about issues also extends outside of the classroom. An 
additional purpose for teaching students how to engage in discussion related 
to citizenship education and preparing students to discuss issues. 

Dialogue can involve the perception of the participants of the 
pedagogical process as equal partners and subjects of interaction. Dialogue 
in the pedagogical process is the perception of the student by the lecture as a 
person, as an individual. This is the right of each participant of pedagogical 
interaction to be creative, to express himself in various activities, to realize 
his potential according to his plan, his model. 

Dialogic communication between lecturer and students presupposes their 
ability to treat each other with respect, mutual assistance in the formation of their 
way of thinking, their vision of the problem, their way of solving the problem. 

Thought activity as an essential feature of interactive methods is the 
organization of intensive mental activity of teachers and students. In 
interactive learning, the lecturer must organize their independent cognitive 
activity, problem-based learning, independent performance of various 
mental operations by students, such as analysis, synthesis, comparison, 
generalization, classification, etc. 

It should combine different forms of organization of students' mental 
activity (individual, pair, group), providing a constant process of exchange 
of views between participants in pedagogical interaction

7
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Meaningful creativity is a process of conscious creation (creation, 
construction) by students and lecturers of new meanings, content of objects and 
phenomena of the surrounding reality within the discussed topic. It involves the 
perception of participants in the pedagogical process of the surrounding reality 
through the prism of their individuality, expression of their individual attitude to 
phenomena and objects of life, reflection of meaning from the standpoint of their 
individuality, understanding and ability to explain to others the significance of 
the phenomenon under study or the process, event, situation under consideration. 
Meaningful creativity in the pedagogical process involves not only the creation 
of values by participants, but also the exchange of these values, resulting in the 
ratio of individual values with other values, enrichment of the own meaning of 
the subject, phenomenon. 

The freedom of choice of students and lecturers lies in their conscious 
regulation and activation of their behavior, pedagogical interaction, which 
contribute to optimal development and self-development. This is an opportunity 
for the subjects of pedagogical interaction to manifest their ability to activate 
their own behavior, the need to overcome obstacles and difficulties; willingness 
and ability to act independently and interact with someone

8
. 

Creating a situation of success is a purposeful choice by the lecturer of a 
set of external conditions that contribute to the receipt of learners, 
satisfaction, manifestation. 

The success in communication is a motive for self-development and self-
improvement of the students. If we want to be successful in creation of 
communication situation we can use various pedagogical tools, such as 
positivity and optimism of student assessment. The positivity and optimism 
of the participants’ evaluation of each other’s pedagogical interaction is 
manifested in their desire to assess the achievements of the individual 
positively. This is the ability of the lecturer in assessing the activities of 
students to emphasize the value, uniqueness, significance of the achieved 
result, individual achievements, the desire to note and emphasize the positive 
changes in student development. This is the need of the lecturer to support 
the human dignity of the student, the ability of comparing the achievements 
of one student with achievements of another. 

This is a manifestation of the lecturer’s positive emotions in the 
implementation of the assessment procedure. At the same time, it is the right 
of students to be independent in their communication. The research and 
personal experience in the use of interactive learning indicates the need to 
implement in the educational process of certain organizational and 
pedagogical conditions without which interaction is not effective. The 
creation of a favourable and positive psychological atmosphere in the 
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audience is necessary to motivate students to self-disclosure and the desire to 
cooperate with each other and with the lecturer.

9
 

This requires the lecturer to use special tools (techniques, methods) to 
create and maintain such an atmosphere in the process of studying

10
. The 

next condition for the effective use of interaction is the introduction of 
special rules which are mandatory for all. Definition of such rules, norms of 
work occurs in the course of activity of the lecturer and students. If the rules 
are accepted and understood by students as their own, it guarantees their 
observance in the classroom, regardless of whether the lecturer is present or 
not. In addition, during the definition, the lecturer has the opportunity to 
offer students the rules that he considers mandatory

11
. 

The combination of these features and conditions makes it possible to 
talk about the fundamental importance of pedagogical technology of 
interactive learning in comparison with traditional forms of its organization. 
Modern education requires serious attention to this training from the system 
of retraining of lecturers because only consistent and purposeful work on 
lecturer training will really help them master these modern approaches 
which are so important today when it comes to forming a fundamentally new 
type of personality. Games are an effective means of motivating learning 
activities in a foreign language due to the fact that they are an effective 
means of expanding the worldview

12
. 

 

2. Communicative games as one of the means 

of developing dialogic speech 

The definition of speech activity as “unity of the social individual” does 
not cause objections among scientists. Analyzing the relationship between the 
categories of social and personal in speech it should be noted that they are not 
opposed to each other but are closely related and complementary because all 
social are generalizations of personal factors in their relationship to each other 
and personal real exists and makes sense only in terms of interpersonal 
relationships and against the background of general social guidelines. 

We can acknowledge that mental activity is not only personal but also 
individual. Individual features are manifested in the ability to see the 
problem situation in the formation of tasks, in the analysis and use of 
conditions, in the ratio of awareness and non-awareness, in the nature of 
emotional regulation of search, in tactics of insistence. 
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Personal speech in communication is manifested in the way of reflecting 
in speech units the subjective attitude of a person to the phenomena of 
objective reality

13
. 

Personal assumes the presence of an addressee who creates the discourse 
and an addressee who is physically represented and decodes the encoded 
speech. The personal in speech is also manifested in how the author 
structures the message, how he chooses lexical units and grammatical 
structures from all his existing speech development of semantic speech, and 
how he solves the problem of semantic content and compositional design. It 
is noted that the personality is limited only by the basic morphological and 
syntactic rules and it is free in oral speech. 

There are two types of information in the language: a) information that is 
not related to the conditions of communication, but only constitutes the 
subject of the message; b) additional information that related to the 
conditions and participants of communication. 

The message of the same fact of reality can take different forms 
depending on official, business or domestic circumstances, the social 
affiliation of the interlocutors and the relationship between them, the 
subjective emotional attitude of the speaker to the subject of the 
conversation and how he considers the circumstances

14
. 

Interactive learning is close to the real working conditions of the lecturer, 
using of the collective experience and knowledge to develop individual 
speech of students. Collective discussion and evaluation of individual speech 
constitute a collective point of view that is more objective

15
. In interactive 

speech learning involves not only the transfer of information but also social 
interaction between participants in the communicative process, and provides 
the construction of speech text in conditions close to real communication. 
The lecturers take into account the communicative context between the three 
elements of communication – author, addressee and speech text, which must 
be considered in more detail. 

Analysis of the communicative and cognitive knowledge of the addressee 
will also contribute to the development of students’ skills to choose new and 
interesting information, appropriate presentation style and speech design. 

Communicative knowledge includes the culturological aspect 
(knowledge of the general cultural norms of the society of which the 
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addressee is a member), sociological (its belonging to the social personality 
characteristics, ideas, inclinations). 

Cognitive knowledge includes: 
a) “descriptive level” – knowledge that allows you to identify a person 

by its internal characteristics, external features; 
b) “predicative level” – knowledge that allows with sufficient reliability 

to predict its possible behavior and point of view; 
c) “explanatory level” – knowledge that helps the author to effectively 

modify the behavior of the communication partner
16

. 
In the process of interactive learning of a foreign language dialogue acts 

as an object of observation and analysis, as an object of editing and 
correction, and as a product of activity. In this regard, we can divide the 
dialogue into the following types: dialogue – a sample, dialogue prepared by 
the lecturer and dialogue prepared by students

17
. 

The first type of dialogue includes those that are offered to us in 
textbooks, or texts of original literature or recorded ones. 

Working with these dialogues students receive the necessary information, 
analyze the content, structure and use of speech. Such dialogues can serve as 
a model for creating your own ones. 

The second type includes dialogues prepared by the lecturer which can 
help students to create their own dialogue, process it and activate the 
material they have studied in communication. 

The third type includes dialogues that created by students which help us 
to assess the level of assimilation of the material. 

The analysis of games in a foreign language showed that students having 
entered the role, overcame the language barrier, did not hesitate to express their 
thoughts in a foreign language, showed creativity and independence of thinking. 

It is noted that at an early stage of preparation for holding a game 
students have studied recommendations about the organization of the group 
presentation, having received distributing material. Students of the second 
subgroup, playing the role, are the audience of this presentation. Their task is 
to think through the questions to the speakers in order to be convinced of the 
reliability and profitability of the submitted project. It is researched that 
some students will prepare some of the questions in advance, and a number 
of questions will arise during the dialogue, which will require the students to 
have active listening skills. Prior to the start of the game, the lecturer 
informs students about the criteria for assessing their oral performances and 
warns that the game will be recorded on a digital video recorder so pupils 
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could estimate extent of achievement of communicative competence of each 
participant of the game, and also the general course of the presentation. At 
the end of the game, a video recording, a collective discussion of the results 
and a joint summing up are carried out. The analysis of games in a foreign 
language showed that students having entered the role, overcame the 
language barrier, did not hesitate to express their thoughts in a foreign 
language, showed creativity and independence of thinking. Despite of the 
presence of some language errors, the communication was lively and 
emotional. The students demonstrated good knowledge and skills and tried 
to realize their significant qualities. 

Cooperation between a lecturer and students is based on a sample text. 
Mutual learning of students in the process of group and pair work takes 
place through a dialogue prepared by the lecturer and creative and individual 
work is aimed at creating students’ own dialogue. The communicative 
process is characterized by the possibility of one-vector or multi-vector 
orientation of communication. Vector communication is represented by a 
monologue form of communication. Dialogic speech is considered the 
primary natural form of speech communication compared with monologue

18
 

which is close to real communication. 
The absolute approximation of the student's actions to real professional 

activity has the character of a certain conventionality that includes a 
characteristic feature of game action. Such modeling is professionally-
oriented behavior in the learning environment is due to the development of 
the complex various game situations, the choice of which is determined by 
the real professional needs of future professionals and simulated real 
professional conditions. 

A communicative game during a foreign language lesson is used to 
memorize speech material and develop strong grammar skills. It has a 
positive effect on the activation of emotions and it contains the necessary 
units of dialogic speech. The game can be a good material for the 
introduction, consolidation and further activation of students’ work with 
educational material

19
. 

Communicative games have methodological value because it is 
interesting to conduct role-playing games for both students and lecturers

20
. 

Communicative game is one of the components of communicative 
techniques. It develops the student’s ability to speak the language fluently, 
promotes mutual understanding, increases motivation. Thus, the 
communicative game adds a communicative focus to educational 
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communication, strengthens the motivation to learn English and significantly 
improves the quality of mastering it

21
. 

Communicative game is a powerful factor of psychological adaptation of 
a student in a new speech space, which can solve the problem of natural non-
violent introduction of a foreign language into the student’s world. 

It should be noted that pedagogical observation allows to evaluate the 
effectiveness of games for the development of studentsэ dialogic skills. After all, 
the atmosphere of the game is quite relaxed, which provides students with tasks 
in a comfortable environment. This allows students to think better, develop their 
creative and acting skills, get involved in work, be interested during the learning 
process. This formulation of work with dialogues provides an opportunity to 
develop the necessary skills of dialogic speech

22
. 

The most typical communicative tasks can be denial, explanation, message. 
Students must master the functional types of dialogues. It can be a dialogue-
dialogue, a dialogue-agreement, a dialogue-exchange of impressions and a 
dialogue-discussion. In the first type of dialogues information can belong to 
one partner and to each of them. Dialogue-agreement is used when the 
interlocutors have intentions. The next dialogue is a dialogue-exchange of 
impressions, the purpose of which is to present their own vision of an object, 
event, phenomenon, when the interlocutors express their views, provide 
arguments for proof, agree with point of view of the partner or refuse it. At the 
same time, the initiative to hold a conversation is bilateral. 

The most difficult to master is a dialogue-discussion, when the 
interlocutors have to make a decision, to reach certain conclusions, to 
convince each other in something

23
. 

In the course of communicative game in the process of learning dialogic 
speech various grammatical structures, intonation models, a significant 
amount of foreign lexical material are used. An important role is given to the 
unprepared speech of students. In this regard, the communicative game can 
surpass the capabilities of other paired group activities. Communicative 
game involves increasing personal involvement in everything that happens. 
Students unconsciously create their own reality and operate on their 
knowledge, developing their skills of foreign language dialogic speech. 

It is note that almost all educational time in the communicative game in 
English classes is devoted to speech practice.We must have not only the speaker 
but also the listener because he must understand and remember the remark of the 
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partner, correlate it with the situation, determine how relevant it is to the 
situation and the task of communication and respond correctly to the remark

24
. 

Games help the lecturer not simply practise isolated elements of 
grammar or pronunciation but motivate students to find out interesting 
information and share with each other the pieces of information needed to 
make up a whole dialogue. 

Thus, in the process of communicative game in English classes, students 
develop the skills of foreign language dialogic speech, master different types 
of dialogues which are based on a complex system of speech skills and 
abilities which are formed in the process of performing a system of exercises 
by students

25
. Creating a system of using communicative games, we must 

proceed from the fact that in the teaching of dialogic speech there are three 
stages: assimilation of dialogic units by students; mastering mini-dialogues; 
independent compilation of students’ own dialogues. 

Accordingly with these stages in the system of teaching foreign language 
dialogic speech, there are three consecutive groups: 1) group I – exercises 
for learning dialogic units; group II – exercises for mastering microdialogues 
on the basis of mastered dialogic units; group III – exercises for composing 
your own dialogues of different functional types. A communicative game 
can be used in all three groups of exercises. 

It is noted that all exercises belong to the type of conditional speech
26

. 
Within this group there are different types of exercises depending on the 
dialogic units that are learned, such as exercises aimed at mastering the 
dialogic unity of “message – message”, where students take on appropriate 
roles such as agreement or disagreement. 

As a rule all types of exercises of this group are performed in the 
following models: “lecturer – student”, “student – lecturer”, “student – 
student”. When the exercises are performed in the “lecturer – student” 
model, the teacher loses one of the roles. 

Remarks of the lecturer are proactive, and the remarks of students are 
reactive. In the “student – lecturer” model, the initiative passes to students. 
The final for this group of exercises is the “student – student” model. 

By exchanging remarks, both students play appropriate roles. Group II – 
exercises aimed at improving students’ skills of mastering dialogic units and 
in parallel to the development of skills to compose microdialogues. Using 
previously learned dialogic units, students compose microdialogues from 
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two or three dialogic units. At this stage, students are offered auditory verbal 
supports (phonogram of the sample dialogue) and visual verbal supports 
(microdialogue-substitution table and microdialogue-scheme), based on the 
microdialogue-sample

27
. 

 

CONCLUSIONS 
Taking into account the above – stated, it can be concluded that the 

research and personal experience in using of interactive learning of foreign 
languages indicates the need to implement in the educational process of 
certain organizational and pedagogical conditions without which interaction 
is not effective. The creation of positive psychological atmosphere in the 
audience is necessary to motivate students to self-disclosure and the desire to 
cooperate with each other. 

It is noted that games are an effective means of motivating learning 
activities during the foreign language lessons and is one of the components 
of communicative techniques. It develops the student’s ability to speak the 
foreign language fluently. 

In the process of learning dialogic speech various grammatical structures, 
intonation models, a significant amount of foreign lexical are included in the 
dialogue. The communicative game involves increasing personal 
involvement in everything that happens. Students unconsciously create their 
own reality in developing their skills of foreign language dialogic speech. 

It is note that almost all educational time in the communicative games in 
English classes is devoted to speech practice. 

In the process of communicative games in English classes, students 
develop the skills of foreign language dialogic speech, master different types 
of dialogues which are based on a complex system of speech skills and 
abilitieswhich are formed in the process of performing a system of exercises 
by students. 

 

SUMMARY 
In the scientific study, the main ways of improvements of efficiency of 

organization of interactive learning activity during the foreign lessons has 
been considered by the author. The analysis of the practice of interactive 
pedagogical interaction made it possible to identify its leading features and 
tools, including dialogue, meaningful activities, meaningful creativity, 
interpersonal relationships. Interactive methods are enhanced pedagogical 
interaction, mutual influence of participants of pedagogical process through 
the prism of own individuality, personal experience of life. The article deals 
with interactive methods of teaching of foreign languages using 
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communicative games. It should be noted that pedagogical observation 
allows to evaluate the effectiveness of games for the development of 
students' dialogic skills. Communicative games as one of the means of 
developing dialogic speech are used in the process of teaching foreign 
languages. It is noted that games are an effective means of motivating 
learning activities during the foreign language lessons and is one of the 
components of communicative techniques. 
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