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PHENOMENON “LINGUODIDACTIC COMPETENCY”
IN THEORETICAL AND PRACTICAL TRAINING
OF FUTURE UKRAINIAN AND ENGLISH TEACHERS

Ruskulis L. V., Kordyuk O. M.

INTRODUCTION

The modern educational space requires including highly professional
teachers, whose level of training corresponds to European standards and
world trends into the learning process of Ukrainian language students. Such
provisions are set out in the laws of Ukraine “On Education”, “On Higher
Education”, the National Strategy of Education Development in Ukraine for
2010-2021, the State National Program “Education” (“Ukraine of the
21* Century”), the State Program “Teacher”, European recommendations for
language education. According to their dominant position, a teacher-
philologist is an innovator who has excellent theoretical foundations of
discipline, applies his knowledge in practice, conducts constant active
scientific research, improves his/her own lingodidactic competency, because
“the focus of the educational system on mastering the system of knowledge,
which was traditional and motivated a few decades ago, no longer meets the
modern social order, which requires educating independent, proactive and
responsible members of the society, able to interact effectively in the
performance of social, industrial and economic tasks™".

A modern teacher of Ukrainian and English languages must deeply
master linguistic theory and linguodidactic principles of language learning,
have the appropriate psychological, psychophysiological and practical
training. Thus, we are talking about the formation of linguodidactic
competency of a graduate of a higher educational institution as the main and
fundamental competency, which should be formed in the process of
mastering the educational program 014. Secondary education (Ukrainian
language and literature. Language and literature English). The formation of
linguodidactic competence of a modern graduate is a deep knowledge of
approaches, principles, patterns, methods and techniques of teaching that
represent a functional part of a language methodology. A student who has
mastered the principles of language didactics is a specialist, a highly
competitive teacher of Ukrainian and English, who has developed all key
competencies (linguistic, professional, didactic, etc).

! Bepbmupkuit B. MopMyBaHHS KIIOUOBHX KOMIICTEHTHOCTEH YUHIB — OCHOBHE
3aBJIaHHA HaByanbHoro 3akiaany. URL: https:/lib.iitta.gov.ua/2372/1/Verbytsky.pdf.
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The theoretical basis of the study was generalized experience
of scientists in the following areas: study of the phenomenon
of “linguodidactic competency” (V. Doroz, O. Ishutina, O. Kopus,
I. Kucherenko, N. Ostapenko, I. Khyzhniak, etc); L. Boyarova, V. Vynnyk,
V. Zhayvoronok, L. Symonenko, L. Poliuga, etc), substantiation
of linguodidatic principles in language learning (Z. Bakum, O. Biliaev,
N. Golub, T. Donchenko, S. Karaman, O. Kopus, L. Mamchur,
V. Melnychaiko, A. Nikitina, S. Omelchuk, N. Ostapenko, M. Pentyliuk,
T. Symonenko, I. Khomiak, etc).

The purpose of scientific research is to determine theoretical
foundations of forming linguodidactic competency of future Ukrainian
language teachers, to clarify the terminology as the basis of linguodidactic
competency. To achieve this goal the following tasks are solved: to analyze
the system of competencies in training future Ukrainian and English
language teachers; to find out the concept of “linguodidactic competency”,
its structure and components; to analyze the terminological apparatus
of linguodidactic competence.

1. Theoretical investigations of the phenomenon
“linguodidactic competency”

A number of views on the concept of “linguodidactic competency” are
presented in the scientific circulation. In particular, N. Ostapenko defines
that “linguodidactic competency is a graduate’s possession of sets of
knowledge, skills, abilities and experience in evaluative attitude to the
subject, content and structure of linguistic disciEIine, use of principles,
methods, techniques, means and forms of teaching”

Having viewed the training of masters O. Kopus represents the following
definition of this concept: “a master’s possession of set of knowledge, skills,
abilities and experience in evaluative attitude to the subject, object, content
and structure of linguistic and linguodidactic disciplines, the ability to
implement principles, methods, techniques, tools and forms of education,
which are an integrated characteristic of the quality of the future master of
philology personality”™.

G. Tkachenko interprets this concept as a systemic integrity of
“interrelated components, quality of a personality and readiness of the future
teacher for educational activities at school”?.

The opinion of O. Ishutina is appealing to us as she believes that
linguistic and methodological competency is “the ability of teachers to
productively solve professional problems in the field of language education
of students based on the system of knowledge of the Ukrainian language and

2 .. . . .

Octanenxo H. Teopernuni i mertogudni 3acagu (OpMyBaHHS JIHIBOINUAAKTUIHOL

KOMIIETCHTHOCTI y MaiOyTHIX YYHTEeNiB YKpaiHCBKOI MOBH 1 JiTepatypu : aBToped.
JMC. ... IOKT. ea. Hayk. Kuis, 2010. C. 14.
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teaching methods through awareness of the meta-subject function of the
native language and its status as a national and cultural phenomenon;
formation of value orientations of a teacher as a person with a high spiritual
and moral culture; readiness and desire for professional self-improvement
and perception of advanced scientific and methodological experience in the
field of teaching the native language™®.

I. Khyzhniak finds out that it is “the ability at a high scientific and
methodological level, taking into account psychological and educational
specifics, using various forms of organization of the educational process and
constantly self-improving, to qualitatively organize the process of formation
of language and speech competence™®.

As researches show, scientists use both the concepts of “methodological
competency” and “linguodidactic competency”. In this regard, we pay
attention to the researches of O. Igna, who emphasizes that the structure of
these concepts is identical, although there are some differences. In the
methodological competency of a scientist she sees methodological skills of a
teacher, which in complex combines psychological and pedagogical,
methodological, subject training, teaching and research activities, i.e.
personal and professional characteristics of a teacher. O. Igna represents the
following components of methodological competency (based on the training
of a foreign language teacher): skills and abilities in the field of technology
and methods of teaching foreign languages; mastering methodical
linguotheory (terminology); development of communicative competency;
the ability to form and develop communicative competency of students; the
ability to conduct pedagogical activities; development of critical pedagogical
thinking; the ability to apply in practice the obtained theoretical knowledge’.
The analysis of scientific sources gives grounds to assert that these concepts
are identical and complementary, as they have the main content — a
linguodidactic training of a student, which covers the mastery of theory and
its practical application; formation of his linguistic competence in the
process of mastering the educational components provided by the curriculum
for bachelors in the specialty 014. Secondary education (Ukrainian language
and literature. Language and literature (English)).

The structure of linguodidactic competency (according to T. Mikhno,
I. Khyzhniak) include the following components: basic constructs (linguistic,
psychological and pedagogical); basic constructs (linguistic-methodical and
informative-communicative); superstructures (diagnostic and
acmeological)®. Let’s focus on their characteristics.

| Xmkwsk LA, Cknageuke  iHQOPMALiHHO-KOMYHIKALIHHOrO — KOHCTPYKTa

JHTBOAUJAKTHYHOI KOMIIETEHTHOCTI MaiOyTHbOro BumTeNs. Bicnux Jlyeancvkozo
HayionanvHoeo yHigepcumemy imeni Tapaca [llesuenxa. Ileoazoeiuni nayku. 2012. Ne 11.
Y. II. C. 168.
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Basic constructs:

a) the linguistic component is a perfect mastery of theoretical foundations
and acquisition of practical skills in the disciplines of the linguistic cycle,
which are provided by the educational and professional training program for
students majoring in 014. Secondary education (Ukrainian language and
literature. Language and literature (English)): Ukrainian language workshop,
Ukrainian language for professional purposes, modern Ukrainian literary
languages, Ukrainian dialectology, Old Slavonic language, historical
grammar of the Ukrainian language, history of the Ukrainian language,
theoretical linguistics, stylistics of the Ukrainian language, theoretical and
practical English language course. Students master the necessary volume of
information in these disciplines with the obligatory reference to the school
course of Ukrainian and English languages, which provides an in-depth
analysis of the school program and current textbooks;

b) psychological and pedagogical component is formed by classes in
pedagogy, psychology and methods of teaching Ukrainian language and
literature and methods of teaching English. The main purpose of pedagogy is
to acquaint student with the processes of education and training of an
applicant®*?. To form linguodidactic competence it is important to master
the didactic foundations in pedagogy, which will lay the foundation for the
study of linguodidactic problems. In the course of psychology®’ students
learn the peculiarities of the development of general mental processes
(thinking, consciousness, speech, imagination, attention, etc.) and the age
patterns of personality development and the formation of these mental
processes.

Main constructs:

a) linguistic-methodical is formed when studying methods of teaching
Ukrainian language and literature, methods of English language and
pedagogy, where there is a comparative analysis of general didactic and
specific (actually methodical) approaches, patterns, principles, methods and
techniques of language learning; as well as the formation of skills in
accordance with students’ age characteristics to select didactic material for

the lesson of the Ukrainian language **°";

FOpOIHKlHa O.M. .HIHFBO,HI/I,HB.KTI/I‘-IHI 3aCali HaBYaHHSA YKpPAlHCbKOl MOBH

B CTApIINX KJIacax IPUPOAHHYO-MaTeMaTHuHoro mpodimo. JIyraHcek : AnbMa-matep,
2004. C. 301.

® Jlopos B.d. MeToyka BUKIIaJaHHs YKPAiHCHKOT MOBH y BHILIH ITKOJI : HABYAILHHUIL
nocionuk. Kuis : [lenTtp HaBuanbHOI Jitepatypu, 2008. 176 c.

Baxmonana H.M., Kouan I.M. ClIOBHHMK-IOBIIHMK 3 METOJMKH BHKJIaJaHHS

ykpaincbkoi MoBH. JIbBiB : Bunasununii nentp JIHY imeni IBana ®panka, 2002. 250 c.

" Komycs O.A. Teopermumi 3acammr GopMyBaHHS (axoBOi ITiHIBOXMIAKTHUHOL
KOMIIETEHTHOCTI MaiOyTHIX MaricTpiB-()iIONOriB y BHIIOMY HABYAJIBHOMY 3aKiami :
moHorpadis. Oneca : Bunasauurso TOB Jlepanpyk, 2012. C. 15.
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b) information and communication - active introduction into the
educational process of innovative teaching aids that “simplify citizens’ access
to information and data, allow for quick and effective steps to improve
production, training, professional and personal development, including
education, require appropriate the necessary level of competence in the field of
information and communication technologies”s; creation of an information and
communication complex for teachers of Ukrainian language and literature;
development of skills to work on platforms YouTube, Facebook, Twitter,
Google, Zoom, Moodle; running your own teacher blogs, etc.

Superstructure constructs:

a) diagnostic, which aims to form linguistic and diagnostic skills of the
future teacher, i.e. “sufficient knowledge base and methods of work, so that,
working independently, students were prepared to perform full professional
functions of a teacher™. According to scientists the diagnostic skills include:
formulating goals and objectives to diagnose the level of knowledge; planning
one’s own pedagogical activity; creating communicative situations; adaptating
existing methods to specific learning objectives; developing methodical
materials; determining the causes and degree of deviation from the required
level of knowledge; processing and generalizing the received information on
the level of knowledge; implementating an individual approach to learning;
adequating assessment of one’s own diagnostic activity™;

b) acmeological component is students’ willingness to innovate, design
their own pedagogical activities, taking into account their capabilities,
because “the school needs a teacher who has reached the acme-tops of
pedagogical creativity, capable of innovative transformations and ready to
constantly improve their professional level universal network™!. The
structure of linguodidactic competence is shown in Figure 1.

L. Sherstyuk emphasizes two components of a student’s methodological
competency, namely: conducting traditional pedagogical activity; design of
innovative pedagogical activity. Particular attention is paid to innovation,

® @opmyBaHHA iH(OPMALIHHO-KOMYHIKALIHHAX KOMIICTEHTHOCTEHl y KOHTGKCTI
€BPOIHTETPAIlIfHUX TPOIECIB CTBOPEHHS 1H(GOPMAIIIHOTO OCBITHBOTO IPOCTOPY
mociOHuK / 3a 3ar. pexa. B.IO. buxosa, O.B. Opuapyk; HAIIH Vkpainu, IH-T iHQOpM.
TEXHOJI. 1 3ac00iB HaBy. Kuis : Atika, 2014. C. 7.

® Xuxnsk 1., Mixuo T. JIiHFBOMETOAMUHO-IIarHOCTYBANbHI BMiHHS B CTPYKTYpi
JHTBOMETOAUYHOI ~KOMIICTCHTHOCTI MaHOyTHBOrO BUHTENS MOYAaTKOBOI IIKOJH.
URL: http://pptma.dn.ua/files/2015/1/PDF_2015_1_Khyzhnyak_Mikhno.pdf.

Xwxnsk 1., Mixao T. JIiHrBOMETOIMYHO-AiarHOCTYBaJIbHI BMIHHSI B CTPYKTYpI
JHTBOMETOAUYHOI ~KOMIIETEHTHOCTI MaHOYTHBOrO BUHTENsS MOYaTKOBOI  IIKOJH.
URL: http://pptma.dn.ua/files/2015/1/PDF_2015_1_Khyzhnyak_Mikhno.pdf.

Y Momeryn O.1. Jluckycist yKpaiHCHKEX Iearoris HABKOJNO IIHTaHb 3alPOBAKCHHS
KOMIIETEHTHICHOTO MiX0y B YKpaiHCBKiil OcBiTi. Komnemenmuicuuii nioxio y cyuacHii
oceimi: cgimosuil 00cgi0 ma ykpaincvki nepcnekmueu / mip 3ar. pen. O.B. Opyapyk.
Kuis : K. I. C., 2004. C. 68.
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which, in the author’s opinion, should include: the ability to design
innovations in their own professional activities; psychological and
pedagogical characteristics of the class (groups of students), analyzing the
circumstances that do not allow the introduction of such innovations;
adequate choice of traditional and innovative approaches, patterns,
principles, methods, techniques and teaching aids; application of modern
methods of diagnosing the level of student’ success, as well as providing
“creative learning environment based on two principles: openness of the
information bank, its availability to all participants in the educational
process; individualization, aimed at the development of independence,
acquisition of research skills, development of thinking based on
cooperation™?,

* Linguistic component

Basic * Psychological and
constructs pedagogical
component
* Lingito-methodical
Main component
* Information and
constructs communication
component
* Diagnostic
Superstructure component
constructs » Acmeological
component

Fig. 1. The structure of linguistic and methodological competency

O. Ishutina represents several other components, which include:
informational (assimilation of scientific and methodological material);
methodological (tendency to solve methodological problems, awareness of
the basics of psychology, pedagogy and language didactics); logical
(integrated ability to interpret general trends in the development of
linguistics and linguodidactics; personal (development of individual
abilities, self-initiative in lectures, practical and seminar classes; observation
of the educational process in higher educational institutions); communicative
(the use of the language as a means of communication, independent
production of texts of different types, genres and styles); motivational
(definition of learning goals, identification of professional interest, the desire
to improve teaching methods and techniques, information and
communication tools; role-playing (master the role of a teacher (mentor,

2 lleperiok JI.B. CyTHICTb Ta CTPYKTYpa METOJMYHOI KOMIIETEHTHOCTI MailGyTHBOTO
BuKJaga4a-¢inonora. URL: http://webcache.googleusercontent. com/search.
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friend, partner, colleague, head of the language club, etc.)); axiological
(culturological) (use of nationally marked texts based on the selection of
didactic material), social (teamwork, building subject-subject relations
between teacher and student); project (ability to design pedagogical
situations, to see different ways to solve them); discursive (the ability to
characterize both their own speech and the speech of classmates, teachers in
standard learning situations); strategic (orientation in the justified use of
linguodidactic categories); diagnostic (the ability to determine the level of a
student’s preparedness, to choose a system of exercises and tasks for
learning Ukrainian and English; to make up tests and conduct test control);
linguistic (knowledge of linguistic theory); technological (development of
culture and speech technique)®.

Organic combination of all structural components is a prerequisite for the
formation of a highly professional person who is ready to work in secondary
education, has mastered the necessary theoretical scope of linguistic and
psychological-pedagogical disciplines, linguodidactic principles of modern
Ukrainian and English lessons; has developed language and communication
skills and is able to establish contact with students, parents, colleagues; who
has research skills.

V. Doroz defines general methodological and special methodological
competencies®, shown in Figure 2.

- Motivational competency
General . Cognitive competency
methodological . Infromational competency

competencies i Cou'lmnnicative competency
- Social competency

. Target competency
. Semantis competency

Special
methodolo gical . Designing competency

. Reflexive competency
. Monitoring competency

competencies

Fig. 2. Interconnection of general methodological
and special methodological competencies

As the figure shows, general methodological and special methodological
competencies are in a clear interdependent system. General methodological
competencies demonstrate that motivational competency is the formation of
a student’s interest in the activities of the teacher; cognitive is the desire for
continuous self-improvement; informational is the ability of future teachers
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to work with methodological, scientific-methodical and scientific literature,
to search for information on the Internet and choose relevant for each case;
communicative is the formation of communicative competency of the
applicant for higher education, and social is understanding the level of their
own methodological growth. Accordingly, special methodological
competencies represent the following: target — the ability to determine the
purpose of the lesson (class); semantic — to determine the content of the
lesson; designing — to determine the features of the educational process;
reflexive — selection of effective methodological approaches, methods and
techniques of teaching; monitoring — processing of learning outcomes.

The formation of linguodidactic competency of future Ukrainian
language teachers in accordance with the criteria determines the readiness of
a student for pedagogical activities, which also includes psychological,
psychophysiological and practical training of a graduate.

2. Terminological basis of teacher-vocabulary training
as a component of his linguodidactic competency

Linguodidactic competency of the future teacher of the Ukrainian
language is, first of all, mastering professional terminology, “professional
vocabulary plays an important role in the development of science and
technology and is able to determine the direction for further development of
their theoretical positions. As the main means of expression, storage and
transmission of special scientific and technical concepts, terminology
provides the formulation of problems and the continuity of scientific
knowledge™**.

A large number of works (L. Boyarova, V. Vynnyk, V. Zhayvoronok,
L. Symonenko, L. Poliuga, etc.) are devoted to the problem of forming a
terminological system. According to the Great Defining Dictionary of the
Ukrainian language, a term is “a word or phrase that means a clearly defined
special concept of any field of science, technology, art, social life, etc.”*.
O. Selivanova notes that a term “is a component of the system of language
signs, which serves communication in a particular area together with the
commonly used lexicon™. Thus, scholars define a term as a word or phrase
used in a particular field.

However, it is not always possible to draw a clear line between terms and
commonly used words, and there are several reasons for this:

B Tkauenko K.I. TeopeTwuni OCHOBM METOAMYHOI KOMIETEHTHOCTI MaiiGyTHIX
yuuTeniB nmoyarkoBux kiacis. 2013. C. 5. URL: http://www.sworld.com.ua/index.php/ru/
conference/the-contentof-conferences/archives-of-individual-conferences/ march-2013.

! Bemukuit TIyMauHmMit CIOBHHUK CY4acHO! yKpaiHCHKOI MOBH / YKTa. i TOIOB. pef.
B.T. Bycon. KuiB ; Ipninb : BT® «[lepyn», 2005. C. 1444.

15 Cenisanopa O. JlinreicTHuna enrukionemis. [Tonrara : oskimia-K., 2010. C. 736.
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1) terms are components of the explanatory dictionary of the language,
already mastered by the system of modern Ukrainian literary language;

2) almost every newly formed word is a product that is projected on a
system that has already been processed by scientific knowledge;

3) the purpose of non-term words is to clarify scientific knowledge;

4) almost every word is potentially a term;

5) the opposition of the meanings of terms and non-terms in accordance
with the accuracy is unfair'.

In linguistics, the following types of terms are defined: commonly used,
with a wide range of uses; simple and affordable. However, such terms are
ambiguous, which does not always mean their correct understanding, raises
doubts about the correctness of use. Interdisciplinary terms are specific
words that represent science, technology, and professionalism. Narrowly
specialized terms are terms that function only in one specific area'’. The set
of terms makes the terminology of the industry. The formation of a student’s
didactic competence is based on the mastery of intersectoral (pedagogy,
psychology, methods of Ukrainian and English) and specialized terminology
(formation of linguistic competence at all language levels).

According to the study of M. Lvov*®, all linguodidactic terms are divided
into groups, which we will demonstrate in figure 3.

The concept that is the The names of teaching
result of the division of methods that are not
didactic and genetically related to
methodological concepts didactics

[ PROPERLY METHODOLOGICAL ]

CONCEPT AND TERMS
The names of The names of the most
};l;ecﬁialilglzsi g Sf erTors significant phenomena in the

development of language

Fig. 3. Linguodidactic terms

 Koremopa H.3. CeMaHTHYeCKas XapaKTCpPHCTHKA TGPMHHOB B  CIIOBApsX.

[Mpo6nematyka onpeieNeHui TePMUHOB B CIIOBapsiX pa3HbIX THHOB. Jlenunrpan : Hayka,
1976. C. 41.

7 Tcuxonoriuna eHuukionenis / aBr.-ymopsin. O.M. CrenanoB. Kuis
«AxanemBuaBy, 2006. 424 c.

8 Jlbpo M.P. CrnoBapb-CIIPaBOYHUK IO METOAMKE PYCCKOTO s3bIKa @ ydeOHOe
mocobue. Mockaa : [Ipocsemenne, 1988. C. 210.
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The concepts that are the result of the division of didactic and
methodological concepts include terms that have formed and are functioning
on the border of pedagogy and language didactics (lesson and grammar
lesson); names of teaching methods that are not genetically related to didactics
are actually linguodidactic principles (dictation, vocabulary work, etc.); the
names of teaching aids are also at the junction of linguodidactics and
pedagogy (dictionary, information and communication teaching aids, etc.), the
names of errors are, in fact, linguodidactical terms (omission, dash, etc.).

The aim of this paper is to characterize the basic concepts that are the
result of the division of didactic and methodological concepts, which include
approaches to language learning, patterns, principles, methods and
techniques of teaching.

The formation of linguodidactic competency is based on taking into
account the approaches to language learning, to which scientists refer:
competency, activity-oriented, personal, subject-activity, system, activity,
polysubjective (dialogical), communicative-activity oriented, etc. The
competency approach is related to personality-oriented learning, because it
characterizes a student as a subject of educational activity and requires a
shift of emphasis on the content of education from an objective to a
subjective view of the applicant'®. The system approach makes it possible to
identify integrated connections in the components of the language system,
taking into account comprehensive connections, determining which of them
are stable and which are variable, which is primary and which is secondary.
Such approach clarifies the contribution of individual process components to
the development of an individual as a systemic whole?. The functional-
stylistic approach aims to consider the functioning of language units at all
language levels (phonetic, lexicological, grammatical, stylistic) taking into
account the type, genre and style of expression. Since the linguistic
principles of language learning are based on the study of the word as a
central unit of the language system, the functional-stylistic approach is the
meaning of a word at the level of the text in a particular style of language.
The approach involves the replacement of language units, the definition of
speech; improving speech; use of oral speech. The text-centric approach is
closely connected with the functional-stylistic approach, which presupposes
the understanding of the text as a speech utterance. The approach allows to
realize the following tasks of training: to form abilities and skills to express
one’s own thoughts; to improve the ability to discuss expression patterns; to
develop a culture of discussion; follow the rules of speech behavior®. Thus,

¥ KommerenTHicHuMit MiXiZ Yy CydYacHii OCBITi: CBITOBHMH JOCBiI Ta yKpaiHCBKi
nepcnektuBy / mif 3ar. pea. O.B. OBuapyk. Kuis : «K.I.C.», 2004. C. 66.

% KommerenTHicHuil mnxix y cydacHiii ocBiti: CBiTOBWIl HOCBiX Ta yKpaiHCBHKi
nepcniektuBHr / min 3ar. pea. O.B. Osuapyk. Kuis : «K.1.C.», 2004. C. 66.

2 Tentumok M.I. AKTyanbHi npobieMu Cy4acHOi JIHIBOAMIAKTHKH : 3GIpHHK
crareit. Kuis : Jlensit, 2011. C. 100.
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approaches to language learning are the starting points of language didactics,
on which the system of regularities, principles, methods and techniques of
teaching is based.

Specific patterns of language learning (O. Biliaev, E. Goloborodko,
N. Golub, O. Goroshkina, S. Karaman, I. Kucherenko, M. Lvov, M. Pentiliuk,
G. Shelekhova, etc.) are represented by two groups: regularities of language
learning as “the relationship between linguistic theory and speech practice, the
dependence of learning outcomes and language acquisition on the potential of
the speech environment created in the learning process and everyday life”;
patterns of speech acquisition as “objectively existing connections of the
results of speech acquisition from the degree of development of the human
speech system, its individual organs™?.

An extensive study of the principles of teaching is represented in the
works of educators (A. Aleksiuk, S. Vitvytska, N. Volkova, M. Yevtukh,
S. Maksymenko, V. Ortynsky, T. Turkot, M. Fitsula, etc.) and language
teachers (M. Vashulenko, O. Goroshkina, T. Donchenko, |. Drozdova,
S. Karaman, A. Nikitina, M. Pentilyuk, etc.). Principles, based on the laws of
learning and performing the functions of systematization, direct the
educational process to achieve the pedagogical goal and determine its
course. The following principles of teaching are singled out in modern
pedagogy: scientificity, systematization, connection of theory with practice;
clarity, etc. On the basis of general didactic principles the system of
linguodidactic principles of training is developed.

We are impressed by the opinion of T. Donchenko, who clarifies the
following specific principles of learning: the principle of studying language
units based on text analysis in the unity of content and form; the principle of
priority use as didactic material for the occupation of artistic texts, mostly
classical; the principle of combining the development of speech and the
development of thinking; the principle of conditionality of the main direction
in the study of the native language by its communicative function in all its
manifestations; the principle of a functional approach to the study of
language units; the principle of the relationship between the assimilation of
theory and the functioning of language units in speech; functional and
stylistic principle of language learning; the principle of awareness of the
aesthetic function of the Ukrainian language; the principle of interconnection
of individual levels of language; the principle of close interrelation in the
acquisition of language and speech knowledge, the formation of educational-
language, spelling and speech skills®.

2 Tentmmok M.I. AKTyanbHi NpobieMH Cy4acHOi JIHIBOIMIAKTHKH : 3GIpHHK
crareit. Kuis : Jlensit, 2011. C. 100.

2 Jonuenxo T. Jlo npoOJeMH METOJiB HaBYaHHS YKPaiHCBKOI MOBH. Ykpaincwka
mosa i aiimepamypa 6 wikoni. Ne 7.2005. C. 2-5.
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Scientists (A. Aleksiuk, Y. Babansky, O. Bilyaev, S. Karaman,
V. Melnychayko, M. Pentyliuk, A. Peredriy, L. Rozhylo, L. Ruskulis etc.)
refer to the linguodidactic system of language teaching methods that contribute
to the organization of the educational process and provide successful
preparationof a student. The most acceptable classification is the classification
according to the method of interaction between a teacher and students
(O. Bilyaev, V. Melnychayko, M. Pentyliuk, L. Rozhylo). The development of
language didactics requires the use of innovative teaching methods, which
include the interactive method"®, which aims to create comfortable conditions
for learning through close cooperation between the teacher and the learner, the
teacher as an organizer of the process. Techniques of this method are role and
business games, “brainstorming”, synonanon method, cluster method, etc. The
method of projects which is expedient to use at all lessons on linguistic
disciplines is considered effective in training.

The components of teaching methods are techniques. General didactic
techniques include: analysis, synthesis, comparison, abstraction,
concretization, generalization, induction, deduction and specific, due to the
content of the topic, including various types of analysis of phonetic, lexical,
morpheme, word-formation, morphological, syntactic and syntactic work®*.

In general, the system of terms related to the actual methodological
concepts and terms will be shown in Figure 4.

Approaches to language teaching
Patterns of teaching language and speech

Principles of language teaching

Methods and techniques of language
teaching

Fig. 4. The system of actual methodological terms and concepts

So, the formation of linguodidactic competency of a student is based on
the assimilation of intersectoral and specialized terminology. Based on the
classification by division of terms related to didactic and methodological

% TNomuenko T. Jlo mpo6ieMH METONIB HABYAHHS YKPAIHCHKOI MOBH. YKpaincvka
Mmoea i nimepamypa 6 wikoni. Ne 7.2005. C. 2-5.
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concepts, we have identified general didactic and specific approaches,
patterns, principles, methods and techniques of teaching.

CONCLUSIONS

The study proved that the problem of training a competent teacher is
currently relevant. We conducted a thorough analysis of the concepts of
“competency” and “competence” and found that the basis of competency is
knowledge, skills, experience, attitude to educational activities of the
individual, and components — awareness, ability to successfully implement
educational activities, competences, readiness for effective activity and etc. The
structure of competency, the functions they perform in the structure of
personality are clarified; hierarchy of competencies (key, general and special).

We substantiated that linguodidactic competency is mastering a set of
knowledge and skills, a complex of knowledge necessary for teaching; the
ability to productively solve professional problems. We have found that the
concepts of “methodological competency” and “linguodidactic competency”
are identical and complementary. It has been analyzed that the components
of linguodidactic competency are basic constructs (linguistic, psychological
and pedagogical); main constructs (linguistic-methodical and information-
communication); superstructure constructs (diagnostic and acmeological).
Indicators of linguodidactic competency are determined.

It has been found that the formation of a student’s linguodidactic
competency is based on the assimilation of intersectoral (pedagogy,
psychology, language methodology) and narrowly specialized (formation of
linguistic competency at all language levels) terminology. Groups of terms are
analyzed; thoroughly characterized terms that are the result of the division of
didactic and methodological concepts, which include approaches to language
learning, patterns, principles, methods and techniques of teaching.

SUMMARY

In the course of the research we determined that for a future teacher of
Ukrainian and English there is a linguodidactic competency, which we
represent as a graduate’s possession of sets of knowledge, skills, abilities
and experience of attitude to the linguistic discipline; possession of a set of
knowledge, skills, abilities and experience of evaluative attitude to linguistic
and linguodidactic disciplines, the ability to implement principles, methods,
techniques, tools and forms of teaching, interrelated components, personality
qualities and student readiness for educational activities at school.

It was substantiated that the structure of linguodidactic competency is
represented by the following components: basic constructs (linguistic,
psychological-pedagogical); main constructs (linguistic-methodical and
information-communication);  superstructure constructs (diagnostic and
acmeological).
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It was proved that the main indicators of linguodidactic competence are:
mastering linguistic theory in classes in linguistic disciplines provided by the
educational program of the specialty; definition of traditional and innovative
approaches, patterns, principles, methods and techniques of teaching;
knowledge of the structure and requirements for the technology of modern
language lessons, including non-traditional lessons; establishing intra-level,
inter-level and interdisciplinary links in the preparation of language lesson
outlines; identification of main activities of students that will effectively
promote the learning goal; preparation and use of innovative teaching aids;
the ability to find material in the network, analyze it and select relevant;
development of high culture of pedagogical activity, covering the developed
outlook of a student, his intelligence, ability to think widely, ability to work
persistently, high culture of communication.

Linguodidactic competency of the future teacher of Ukrainian and English
is mastering professional terminology. The following types of terms are defined
in linguistics: commonly used, intersectoral terms and narrowly specialized
terms. The set of terms is the terminology of the industry. The formation of
linguodidactic competency of a student is based on the assimilation of
intersectoral (pedagogy, psychology, language methodology) and specialized
terminology (formation of linguistic competency at all language levels).

The concepts that are the result of the division of didactic and
methodological concepts include terms that have formed and are functioning
on the border of pedagogy and linguodidactics (lesson and grammar lesson);
names of teaching methods that are not genetically related to didactics,
which are actually linguodidactic principles (dictation, vocabulary work,
etc.); the names of teaching aids that are also at the junction of
linguodidactics and pedagogy (dictionary, information and communication
teaching aids, etc.), the names of errors which are, in fact, linguodidactical
terms (omission, dash, etc.). The work characterizes the basic concepts that
are the result of the division of didactic and methodological concepts, which
include approaches, patterns, principles, methods and techniques of teaching.
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